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Wstep

Monografia Jezyki specjalistyczne: teoria i praktyka glottodydaktyczna
poswiecona jest zdefiniowaniu pojecia ,,jezyki specjalistyczne”, jak rowniez
ukazaniu pewnych problemoéw i dylematow, jakie napotykaja nauczyciele jezy-
kow obcych, ktorych zadaniem jest ksztalcenie jezykowe z elementami wiedzy
specjalistycznej. Ksigzka ta stanowi zbidr tekstow bedacych efektem doswiad-
czen praktykujacych nauczycieli glottodydaktykéow pracujacych w réznych
kontekstach edukacyjnych. Tak wigc autorzy sg lektorami jezykow obcych na
wyzszych uczelniach badz pracuja na wydzialach neofilologicznych wyzszych
uczelni. Ksztalcenie studentow na potrzeby nowoczesnego rynku to ksztatce-
nie przysztego pracownika, ktory nie tylko bedzie mial wiedz¢ merytoryczng
w danej dziedzinie, ale bedzie rowniez zdolny ja wykorzystywa¢ w kontekstach
tak waznej komunikacji migdzynarodowej, dlatego ksztatcenie w zakresie jezy-
kow specjalistycznych jest tak istotne. To obliguje nas do ciaglych poszukiwan
nowych rozwiazan glottodydaktycznych w codziennym ksztatceniu jezykowym
naszych studentéw. Niniejszy zbidr tekstow opracowanych przez nauczycieli
glottodydaktykéow ukazuje zaréwno ich przemyslenia, wiedze, jak i praktyczne
doswiadczenia w nauczaniu jezykow specjalistycznych bedace wyrazem ich
wlasnych poszukiwan.

Wprowadzenie pojecia jezykdw specjalistycznych
i kompetencji nauczyciela glottodydaktyka

Tom rozpoczyna tekst Eweliny Mitery Jezyk specjalistyczny a jezyk podsta-
wowy — elementy wspdlne i roznicujqce, ktorego zatozeniem jest zdefiniowanie
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jezyka ogodlnego i jezyka specjalistycznego oraz ukazanie podobienstw i roéznic
pomiedzy nimi. Przeprowadzona analiza potwierdza, iz jezyk specjalistyczny
to kod jezykowy o wyraznie odrgbnych cechach. Nie jest jednak w peini au-
tonomiczny, dlatego tez stanowi¢ moze pewien problem dla uczacych si¢ go.
Tekst Eweliny Mitery to dobre wprowadzenie do dalszej dyskusji dotyczacej
nauczania i uczenia si¢ jezykdéw specjalistycznycznych z réznych dziedzin
i w réznych kontekstach.

Magdalena L¢ska i Jolanta Lacka-Badura w artykule Assessing and Deve-
loping Business English Teachers’ Managerial Competencies: A Proposal for
a Language-Based Model (Ocenianie i rozwijanie kompetencji menedzerskich
nauczycieli jezyka biznesu: propozycja modelu jezykowego) wyrazaja przeko-
nanie, iz wyktadowca jest swego rodzaju menedzerem projektu dydaktycznego.
Wychodzac z tego zatozenia, Autorki przedstawiaja swoja propozycje modelu
oceniania kompetencji i cech menedzerskich nauczycieli jezyka biznesu. Model
ten wywodzi si¢ ze stosowanego w kontekscie zarzadzania modelu osobowosci
okreslanego jako Big Five Model. Wedtug Autorek, zidentyfikowany zbidr cech
osobowosci 1 kompetencji nauczyciela moze stanowi¢ instrument jego oceny,
jak réwniez samooceny, tak istotnej dla rozwoju zawodowego wykladowcy.

Artykut Agaty Borek pt. CLILiG a nauczanie jezyka biznesu jest prezentacja
pewnych propozycji rozwigzan dydaktycznych w kontek$cie nauczania jezyka
biznesu, tgczacego nauczanie przedmiotu i jezyka obcego w formie zintegro-
wanego nauczania przedmiotowo-jezykowego. Tekst zawiera omowienie proble-
mow, jakie generuje nauczanie w tym systemie. Problemy te odnosza si¢ miedzy
innymi do nauczyciela i jego wiedzy fachowej z danej dziedziny, a nie tylko
jego kompetencji zawodowej glottodydaktyka oraz do braku odpowiednich
materiatéw dydaktycznych przeznaczonych dla konkretnej grupy uczacych sie.

R6zne konteksty, rézne dziedziny

Aleksandra Szymanska-Tworek i Julia Makowska-Songin w artykule zaty-
tutlowanym Teaching English to Medical Students: Reflections on Problems and
Solutions from the Teacher’s Perspective (Nauczanie studentow medycznego
Jjezyka angielskiego: rozwazania o problemach i sposobach ich rozwigzywania
z perspektywy nauczyciela) ukazuja problemy glottodydaktyczne, z jakimi
borykaja si¢ nauczyciele nie tylko w Polsce, ale i poza jej granicami. Autor-
ki ilustrujg swoja dyskusj¢ przyktadami zaczerpnigtymi z badan $wiatowych
w tym zakresie. Stusznie podkres$laja fakt, iz medyczny jezyk angielski stanowi
kod porozumiewania si¢ w kontekstach miedzynarodowych tak waznych dla
profesji medycznej. Przeglad literatury przedmiotu stanowi wprowadzenie do
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wilasnego badania empirycznego, ktorego celem bylo skonfrontowanie wynikow
badan zagranicznych i polskiego kontekstu nauczania jezyka medycznego na
wyzszej uczelni w Polsce. Wyniki tego badania pokazuja, ze najczestsze prob-
lemy nauczycieli medycznego jezyka specjalistycznego wywodzg si¢ z ograni-
czen programu, ktory musza realizowa¢ zgodnie z harmonogramem studiow
medycznych, jak rdwniez barier w rozwoju zawodowym.

Tematyce specjalistycznego jezyka medycznego poswigcony jest rowniez
kolejny tekst, autorstwa Jacka Pradeli, zatytutowany Practising Medical En-
glish — How to Look for Medical Resources (Nauczenie medycznego jezyka
angielskiego — gdzie szukal tekstow zrodlowych). Autor odnosi si¢ zar6wno
do kontekstu prowadzenia zaje¢ w jezyku angielskim na przyktad na uczelni
medycznej, jak i do wykorzystania jezyka angielskiego w pracy zawodowe;.
Prezentuje przyklady i sposoby wykorzystania tekstow zrodlowych, podkre-
slajac, iz ta oferta jest bardzo szeroka, poczawszy od tradycyjnych tekstow
drukowanych az po te w formie elektronicznej i te dost¢pne online.

Zainteresowania kolejnego Autora, Josepha Ohimora, w teks$cie Employers
Expectations Regarding the Linguistic Competences of New Graduates Entering
the Labour Market — A Pilot Survey (Oczekiwania kompetencji jezykowych
wobec nowo zatrudnionych absolwentow na rynku pracy — badanie pilotazo-
we) skupiaja sie na specjalistycznym jezyku biznesu, w ktérym kompetencje
jezykowe stanowi¢ moga jeden z decydujacych czynnikéw sukcesu w biznesie
migdzynarodowym. Istotnie, badanie pilotazowe przeprowadzone za pomoca
platformy biznesowej w grupie biznesmenéw potwierdzito, iz problemy ko-
munikacyjne w migdzynarodowym biznesie (handlu) czesto wynikajg z braku
umiejetnosci komunikacyjnych. Problemy te nie sa spowodowane li tylko nie-
znajomoscia specjalistycznego slownictwa, ale rowniez w istotnym stopniu bra-
kiem umiej¢tnosci migkkich i1 znajomosci kontekstu kulturowego oraz dyskursu
migdzynarodowego biznesu. W zwigzku z tym uczelnie ksztalcace przysztych
biznesmendéw powinny blizej wspdtpracowac z firmami w opracowywaniu pro-
gramow specjalistycznego ksztalcenia jezykowego, by wyeliminowac istniejace
obecnie problemy komunikacyjne nowo zatrudnionych.

Inny kontekst zawodowy jest tematem artykulu Matgorzaty Kodury pt. Chal-
lenges Faced by Novice Translators Confronted with Specialised Translation
(Wyzwania, z jakimi borykajq sie poczqtkujqcy tlumacze tekstow specjalistycz-
nych). Tekst prezentuje owe wezwania na podstawie badania przeprowadzonego
na studentach filologii angielskiej, pracujacych nad thumaczeniami dotyczacymi
zagadnien prawnych. Pomimo wysokiej kompetencji w zakresie angielskiego
jezyka ogolnego studenci anglistyki mieli problemy z tymi ttumaczeniami, nie
tylko dotyczacymi stownictwa specjalistycznego. Autorka przedstawia propozy-
cje efektywnych strategii nauczania ttumaczenia specjalistycznego.

W kolejnym tekscie, Desy Masieri Il lessico del linguaggio dell’ ambiente
naturale (Stownictwo jezyka srodowiska naturalnego), Autorka przybliza czy-
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telnikowi dyskurs jezyka §rodowiska naturalnego, w szczegdlnosci koncentrujac
si¢ na jego cechach leksykalnych. Dynamika rozwoju jezyka §rodowiska natu-
ralnego jest rezultatem obecnej polityki unijnej i priorytetowym traktowaniem
ochrony $rodowiska naturalnego. Analiza jezykowa przeprowadzona zostala
na podstawie wybranych dokumentéw Unii Europejskiej oraz obowiazujacych
dokumentéw krajowych w tej dziedzinie. Pomimo iz terminologia ta wymaga
szczegodlnej uwagi ze wzgledu na ciagle zmieniajgce si¢ przepisy i normy ge-
nerujgce nowe terminy specjalistyczne, istnieje niewiele opracowan naukowych
analizujacych t¢ odmiane dyskursu specjalistycznego.

Nowe technologie a dydaktyka jezykdw specjalistycznych

Kolejne artykuly w tomie opisuja w sposob teoretyczny i empiryczny
zakres, w jakim nowe technologiec mogg by¢ pomocne w roznych konteks-
tach nauczania jezykoéw specjalistycznych dla roznych celow. Tekst Agnieszki
Gadomskiej Using the Interactive Whiteboard Technology for Teaching the
Principles of Style during Academic Writing Classes (Nauczanie elementow
stylu na zajeciach z pisania akademickiego za pomocgq narzedzi tablicy inter-
aktywnej) jest bardzo interesujgca propozycja wykorzystania narzedzi tablicy
interaktywnej w wizualizacji, analizie, a takze w korekcie tekstu. Tutaj jezy-
kiem specjalistycznym jest akademicki jezyk pisany. Autorka omawia wybrane
problemy z teorii i praktyki nauczania stylu na poziomie akademickim, wczes-
niej przedstawione w podrgczniku akademickim Josepha Williamsa Style: The
Basics of Clarity and Grace (1981), a adaptowane przez Agnieszk¢ Gadomska
do kontekstu nauczania jezyka akademickiego na studiach filologicznych.

W kolejnym artykule, Technologie informacyjne w nauczaniu jezyka spe-
cjalistycznego — wskazanie zrodel internetowych jako pomocy dydaktycznych
autorstwa Aleksandry Krawczyk, glowng tezg jest koniecznos¢ zar6wno w od-
niesieniu do studentdw, jak i nauczycieli stosowania technologii informacyjnych,
a glownie Internetu. Staje si¢ on bowiem dla nauczyciela jezyka specjalistycz-
nego zrodlem materialdow, zaréwno dydaktycznych, jak i autentycznych. Studen-
tom natomiast umozliwia konsolidacj¢ wiedzy i rozwijanie umiej¢tnosci stoso-
wania specjalistycznego jezyka obcego. Autorka prezentuje wybrane programy
1 strony internetowe oraz ich mozliwe zastosowania w nauczaniu i uczeniu si¢
jezyka specjalistycznego.

Podobng tematyka zajmuje si¢ Marta Lecka w artykule Czy jezyk specjali-
styczny moze zy¢ w mediach spotecznosciowych? Od tekstbooka do Facebooka.
Powotujac sie¢ na dane demograficzne, ukazujace najwigksza popularnos¢ me-
diéw spotecznosciowych takich jak na przyktad Facebook, Instagram, Twitter
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czy YouTube w grupie wickowej 18-24 (a wigc w okresie studiow wyzszych),
ukazuje mozliwosci, jakie daje stosowanie tychze platform w celach nauczania
i uczenia si¢ medycznego jezyka angielskiego.

Mamy nadzieje, Zze niniejszy tom stanie si¢ nie tylko zréodlem wiedzy i po-
myslow, jak radzi¢ sobie z nauczaniem jezykdéw specjalistycznych, lecz takze —
inspiracja do dalszych poszukiwan bardziej motywujacych i efektywnych metod
oraz technik nauczania, bardziej réznorodnych i wychodzacych poza program
kursu jezykowego, realizowanego za pomocg mniej tradycyjnych materiatow
dydaktycznych. Szczegolnie chcielibysmy zwroci¢ uwage czytelnika na to, iz
nowoczesne technologie, ktoérych rozwdj obserwujemy obecnie, sg w zasiggu
reki nauczyciela glottodydaktyka, a szczegolnie tego, ktory potrzebuje pomocy
w realizacji elementow jezyka specjalistycznego z niezbyt dobrze znanej mu
dziedziny. Jest tez w zasiegu reki studenta, czynige go bardziej autonomicznym
w rozwijaniu swoich kompetencji jezykowych w wybranej dziedzinie studiow.

Danuta Gabrys-Barker
i Ryszard Kalamarz
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Ewelina Mitera

Jezyk speqjalistyczny a jezyk podstawowy —
elementy wspdlne i réznicujgce

Streszczenie: Proponujac refleksje nad relacja pomigdzy jezykiem specjalistycznym
a jezykiem podstawowym, zwanym tez ogoélnym, popularnym lub naturalnym, polegajaca
na wyodrebnieniu migdzy nimi podobiefistw oraz rdéznic, wlasciwe moze si¢ wydawaé, ze te
drugie beda bardziej liczne. Jezyk specjalistyczny jawi si¢ bowiem jako jezyk odrebny, spe-
cyficzny i przede wszystkim sprawiajacy nierzadko trudnosci osobom uczgcym si¢ go. Nawet
jesli przytoczone skojarzenia wydaja si¢ stuszne oraz uzasadnione, nie nalezy pominaé¢ faktu,
ze jezyk specjalistyczny wyodrebniony jest z jezyka podstawowego, a zatem nie istnieje jako
autonomiczny system, lecz stanowi integralng cze$¢ jezyka ogodlnego, przy jednoczesnym
zachowaniu swoich odmiennosci i cech charakterystycznych. W niniejszym artykule podjeta
zostanie proba wyjasnienia, co taczy, a co dzieli rzeczone jezyki, dokonana z wykorzystaniem
fachowej literatury przedmiotu.

Stowa klucze: jezyk ogélny, jezyk specjalny, jezyk specjalistyczny, LSP, komunikacja

1. Wstep

Jeszcze do niedawna znaczenie jezykoéw specjalistycznych ograniczato si¢
do postrzegania ich jedynie jako narzedzi stuzacych do komunikowania si¢
w obrgbie roznych grup czy przede wszystkim wspolnot zawodowych. Dzi§
wiemy, ze sprowadzenie ich tylko do tej roli byloby daleko idacym nieporozu-
mieniem, a takze zbytnim uproszczeniem. Jezyki specjalistyczne wpisuja si¢
bowiem w odgrywanie niezwykle istotnych rél w koncepcji ciagltego rozwoju
cywilizacji ludzkiej, stajac si¢ niejako $wiadectwem oraz wskaznikiem tego
postepu: ,,W rozwazaniach dotyczacych tak praktycznych, jak i kognitywnych
jezykoéw specjalistycznych trzeba jednoczesnie wzig¢ pod uwage to, ze sa one
wytworami i1 zarazem srodkami rozwoju cywilizacyjnego, ze wspomagajg ten
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rozwoj, umozliwiajac pozyskiwanie nowej wiedzy oraz uscislanie wiedzy juz
wytworzonej, a takze doskonalenie zastanego $wiata, lepsze organizowanie
jego roznych zakresow itd.” (S. GrRucza 2013: 6). Nie bedzie zatem przesadne
stwierdzenie, ze ,,[...] od intensywno$ci wzrostu znaczenia i upowszechnia-
nia jezykow specjalistycznych zaleze¢ bedzie postep cywilizacyjny roéznych
spolecznosci czy tez ludzkosci w ogodle” (S. Grucza 2013: 6). Szerzenie si¢
migdzynarodowej wymiany gospodarczej, naukowej lub technicznej bedzie
bez watpienia ten proces podsycato, w konsekwencji czego obserwowana jest
rosnaca tendencja zapotrzebowania na znajomos¢ jezykow specjalistycznych
w roznych $rodowiskach spotecznych.

Proponujac refleksje nad relacja pomigdzy jezykiem specjalistycznym
a jezykiem podstawowym, zwanym tez ogoélnym, popularnym lub naturalnym,
polegajaca na wyodrebnieniu migdzy nimi podobienstw oraz réznic, wlasciwe
moze si¢ wydawac, ze te drugie bedg bardziej liczne. Jezyk specjalistyczny jawi
si¢ bowiem jako jezyk odrebny, specyficzny i przede wszystkim sprawiajacy
nierzadko trudno$ci osobom uczgcym si¢ go. Nawet jesli przytoczone skoja-
rzenia wydaja si¢ stuszne, nie nalezy pomija¢ faktu, ze jezyk specjalistyczny
wyodregbniony jest z jezyka podstawowego, a zatem nie istnieje jako autono-
miczny system, lecz jako integralna czgs$¢ jezyka ogdlnego, przy jednoczesnym
zachowaniu swoich odmienno$ci i cech charakterystycznych. W niniejszym
artykule podjgta zostanie proba wyjasnienia, co taczy, a co dzieli rzeczone
jezyki, dokonana z wykorzystaniem fachowej literatury przedmiotu.

Dlatego tez w ramach obecnego opracowania na poczatku poddany zostanie
definicji jezyk ogdlny wraz z zestawieniem jego wtasciwosci i typowych cech.
Nastepnie przedstawiona zostanie charakterystyka jezyka specjalistycznego
bedacego bez watpienia odmiana jezyka popularnego. Zaproponowane defini-
cje pozwola w dalszej kolejnosci przystapi¢ do wyodrgbnienia oraz okreslenia
stopnia wzajemnych korelacji, czyli elementéw laczacych oba typy jezykow,
a takze tych, ktore je réznicuja.

2. Jezyki ogdlne

Pochylajac si¢ nad zakresem znaczeniowym terminu ,,jezyk ogolny”,
stuszne wydaje si¢ w pierwszej kolejnosci przytoczenie kilku jego definicji,
pozwalajacych dotrze¢ do istoty tego pojecia oraz umozliwiajgcych wyodreb-
nienie jego wielowatkowos$ci i ztozono$ci. Zauwazy¢ nalezy bowiem, iz nawet
jesli jezyk naturalny przywodzi na mys$l pokrewne skojarzenia, wsrod ktorych
najczestszym jest postrzeganie go jako podstawowego narzgdzia stosowanego
przez ludzi celem komunikowania si¢ migdzy soba, to spektrum znaczenia tego
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okreslenia jest znacznie szersze i bogatsze. Wedtug J. ANUSIEWICZA: ,,Kazdy
narod ma wlasny rezerwuar mysli, ktore staly si¢ znakami, tym rezerwuarem
jest jezyk [...] — jest to skarbiec mysli calego narodu” (1995: 23). W Stowniku
poprawnej polszczyzny przeczytamy z kolei, ze: ,,Jezykiem ogolnym postuguja
si¢ czlonkowie $srodowisk inteligenckich, a takze ci chlopi, robotnicy, rzemiesl-
nicy, ktorzy nauczyli si¢ go w szkole, badz w kontaktach z inteligencja, badz tez
za posrednictwem Srodkéw masowego przekazu. Jezyk ogélny jest najbardziej
uniwersalnym narzedziem porozumiewania si¢, stuzy bowiem zaspokajaniu
najroznorodniejszych potrzeb komunikacyjnych. Jest jezykiem panstwowym,
jezykiem pismiennictwa oraz jezykiem warstw wyksztalconych” (DOROSZEW-
sKkI, PANKOWSKI 1998: 139). Inne zrédlo wskaze, iz: ,,Jezyk ogélny to jezyk
wytworzony przez okreslong zbiorowos¢ (narodu), rozumiang jako wielka grupa
spoleczna powigzana roznymi czynnikami kulturowymi [...]. Jest zwykle naj-
silniejszym czynnikiem integrujacym nardd, jako taki charakteryzuje si¢ sobie
tylko wiasciwym slownictwem i systemem gramatycznym roznigcym si¢ od
jezyka innych narodow. Realizuje si¢ w procesie mowienia (a wtornie pisania)
w najrozmaitszych odmianach: ogoélnej, pisanej, literackiej, regionalnej itd.”
(Literatura i nauka o jezyku 1995: 236).

Przytoczone definicje pozwalaja umocni¢ si¢ w przekonaniu, ze jezyk ogdl-
ny uznawany jest przede wszystkim za podstawowa form¢ komunikowania sie
danej spotecznosci. Postugiwanie si¢ jezykiem oznacza bowiem nakierowanie
uwagi odbiorcy komunikatu na elementy otaczajacego go Swiata. Jezyk pod-
stawowy stanowi odmiang jezyka narodowego, ktéra znana jest ogétowi spo-
feczenstwa. Jako zZe jezyk ten jest przez niego uzywany, ewoluuje przez wiele
lat w gronie ludzi zamieszkujacych na jakim$§ terenie, jawi si¢ réwniez jako
istotny, jesli nie najistotniejszy, czynnik taczacy dang grupe spoleczna, ktora
jest najczesciej narod. W konsekwencji, ogot mieszkancow pewnego terytorium
zwigzanych ze soba wspolng przeszioscia, a takze kulturg oraz posiadajacych
wspolne interesy polityczne, jak rowniez gospodarcze postuguje si¢ miedzy
soba jednym jezykiem.

Jezyki popularne, wyksztalcone przez ludzi w wyniku przemian histo-
ryczno-kulturowych oraz spotecznych, sa bez watpienia nie tylko podstawo-
wym narzedziem porozumiewania si¢ interpersonalnego, ale takze srodkiem
shuzagcym do przekazywania mysli, emocji, uczu¢, spostrzezen czy tez wie-
dzy. Co wigcej, dziewigtnastowieczny niemiecki filozof i poliglota Wil-
helm von Humboldt przekonuje o znaczgcym powigzaniu scalajgcym jezyk
z poznaniem, twierdzac przy tym, ze ,,poprzez wzajemna zalezno$¢ mysli
i stowa jasne jest to, ze jezyki nie sa wlasciwie $rodkami przedstawiajacymi
juz poznane prawdy, lecz sg czym$ daleko wigcej, a mianowicie $rodkami
do odkrywania prawd dotychczas niepoznanych. Ich réznorodno$¢ nie jest
li tylko roznorodnoscig dzwickow i znakow, lecz wilasciwie roznorodnoscia
samych sposobow ogladu $wiata. One to stanowia przyczyneg oraz ostateczny
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cel wszystkich badan jezykoznawczych” (cyt. za: ANUSIEWICZ, DABROWSKA,
FLEISCHER 2000: 24).

Jezyk naturalny nie moze by¢ zatem zdefiniowany jedynie jako uniwersalny
systemem znakow fonicznych majacych na celu komunikowanie si¢. Pozwala
on takze, obok dialogu oraz wyrazania wlasnych pogladow, przedstawiac rze-
czywisto$¢ obejmujaca przedmioty, czynno$ci czy tez pojecia abstrakcyjne. Jest
w zwigzku z tym niejako kluczem do poznania i zrozumienia $wiata. Zasadne
jawi si¢ w owym miejscu wskazanie na niewatpliwa korelacje pomiedzy jezy-
kiem, mysleniem a rzeczywisto$cia. Nieoceniona w tym procesie okaze si¢ rola
gramatyki, ktora nie tylko umozliwia operowanie danym jgzykiem w sposob
wiasciwy, ale rowniez pozwala na tworzenie coraz to nowych konstrukcji gra-
matycznych.

W ramach jezyka ogoélnego wyodrebniamy jezyk méwiony (potoczny) oraz
jezyk pisany (literacki). Podzial ten jest efektem odrebnosci srodkéw wyrazu,
jakie stosowane sa w mowie i piSmie, uwarunkowanej odmiennoscig celow oraz
zakresOw tresciowych wypowiedzi przekazywanych w sposéb ustny i tekstow
pisanych. Obie odmiany jezyka ogdlnego obejmuja poszczegodlne style, stoso-
wane w roznych dziedzinach dzialalnosci cztonkéow danego spoteczenstwa (sa
to tzw. style funkcjonalne). W odmianie méwionej wyodrebniamy styl monolo-
gowy oraz konwersacyjny, w odmianie pisanej za$§ — styl naukowy, artystyczny,
urzedowy, a takze publicystyczny.

Jezyk ogolny jest zatem jezykiem kompletnym, czyli obejmujacym fonety-
ke, fonemike oraz gramatyke. Zawiera on rowniez wspolne stownictwo znane
i rozumiane przez grupe danej wspolnoty, dzigki czemu mozliwa jest jej sa-
modzielna komunikacja.

3. Jezyki specjalistyczne, ang. languages for specific purposes — LSP
(jezyk tekstow spedjalistycznych, jezyk specjalny)

Gdy siggniemy do Stownika terminologii jezykoznawczej Z. Golaba,
A. Heinza, K. Polanskiego, nie znajdziemy w nim hasta ,,jezyk specjalistycz-
ny” czy tez ,,jezyk naukowy”, a jedynie ,,jezyk specjalny” zdefiniowany jako
,jezyk grupy spotecznej znajdujacej si¢ w stosunku do catosci spoleczenstwa
z takiego czy innego wzgledu w szczegdlnych warunkach” oraz ,,Jezyki spe-
cjalne (jako jezyki grup spolecznych) réznia sie od dialektow (jako jezykow
grup terytorialnych) swym stosunkiem do jezyka ogolnego, zachowuja bowiem
jego system gramatyczny, a zmieniaja tylko stownictwo, ktérego elementy sa
czgsto zapozyczone z jezykow obcych (dialekty za$ roznig sie i gramatyka,
i stownictwem)” (GorLAB, HEINZ, POLANSKI 1970: 527).
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Podobne wyjasnienie napotkamy rowniez w Podrecznym stowniku jezyko-
znawstwa stosowanego: ,,Jezyk specjalistyczny (fachowy) jest to szczegdlna po-
sta¢ jezyka ogdlnonarodowego, przystosowana do mozliwie precyzyjnego opisu
okreslonej gatgzi wiedzy lub techniki. Rozni si¢ od jezyka ponaddialektalnego
przede wszystkim stownictwem fachowym, niejednokrotnie zawierajgcym wie-
le internacjonalizméw oraz sktadnig, jak réwniez czgstotliwoscig okreslonych
form gramatycznych” (Szurc 1984: 106—107).

F. Grucza konstatuje z kolei, ze ,,Jezyki specjalistyczne nie s3 w lingwi-
stycznym znaczeniu wyrazu jezyk pelnymi jezykami — zaden z nich nie jest ani
jezykiem kompletnym, ani samodzielnym; kazdy jest $cisle zwigzany z jakim$
jezykiem ogblnym czy podstawowym. W wickszej czgsci jezyki specjalistyczne
sa tworami wzgledem tych ostatnich komplementarnymi — uzupetniajacymi je.
Kazdy konkretny jezyk specjalistyczny jest pewnym korelatem jakiego$ jezyka
podstawowego (ogodlnego)” (F. Grucza 2008: 12).

Z cytowanych stanowisk réznych autorow mozna wnioskowac, ze defini-
cja jezyka specjalistycznego nie istnieje bez odniesienia do jezyka ogolnego.
Zwiazek 6w moze si¢ jednak thumaczy¢ co najmniej dwojako, bowiem wedtug
jednego pogladu ,,[...] kazdy jezyk sklada si¢ tylko z jezykéw fachowych, a je-
zyk ogolny stanowi zaledwie niewielki wspolny punkt powigzania miedzy nimi,
[natomiast wedtug innego — E.M.] [...] kazdy jezyk sklada si¢ tylko z jezyka
ogolnego, a jezyk fachowy jest zawsze $cisle zwigzany z jezykiem ogdélnym”
(Kusriak 2002: 6).

Przytoczona teoria prowadzi do stwierdzenia, ze wspoélistnienie obu tych
jezykow jest niezaprzeczalne, przy jednoczesnym wskazaniu na stopien wza-
jemnych korelacji. S. Wojnicki wskazuje na pewng trudno$¢ w dokladnym
okresleniu granicy przebiegajacej miedzy jezykiem zawodowym a jezykiem
ogolnym. Precyzja dotyczaca wyodrebnienia jezyka (subjezyka) sposrdd innych
jest technicznie niemozliwa ze wzgledu na fakt, iz oprocz cech wspdlnych,
takich jak stownictwo, sktadnia, spdjnos¢ tekstu, dyskurs, czyli typ przekazu
dostosowany do sytuacji, subjezyk posiada i takie, ktore pasuja do innych sub-
jezykéw lub do jezyka ogolnonarodowego (WoINICKI 1991: 46).

Jesli jednak przyjmiemy, ze jezyk specjalistyczny wiaze si¢ $cisle z jezy-
kiem naturalnym (i to pomimo réznic wzajemnego oddzialywania na siebie
obu tych idiolektow, jak réwniez ktopotow z ich wyraznym wyodrebnieniem),
to zasadne jawi si¢ w tym miejscu postawienie pytania: ,,w jaki sposob mozna
wyrozni¢ ten pierwszy, zawodowy?”. B. Kubiak, opierajac si¢ na literaturze
przedmiotu, cytuje nastgpujgce elementy identyfikujgce jezyk fachowy:

— uzytkownicy jezyka (grupa, warstwa spoteczna),
— obszar uzytkowania (region),

— stopien formalnos$ci (dostepnosci, zrozumiatosci),
— medium (pismo, mowa),

— cel i wynik postugiwania si¢ jezykiem,
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— stopien normalizacji (normy skodyfikowane i rzeczywiste uzycie jezyka)
(zob. Kusiak 2002: 7).

Podejmujac probe wyodrebnienia jezyka specjalistycznego, Kubiak przyta-
cza tezy Bernda Spillnera, wedtug ktoérego:

1. Jezyk specjalistyczny nie stanowi tylko terminologicznego dodatku do jezyka
ogoblnego, 16zni si¢ od niego specyficznymi cechami na zasadniczo wszyst-
kich poziomach jezykowych.

2. Jezyk specjalistyczny nie jest uniwersalny, lecz rézny w réznych jezykach.

3. Nie ma jednego jezyka specjalistycznego, sa tylko jezyki specjalistyczne
r6znych dziedzin.

4. Nie ma jezyka specjalistycznego jednej dziedziny, sg tylko specjalistyczne
rodzaje tekstow (zob. KuBiak 2002: 9-10).

Kolejne stanowisko zajete w tej kwestii pozwala nam zauwazy¢, ze ,,Grani-
ce pomiedzy leksykonami jezykow specjalistycznych i odpowiednich jezykow
ogollnych nie sg ani ostre, ani dane raz na zawsze. W wickszo$ci przypadkow
zmieniajg si¢ one permanentnie. To, co wczoraj bylo jeszcze specyficznym ele-
mentem jakiego$ jezyka specjalistycznego, dzi§ moze takze naleze¢ do zakresu
odpowiedniego jezyka ogolnego [...]. Ani ostre, ani stale nie s3 tez granice
pomigdzy leksykonami poszczegdlnych jezykoéw specjalistycznych” (F. GRucza
2008: 14 i n., por. F. GRucza 1994).

Z przedstawionych rozwazan wynika przede wszystkim fakt, Zze jezyk
specjalistyczny stanowi odmiang jezyka narodowego. Mozna uznaé, nie bez
przesady, ze ten ostatni nie istnieje tak naprawde bez tego pierwszego, przy
rownoczesnym zachowaniu swojej odrgbnosci. Biorgc pod uwage dziedzing,
stownictwo czy tez obecnos¢ i czgstotliwosé wystgpowania internacjonalizmow,
jezyk zawodowy tworzy blizsza lub dalsza relacje z jezykiem ogoélnym. Jednak
jako jezyk fachowy przypisany jest on do okreslonego — nierzadko waskiego
— $rodowiska, warstwy czy tez grupy spolecznej, wyodrebnionych z ogotu
spoleczenstwa. Czynnikami decydujacymi sg tutaj wykonywany zawod, rodzaj
dziatalnos$ci, wiek, zainteresowania czy tez indywidualne predyspozycje. Pod-
stawowg zatem funkcjg slownictwa specjalistycznego jest wysylanie w okre-
Slonej grupie komunikatéw czy tez polecen fachowych, specjalistycznych,
prowadzacych w konsekwencji do doktadnego i sprawnego porozumiewania
si¢ czlonkow tego grona. Jednakze wyjatkowos¢ oraz specyfika tych informacji
powoduja, ze sa one niejednokrotnie zawite lub po prostu niezrozumiate dla
uzytkownikow nienalezacych do okreslonej wspolnoty zawodowej. Kazdy jezyk
specjalistyczny bogaty jest bowiem w typowe dlan stownictwo i frazeologie,
stworzong do niezwykle precyzyjnego opisu okreslonej dziedziny wiedzy lub
techniki. Nalezy wszakze zwroci¢ uwage na fakt, iz stownictwo specjalistyczne
jest stownictwem nabytym, a wiec potencjalnie dostepnym dla kazdego.
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4. Podobienstwa i réznice pomiedzy jezykiem ogblnym a specjalistycznym

Prezentujac kolejno definicje jezykow: ogdlnego i specjalistycznego, oraz
omawiajac ich specyfike, podkreslono stwierdzenie, ze jezyk zawodowy bazuje
na jezyku naturalnym, i ze w konsekwencji technolekt nie moze istnie¢ zupetnie
autonomicznie oraz w oderwaniu od jezyka ogolnego. Jezyk zawodowy korzy-
sta bowiem ,,[...] z fonemiki, fonetyki i gramatyki jezyka naturalnego, [a jego
— E.M.] zadaniem jest przekaz wiedzy specjalistycznej” (F. Grucza 2002:
18). Co wigcej, jak zauwazyt F. Grucza, nie istnieja roznice mi¢dzy jezykiem
naturalnym a technolektem, jezeli wezmiemy pod uwage fonetyke (F. Grucza
1994: 22). Ten ostatni opiera si¢ wigc na tej samej fonemice, grafemice, mor-
femice, gramatyce czy tez leksyce (niespecjalistycznej) co idiolekt narodowy,
w zwigzku z czym istnieje miedzy nimi Scisty zwigzek, a nawet pewnego
rodzaju zalezno$¢. Roznica pozostanie na poziomie terminologii i tekstemiki.
Elementy taczace i dzielgce idiolekt specjalistyczny i podstawowy ukaze nam
schemat 1.

idiolekt idiolekt
specjalistyczny podstawowy

fonemika

terminologia leksyka

grafemika

morfemika

tekstemika tekstemika

gramatyka

leksyka

Schemat 1. Wspoélny zakres wspotczynnikow idiolektu specjalistycznego

i podstawowego wedtug S. Gruczy
Zrédbo: S. Grucza 2010: 53.

Jednakze, pomimo wskazanych elementow laczacych oba typy jezykow,
istotne wydaje sie zwrocenie uwagi na role, jaka przypadnie im odgrywac
w procesie komunikacji. Gdy wzig¢ zatem pod uwage petnione funkcje, ko-
nieczne jest wskazanie na ich autonomig¢ i odrgbnosé. W optyce takiej jezyk
zawodowy nie moze by¢ postrzegany jako wariant czy odmiana jezyka narodo-
wego. Nie sposob bowiem uzywacé do przedstawienia tego samego zakresu rze-
czywistosci zarowno idiolektu specjalistycznego, jak i idiolektu podstawowego
badz roznych idiolektéw specjalistycznych (S. GrRucza 2008: 64). Tak tez, nawet
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jesli istnieje pewne pokrewienstwo pomigdzy jezykiem narodowym a jezykiem
profesjonalnym, biorgc pod uwage fonemike, gramatyke lub tez samg leksy-
ke, to roznice pomiedzy jezykami wynikaja przede wszystkim ze sktadu ich
leksykonu 1 wzoréw tekstowych oraz catkowitej niezaleznosci pod wzgledem
funkcji (S. GrRucza 2008: 65). Wskazujac wlasnie na t¢ ostatnig, jezyk ogolny
ma ich wiele, na przyktad ekspresywna, informacyjna; natomiast jezyki specja-
listyczne majg gltownie spelia¢ funkcje instrumentalng (Lukszyn 2002: 43).
Jesli chodzi za$ o ujecie syntaktyczne, w jezykach zawodowych obfitowac beda
wypowiedzi wielokrotnie ztozone, podczas gdy w jezyku podstawowym znajda
si¢ zarowno zdania pojedyncze, jak i ztozone. J. Pienkos wskaze w tym miejscu
na monosemig, czyli jednoznaczno$¢ — to w przypadku stlownictwa fachowego
— oraz na polisemig, a zatem wieloznaczno$¢, w odniesieniu do jezyka ogolnego
(PiEXKOS 2003: 265). Zauwazy tym samym, zresztg nie bez racji, ze stownictwo
profesjonalne bedzie od powszechnego znacznie bardziej precyzyjne i doktad-
ne, a do tego pozbawione synoniméw. Bedzie ono takze wolne od wszelkich
dodatkowych konotacji oraz od nacechowania emocjonalnego, tak czestego
w odniesieniu do jezyka ogdlnego. Terminologia zawodowa, wbrew powszech-
nym skojarzeniom przywotujacym takie okreslenia, jak: zawita, pretensjonalna
czy skomplikowana, jest w rzeczywistosci duzo bardziej uproszczona, spdjna
i jednoznaczna od leksykonu jezyka ogodlnego, a styl jezyka specjalistycznego
jest stylem neutralnym i nieobarczonym ekspresjg oraz osobistymi rozwaza-
niami mogacymi niejednokrotnie przestoni¢ sens wypowiedzi. Zadaniem ich
obu bedzie bowiem opisywanie dwoch odrebnych rzeczywistosci. Stownictwo
specjalistyczne, czerpigce bez watpienia z zasobow jezyka narodowego, be-
dzie w tym zakresie mocno od niego odseparowane. Jezyk zawodowy staje
si¢ zatem jezykiem odmiennym, ktorego fundamentalnym zadaniem bedzie
nazwanie i zdefiniowanie konkretnej dziedziny wiedzy lub techniki. Dlatego
tez, w odrdéznieniu od jezyka popularnego, zasieg postugiwania si¢ jezykiem
zawodowym zostanie ograniczony i zawezony do osob zajmujacych si¢ dana
dziedzing wiedzy i specjalistow, ktorzy te wiedze tworza, rozwijaja czy tez
upowszechniajg. W nastepstwie tego zjawiska powstaje pewnego rodzaju uni-
wersum zawodowej rzeczywistosci, obejmujace poszczegolne dziedziny nauki.

Wazng kwestiag przy okazji omawiania réznic pomig¢dzy dwoma typami
jezykéw jest podkreslenie faktu istnienia w nich zapozyczen. Jezyk popularny
nie bedzie obfitowat w tak duzym stopniu w zapozyczenia z innych jezykow jak
LSP, w ktérym sg one znacznie bardziej widoczne. W zaleznos$ci od dziedziny
jezyk zawodowy siegnie po terminologie pochodzacag z jezykow klasycznych
lub tez nowozytnych, gtéwnie z jezyka angielskiego. Bedziemy mie¢ w tym
przypadku do czynienia z dgzeniem do umiedzynarodawiania si¢ systemow
terminologicznych (Lukszyn 2002: 43), wskazujac tym samym na zasieg glo-
balny, migdzynarodowy slownictwa specjalistycznego. S. Gajda zwrdci nawet
uwage na zmiang sytuacji jezykow narodowych, twierdzac, ze ,,W obrebie ko-
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munikacji specjalistycznej szerzy si¢ uzycie jezyka angielskiego jako nie tylko
migdzynarodowego jezyka nauki. W niektérych dyscyplinach, rowniez w skali
krajowej, w komunikacji formalnej dominuje angielski (artykutly, czasopisma,
ksigzki). W ten sposob zaweza si¢ spektrum funkcjonalne jezykow narodowych
(cofa si¢ uzycie ich odmiany naukowej), zwlaszcza jgzykdéw o mniejszym za-
siggu i potencjale kulturowo-politycznym” (Gaipa 2010: 56).

Zgota odrebne stanowisko zajat w tej kwestii cytowany przez B. Kubiaka
Bernd Spillner, ktory, jak juz wczesniej zostalo wspomniane, uwaza, ze jezyk
specjalistyczny pozbawiony jest wiasnie charakteru uniwersalnego i jest rézny
w r6znych jezykach (por. Kusiak 2002: 9-10).

W kontekscie stowotworstwa, w terminologii zawodowej bedzie tworzonych
wigcej skrotow 1 akroniméw. Jezyk specjalistyczny bedzie si¢ rowniez charak-
teryzowal przewagg jezyka pisanego nad jezykiem ustnym.

5. Podsumowanie

Odnoszac si¢ do wzajemnych relacji, jakie tworza jezyk podstawowy oraz
specjalistyczny, nalezy zauwazy¢, ze wigcej jest w tym stosunku elementow
réznicujacych anizeli taczacych.

Analizujac kolejno rézne definicje, teorie badaczy i znawcow pochylajacych
si¢ nad tym zagadnieniem, dochodzimy do wniosku, ze idiolekt specjalistycz-
ny ma bezspornie swoje zrodto w idiolekcie podstawowym, a wigc nie moze
nawet w rzeczywistosci bez niego funkcjonowac. Jednak, gtéwnie z uwagi na
petnione odrgbne funkcje, oba idiolekty jawia si¢ juz jako jezyki zachowujace
znaczacg odrebnos¢. S. Grucza wskaze na fakt, iz jezyk podstawowy i jezyk
specjalistyczny nie sa jezykami funkcjonalnie kompatybilnymi, lecz kom-
plementarnymi (S. Grucza 2010: 54). Kazdy z nich bedzie wigc ewoluowat
w osobnym kierunku i cechowal si¢ wlasciwa dla niego odmiennoscig. Co
jednak ciekawe, jezyk specjalistyczny, pomimo niezrozumialosci, a takze swo-
istej trudnosci, ktorg nie tylko konotuje, ale tez implikuje, podlega w znacznej
mierze symplifikacji, nieco inaczej niz ma to miejsce w przypadku idiolektu
podstawowego. W rzeczywistosci naukowej istnieje bowiem niezwykle silny
zwigzek pomiedzy danym pojeciem a jego nazwa. Eliminowane jest przy tym
niebezpieczenstwo wystgpienia zjawiska polisemii. Ponadto, obstugujac $cisle
konkretng dziedzing, LSP musi charakteryzowac si¢ zwiezloscia, jednoznacz-
noscig i precyzjg, umozliwiajac swobodng komunikacje oséb z danej branzy,
bowiem ,,Jezyki specjalistyczne to specyficzne jezyki ludzkie tworzone przez
specjalistow na potrzeby komunikacji profesjonalnej w obrgbie odpowiednich
wspolnot specjalistow” (S. GrRucza 2008: 66).
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Specialist language and primary language — common and differentiating elements

Abstract: Suggesting a reflection on the relationship between a specialist language and
a primary one (which is also called general, popular or natural), aiming at distinguishing be-
tween both similarities and differences, it may seem appropriate that the latter ones are more
numerous. The specialist language is seen as a separate language, a specific one and, above
all, causing difficulties to its learners. Even if the quoted associations seem to be justified and
reasonable, we should not overlook the fact that the specialist language is isolated from the basic
language, and therefore does not exist as an autonomous system, but as an integral part of the
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general language, while preserving its distinctness and characteristics. Therefore, by referring
to the professional literature of the subject, this article will attempt to explain what connects
and what divides these languages.

Keywords: general, special language, specialist language, LSP, communication
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Assessing and Developing Business English Teachers'
Managerial Competencies:
A Proposal for a Language-Based Model

Abstract: Inspired by the opinions voiced by numerous researchers and practitioners, the
paper stems from the conviction that teaching a foreign language for business purposes reaches
beyond teaching a foreign language defined in more conventional terms. Recognising that
a business language course can be viewed as a project pursuing specific goals and focusing on
a teacher as a teaching project manager, we propose the model for assessing and developing the
managerial competencies of business language teachers. The proposal draws on the competency
model, commonly used in management, and the personality theory known as the Big Five. The
model seems to be of particular interest to linguists and teachers as it relates to the lexical
hypothesis underpinning the personality theory. It will allow for the identification of the traits
corresponding to the competencies that may be expected of business language teachers as project
managers in charge of a business language course. The data collected in the process may be
used as part of a teacher’s 360 degree performance appraisal, comprising self-appraisal, student
evaluation, peer assessment, and the evaluation conducted by a superior and/or by a customer.
The outcome of the entire process may provide grounds for periodic job appraisal, but it can
also become a valuable professional development tool and contribute to a teacher’s improved
relationships with students, colleagues and superiors.

Keywords: language for business purposes, teacher’s roles, teacher assessment, teacher’s
managerial competencies

1. Introduction

A vast body of research within the domains of Languages for Specific Purposes
and Content-Based Instruction emphasises that the work of Business English
teachers (and other LSP practitioners) is extremely varied, involving “much
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more than teaching” (DUDLEY-Evans, ST JoHN 1998: 13; see also GAJEWSKA,
Sowa 2014; STRYKER, LEAVER 1997). The roles that a Business English in-
structor is expected to perform encompass those of the language and content
provider, enthusiastic content learner, effective business communicator, collabo-
rator, course programmer/designer, materials provider, evaluator, researcher; the
roles are sometimes contrasted with the more traditional capacity of a teacher
seen as the “teller,” “primary knower,” “controller” (DUDLEY-EvaNs, ST JOHN
1998). It also seems highly plausible to attribute another salient role to BE
practitioners: the role of a manager, particularly in situations where a Busi-
ness English course is — justifiably — viewed as a project aimed at achieving
specific and tangible goals.

Viewing teachers as course/classroom managers has a long tradition in
EFL research and pedagogy. ABDULKAREEM (1997) proposes a set of teachers’
managerial functions, including planning, organising, leading, coordinating, di-
recting, supervising and controlling, evaluating, and reporting. FARRELL (2014)
reports on a study indicating that, apart from being entertainers, communication
controllers, jugglers (multi-taskers), motivators, presenters, arbitrators, foreign
language teachers also perform the role of vendors (i.e., sellers of the learning
process and the teaching methods used). GYyurova and ZELEEVA (2014) inves-
tigate teachers’ managerial competencies, including both general managerial
competencies (e.g., directing, consulting), and specific competencies related to
the educational process.

The present paper proposes the application of methods and tools developed
for business management purposes in the assessment of Business English
teachers’ managerial competencies. Starting with the assumption that manage-
rial skills are essential for a Business English practitioner wishing to perform
their job effectively in varied (corporate and academic) contexts, and viewing
a Business English course as a project aimed at achieving specific and tangible
goals, it offers a proposal for a language-based tool for assessing managerial
competencies of BE instructors intended to foster their self-knowledge and
professional development.

2. Business English instructor as a project manager

As mentioned earlier, a Business English course is viewed in the present paper
as a project, that is, a temporary endeavour undertaken to produce a unique
product, service, or result, with definite starting and ending points, a budget,
a clearly defined scope of work to be done, a group of people working on it,
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and specific performance requirements that must be met." Project management
involves a variety of activities and processes, including planning, organising,
motivating, and controlling, aimed at achieving unique objectives, bringing
about some beneficial change or added value (NokEes, KeLry 2007).

The domain of ESP referred to as Business English or English for Business
Purposes (EBP), including both English for General Business Purposes (EGBP)
and English for Specific Business Purposes (ESBP), appears to provide an
ideal setting for a language instructor acting as a project manager. The task-
and goal-orientation characteristic of all branches of ESP seems of particular
importance in the context of BE pedagogy: following from the very nature of
business communication, the nature of Business English is viewed as being
highly intentional, instrumental, and transactional. The ultimate goal of a well-
designed Business English course should be that of facilitating adult learners’
professional behaviours in a variety of business contexts, or — as ELLIS and
JounsoN (1994: 35) put it — to train the learners “to be operationally effective.”
Thus performance objectives take priority over educational objectives or lan-
guage learning for its own sake. Importantly, Business English instruction also
makes use of the underlying methodologies and activities of various business
disciplines, in which managing people and processes always plays a vital role
(DUDLEY-EvANS, ST JOoHN 1998; ELLIS, JOHNSON 1994; FRENDO 2005; LIGARA,
SzUPELAK 2012; PICKETT 1986; SoBKOWIAK 2008).

3. Managerial competency models and personality traits as their predictors

3.1. Managerial competency models

Today, the prevailing appraisal systems are based on competencies: em-
ployees’ abilities to perform the skills required for a specific job (SPENCER,
SPENCER 1993). Competency assessments capture more than the traditional
KSAs (Knowledge, Skills, Abilities), encompassing qualifications, experience,
personality, attitudes, and behaviours (e.g., LEVENSON et al. 2006; PATANAKUL,
MiLosevIC 2008; WALKOWIAK 2004; ZAroGa 2013).

A wide array of studies in the fields of talent management as well as in-
dustrial and organisational psychology have contributed important insights into
how to measure and develop competencies underpinning the growth of organi-

! “What Is Project Management?” Available online at: https://www.pmi.org/about/learn-ab
out-pmi/what-is-project-management (accessed 15.06.2015).
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sations and provided generic and scientifically validated models applicable in
any workplace (e.g., BARTRAM et al. 2000; FrRaNcCIS-SMYTHE et al. 2006).

This study makes use of the model referred to as the Great Fight, the
theoretical foundation of the SHL Universal Competency Framework (BARTRAM
2012). Its greatest strength, in view of the purposes of this study, is the fact that
it provides the ability to produce an organisation-specific competency model
quickly and efficiently from a standard set of components. The general outline
of the model is presented in Table 1.

Table 1
The Great Eight managerial competencies
Eight core managerial competencies
Function Transformational: Transactional:
Leadership focus Management focus
Developing the vision creating and conceptualising |analysing and interpreting
Sharing the goals leading and directing interacting and presenting
Gaining support adapting and coping supporting and cooperating
Delivering success enterprising and performing |organising and executing

Source: SHL Leadership Report, Technical Manual, 2011

The eight core managerial competencies are broken down into 20 generic
dimensions and, further, into 112 competency components (BARTRAM 2005).
These components are relatively homogeneous work behaviours and as such
can be perceived as building blocks of particular competencies. An organisa-
tion may apply the Great Eight competency framework to build its own model
providing the basis for the development and measurement of competencies and
behaviours conducive to the achievement of organisational goals.

3.2. The Big Five Model of personality

Importantly for the present study, there is also a growing body of research
suggesting strong links between personality traits and managerial effectiveness
(e.g., LEVENSON et al. 2006; SRIVASTAVA 2011; ZaroGa 2013), and, consequently,
advocating assessment of the personality variables as predictors of managerial
effectiveness. The significance of core personality characteristics as critical
success factors is also strongly advocated by scholars and practitioners investi-
gating the domain of project management (CRAWFORD 2005; MULLER, JUGDEV
2012; MULLER, TURNER 2007).



Magdalena Eeska, Jolanta Eacka-Badura: Assessing and Developing... 31

Assessment criteria often involve the well-established model referred to
as the Five Factor Model of personality, also known as the Big Five Model
(DiGMAN 1990; EwEeN 1998; Srivastava 2011). It is of additional interest to
a linguistically-oriented study that the Five Factor Model is grounded in the
lexical hypothesis which contends that the most salient and relevant individual
differences are encoded as terms (and thus reflected) in natural languages.
Research demonstrates that the model may be regarded as universal and statisti-
cally robust as it is repeatedly shown to hold well across different languages
and cultures (PoPKINS 1998; SAUCIER, GOLDBERG 1996; SRivAasTAava 2011).

The Five Factor Model of personality is based on landmark work conducted
by two behavioural-health scientists, Lew GoLDMAN (1996) and John DiGmaN
(1990), who focused on the universe of personality-related adjectives used in
English in an attempt to fit them into a limited number of categories (called
factors). They discovered five factors that effectively comprise the most relevant
personality traits:

1. Emotional stability (emotional control, self-confidence, resilience).

2. Extraversion (persuasiveness, leadership, sociability, energy).

3. Openness to experience (flexibility, innovation, analytical thinking, inde-
pendence).

4. Agreeableness (tendency to collaborate with others, diplomacy, tendency to
be sensitive to others’ needs and feelings).

5. Conscientiousness (attention to detail, achievement drive, initiative and per-
sistence, dependability).

3.3. Personality variables as competency and behaviour predictors

The Great Eight competency model, which is of particular interest to this
study, was validated as generally supportive of the Big Five providing moderate
predictions of managerial performance measures (BARTRAM 2005). The model
can be used to establish a link between managerial competencies and person-
ality traits as predictors for the behaviours at the core of these competencies.
Accordingly, one of the ways to identify the potential for specific managerial
behaviours and competencies is to link them with personality traits.

The inventory of traits can be translated into specific managerial competen-
cies, as shown in Table 2.
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Table 2
Personality traits translated into managerial competencies (BARTRAM 2005)

Emotional stability associated with
— adapting and coping

Extraversion associated with
— leading and deciding
— interacting and presenting

Openness to experience related to
— analysing and interpreting
— creating and conceptualising

Agreeableness related to

— supporting and cooperating
inversely related to

— enterprising and performing

Conscientiousness associated positively with
— organising and executing

BARTRAM (2005) argues that by comparing measures of actual performance
on the Great Eight with measures of potential on the same constructs (e.g., using
personality traits as predictors), organisations would be better able to identify
the areas in which employees would benefit most from learning opportunities
and developmental experiences.

3.4. Johari Window as an analytical framework for multiple-course assessment

The multidimensional and multilevel nature of managerial performance neces-
sitates the implementation of performance measurement involving multiple
perspectives; OH and BERRY (2009) advocate the use of various sources of
information in the process of assessing managers’ personalities and their per-
formance, reflecting opinions of multiple individuals with varying relationships
with the manager. In a study investigating the relationships between the above-
mentioned Five Factor Model of personality and managerial performance, the
scholars find that the use of the 360 degree performance ratings, involving the
views and opinions offered by managers’ supervisors, peers, subordinates, and
the managers’ self-ratings, increases the validity of the assessment.

The idea of using multiple sources of information to assess various aspects
of managerial performance is very much in line with the findings obtained
within the domain of teaching self-concept research (see, e.g., ROCHE, MARSH
2002). Importantly, it is also consistent with the widely-accepted Johari Window
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Model of interpersonal processes and communication styles (LUFT, INGHAM
1955; LuFrt 1982), represented in Figure 1.

Arena Blind Spot
(Known Self) (Hidden Self)
Things we know about ourselves Things we know about ourselves
and others know about us that others do not know
Facade Unknown
(Blind Self) (Unknown Self)
Things others know about us Things neither we
that we do not know nor others know about us

Figure 1. The representation of the Johari Window
(based on LurT, INGHAM 1955; LUFT 1982)

The term Johari is an acronym made from the first names of Joseph Luft
and Harry Ingham, who developed the Johari Window Model analysing the way
people give and receive information about themselves and others. The model
presents a four-paned window, with the two columns representing the “self”
and the rows representing the “others.”” The Arena contains information that
the individual knows about him-/herself that is also known to others; the Blind
Spot represents things we know about ourselves that others do not know; the
Facade is the area of information that an individual knows about him-/herself
but withholds from others; the Unknown contains facts about an individual that
neither she/he nor others know. In accordance with this dynamic model, one can
consciously establish interpersonal relationships by engaging in the processes
of exposure and feedback. In business context, managers with large Arena are
generally viewed as most capable of forming honest and stable relationships
with others (see, e.g., MARSHALL, CACCIOPE 1986; SHREEKUMAR, NEELIMA 2010).

3.5. Measurement process based on the predictor vs. performance relationship

The presented methods and models can be used to create a procedure for Busi-
ness English teacher’s assessment and development in the area of managerial
performance.

First, the Great Eight competency model proposes a comprehensive and
flexible tool for building a competency framework tailored to the needs of
a particular organisation, whether this is an academic language centre, foreign
language school, or individual freelance teacher specialising in delivering
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in-company business language courses. Conducted through the prism of the
Great Eight, the in-depth analysis of the environment, customer/student needs
and expectations, and the circumstances of a particular language course viewed
as a project will result in the identification of relevant behaviours and compe-
tencies and the creation of an organisation’s own competency model.

Second, the application of the Big Five inventory (e.g., mini-markers score
card: SAUCIER 1994) will contribute to the (self-)knowledge on a teacher’s rel-
evant personality aspects and can be linked with the competencies identified
as important in the Great Eight customised model. This will provide insight
into a teacher’s strengths and weaknesses and potential areas for further de-
velopment. Additionally, it may help identify the personality variables that are
particularly pertinent under specific circumstances. It should be noted that the
very nature of the Big Five theory may, in certain situations, cause discomfort
or tension. Hence, it is important that the procedure is conducted with due tact
and understanding of the purpose (being self-awareness and growth).

Finally, the Johari Window technique can be applied to conduct a 360 degree
performance rating, embracing a larger number and variety of assessors (e.g.,
students, client companies, academic superiors, colleagues). Based on the results
of the first and second stages, the list of descriptors relevant to a particular
teaching situation is compiled and used as a short survey in the target groups
of assessors. The results of the survey are mapped out into the two-by-two
matrix of the Johari window and used for further analysis and self-development.

4. Concluding remarks

The paper has drawn analogy between a Business English course and a project
as defined in management terms, that is, a temporary endeavour undertaken
to deliver a particular result, with a set timeframe and scope of work, a group
of people involved, and specific performance requirements to be met. This has
expanded the role of a Business English instructor and assigned her or him,
to a certain extent, with the responsibilities of a project manager. As a result,
a (self-)assessment procedure based on the competency model (a management
tool) and the Big Five personality inventory, has been proposed.

The procedure will have a number of applications for the Business English
teacher and their customers/students. First, it can be used to determine mutual
expectations at the beginning, offer reliable feedback throughout, and provide
an assessment opportunity at the end of the Business English course. Second,
the Business English teacher may learn about working in different contexts by
using the tool consistently in their varying working environments. Finally, the
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tool may have great self-development potential, as it offers the teacher an invalu-
able insight into their self-image juxtaposed with the opinions held by others.

Similarly, the procedure may provide organisations (academic language
centres, foreign language schools) with the tools used for building their own
competency models and developing assessment criteria that would embrace
skills and abilities reaching beyond professional (i.e., language teaching related)
qualifications of their employees.
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Ocenianie i rozwijanie kompetencji menedzerskich nauczycieli jezyka biznesu:
propozycja modelu jezykowego

Streszczenie: Niniejszy artykul zostat zainspirowany przez liczne glosy badaczy i prak-
tykow dajace wyraz przekonaniu, ze praca nauczyciela jezyka obcego dla celow biznesowych
obejmuje znacznie wigcej niz tradycyjnie pojmowane nauczanie. Wychodzac z zalozenia, ze
kurs jezyka obcego dla celow biznesowych mozna rozumieé jako projekt nastawiony na realiza-
cje $cisle okre$lonych celow, oraz koncentrujac si¢ na roli nauczyciela jako menedzera projektu
dydaktycznego, przedstawiamy propozycj¢ modelu oceniania umiej¢tnosci zawodowych i cech
menedzerskich u nauczycieli jezyka obcego dla celow biznesowych. Model oparty jest na popu-
larnym w nauce o zarzadzaniu modelu kompetencyjnym oraz modelu osobowosci znanym jako
Big Five Model. Dla jezykoznawcéw i nauczycieli wybor tego modelu wydaje si¢ szczegdlnie
interesujacy, gdyz ma on swoje zroédto w hipotezie leksykalnej. Model pozwala na identyfikacje
zespotu cech odpowiadajacych poszczegdlnym umiejetnosciom i cechom, ktoére mozna przypisac
nauczycielom jezyka obcego dla celow biznesowych jako menedzerom projektu (kursu jezyka
biznesu). Uzyskane dane moga by¢ wykorzystane w procesie wielostronnej oceny umiejgtnosci
i cech nauczyciela obejmujacej samooceng, ocen¢ ze strony uczestnikow kursu, innych nauczy-
cieli, bezposrednich przetozonych, podmiotu zamawiajacego i finansujacego kurs. Uzyskany
w ten sposob obraz cech i kompetencji nauczyciela moze postuzy¢ nie tylko jako instrument
oceny, ale rowniez stanowi¢ cenne narze¢dzie samorozwoju i doskonalenia relacji z innymi.

Stowa klucze: jezyk obcy w biznesie, role nauczyciela, ocena nauczyciela, kompetencje
menedzerskie nauczyciela
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CLILIG a nauczanie jezyka biznesu

Streszczenie: Artykul przedstawia propozycje rozwigzan dydaktycznych odnoszacych si¢
do nauczania jgzyka biznesu, w ktérym wykorzystuje si¢ aktualne podejscie CLILiG. Zgodnie
z zalozeniami zintegrowanego nauczania przedmiotowo-jezykowego nauczanie przedmiotu
winno korespondowa¢ z nauczaniem je¢zyka obcego. Fakt ten generuje pewne problemy, tzn.
udzial nauczyciela, ktéry powinien nauczaé treSci fachowych w jezyku obcym, jego wyksztal-
cenie, dobor odpowiednich narz¢dzi w postaci wlasciwych ¢wiczen, potrzeby grup docelowych,
specyfika wariantu jezykowego, niewystarczajgca liczba podrecznikow, w ktorych opracowany
zostal odpowiedni material etc. Wszystkie te problemy wpisane sa dodatkowo w szerszy kon-
tekst komunikacyjno-spoteczny. Nalezy bowiem mie¢ §wiadomos$¢, iz uczac si¢ jezyka biznesu,
nabywa si¢ jednoczesnie kompetencji zawodowe;j.

Stowa klucze: zintegrowane nauczanie j¢zykowo-przedmiotowe, jezyki specjalistyczne,
jezyk biznesu, narzedzia-éwiczenia

1. Wstep

Od dawna wiadomo, ze nauka jezyka li tylko dla nauki jezyka nie przy-
nosi oczekiwanych efektow. Trzeba sobie zatem u§wiadomié, ze uczymy si¢ po
co$. To pragmatyczne podejscie wypiera stopniowo klasyczny model nauczania
jezyka obcego, ktory do chwili obecnej stosowany jest z lepszym lub gorszym
skutkiem przez nauczycieli — badz to z uwagi na czas realizacji materiatu, badz
niewtasciwie dobrana grupe docelowg czy niepoprawnie sformutowane cele
zaje¢. Odnoszac si¢ do nauczania jezyka fachowego, nalezy wzia¢ pod uwage
fakt, iz w dzisiejszych placowkach ksztatcenia pokutuje niestety, jak spostrzega
Dagmar Osterloh, model nauczania jezyka fachowego, wedlug ktéorego mamy
do czynienia jeszcze z silnym wyodrebnieniem poszczegolnych dyscyplin
naukowych podczas ustalania kanonu dziedzin (OSTERLOH 2016), a przeciez
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w praktyce dziatamy nie jednotorowo, ale wrzuceni jeste§my do tygla skompli-
kowanych sytuacji spotecznych i zawodowych. Na rynku podrgcznikéw trudno
jest znalez¢ ten wlasciwy, uwzgledniajacy specyfike zastosowania jezyka ob-
cego do zmierzenia si¢ z rzeczywisto$cig. Zadania, ktore autorzy proponuja,
stuzg w wigkszo$ci do zdobycia kompetencji jezykowych, mniej zawodowych
czy spolecznych.

Biorgc pod uwage powyzsze, zrodzit si¢ postulat zintegrowania nauczania
jezyka obcego i nauki przedmiotu.

2. Zatozenia podejscia CLIL i jego miejsce w literaturze niemieckojezyczne;

CLIL (Content and Language Integrated Learning) to, jak definiuje P. Mehi-
sto, metoda, w ramach ktorej jezyk obcy wykorzystywany jest do nauczania tre-
$ci niejezykowych. Dzigki temu rozwijanie wiedzy przedmiotowej idzie w parze
z rozwijaniem znajomosci jezyka obcego (MEHISTO, MARSH, FRIGOLS 2008).

W literaturze niemieckojezycznej, na ktérej w wickszo$ci opiera si¢ ten
artykutl, zwraca si¢ uwage na specyfike nauczania jezyka niemieckiego i wersje
CLILiG (Content and Language Integrated Learning z dopiskiem ...in German)
oraz na wystgpowanie wielu wariantow tego podejscia, a mianowicie migdzy
innymi:

FiiDaF — Facheriibergreifender Deutsch als Fremdsprache-Unterricht (naucza-
nie jezyka niemieckiego jako jezyka obcego rozciggajace si¢ na tresci innych
przedmiotdéw);

DFU - Sprachsensibler deutschsprachiger Fachunterricht (zajgcia przedmiotowe
prowadzone w jezyku niemieckim i kierujace uwage uczacego si¢ na elementy
Jezyka);

Bilingualer Sachfachunterricht auf Deutsch (bilingwalne nauczanie tresci
przedmiotowych).

Zatozenia pierwszego — i jedynego z nich — opieraja si¢ na zajeciach
z zakresu nauczania jezyka niemieckiego jako jezyka obcego, ktorego system
rozciagga si¢ na tresci innego przedmiotu — przedmiotu zawodowego. Jak defi-
niuje zwolennik tego interdyscyplinarnego podej$cia Wilhelm Peterfen, ,,zajecia
jezykowe integrujace tresci innych przedmiotow odkladajg w czasie zajecia
przedmiotowe, dgzgc do zachowania w ten sposéb ich zalet, a radzenia sobie
z ich wadami. Sg one zaplanowane jako zajecia zintegrowane, oscylujagce wokot
pewnego tematu, na ktore sktada si¢ wiele dziedzin traktowanych réwnowar-
tosciowo” (PETERSSEN 1997: 79"). R. Wicke zwraca jednak uwage na fakt, iz

' O ile nie zaznaczono inaczej, thum. — A.B.
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zajecia w ramach FiiDaF, w odrdéznieniu od podejscia bilingwalnego i immer-
syjnego, pozostaja zrytualizowanymi zajeciami jezyka obcego wzbogaconego
o tresci przedmiotowe (WICKE, RoTTmMANN 2013: 11). Tak wigc, uczac si¢ jezy-
ka, mamy do czynienia z wartoscig dodang w postaci wiedzy przedmiotowe;.

Wspomniany wczes$niej wariant DFU, pierwotnie opracowany dla nie-
mieckich szkot za granica, zaklada przeprowadzenie zaje¢ przedmiotowych
w jezyku niemieckim. Widniejacy w nazwie element sensibel — ‘wrazliwy’,
zostal dodany w pozniejszym czasie, po zaobserwowaniu, iz koncepcja ta
znalazta podatny grunt w dydaktyce nauczania przedmiotow w jezyku obcym,
wskazuje on na fakt, iz w trakcie nauczania przedmiotowego nalezy mie¢ na
uwadze nabywanie i rozwijanie kompetencji jezykowej (LEISEN 2013: 3-6).
Wychodzac od spostrzezenia, ze uczacy si¢ przedmiotu w jezyku obcym ma
problemy jezykowe, polegajace miedzy innymi na mieszaniu jezyka potocznego
i zawodowego, doborze wiasciwej terminologii specjalistycznej i jej niewtasci-
wego uzycia, unikaniu formutowania pelnych zdan czy stosowaniu wlasciwej
struktury wypowiedzi, toku argumentacji oraz zrozumieniu tekstu specjali-
stycznego, nauczyciel powinien sigga¢ po narzedzia dydaktyczne w postaci
¢wiczen, o ktorych bedzie mowa poznie;j.

Istotne staje si¢ pytanie, jakiego jezyka jako kompetencji w procesie ksztal-
cenia powinno si¢ uczy¢ na zajeciach przedmiotowych. Rozrézniajac migdzy
BICS (Basic Interpersonal Communicative Skills), a wigc jezykiem uzywanym
na co dzien, a CALP (Cognitive Academic Language Proficiency) — jezykiem
edukacji, w literaturze niemieckojezycznej znanym jako Bildungssprache,
a rozumianym jako umiejetnosci jezykowe w kognitywnym obszarze akade-
mickim, zwraca si¢ uwagg, iz to wlasnie stopien opanowania tego drugiego
warunkuje umiejetno$¢ przyswajania struktur typowych dla danej dziedziny.
Cechami tego jezyka sa: kompleksowe, petne struktury zdaniowe, poprawnosé¢
gramatyczna, linearna argumentacja, mata liczba powtdrzen, precyzyjne uzycie
stow czy ciaglos¢ toku myslowego (LEISEN 2013: 59—61). W takim jezyku na-
stepuje ,,zanurzenie-kapiel” (Sprachbad), ktéra musi spetnia¢ pewne warunki,
aby nastapil efektywny przyrost wiedzy specjalistycznej. Niewatpliwie uczen
nie ,,wykapie si¢” dobrze w zbyt malej ilosci wody — mowa tu o poziomie
opanowania jezyka (sprachlich reichhaltig). Oznacza to, iz osoba uczaca si¢
musi dysponowaé juz dos¢ bogatymi, jak wczesniej wspomniano, Srodkami
jezykowymi. Tak samo ,kapiel” musi by¢ poznawczo stymulujgca, tj. musi
stawia¢ wyzwania, ktore wymuszg uzycie jezyka w sytuacjach standardowych,
a tym samym stang si¢ gwarantem przyrostu wiedzy zaréwno jezykowe;j, jak
i zawodowej. Postugujac si¢ metafora — po co uczy¢ si¢ ptywac, skoro mozna
utrzymaé si¢ na wodzie (tj. posiada¢ pewien poziom kompetencji jezykowej).
Warunkiem jest takze ,,uwrazliwienie” na jezyk i wspieranie jego nauki, to
znaczy ,.kapiel” w odpowiedniej temperaturze. W zbyt zimnej wodzie nie da
si¢ ptywac. Nieodzowne staje si¢ dopasowanie ,,kgpieli” do mozliwosci ,,pty-
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wajacych” osob, czyli odbiorcow procesu dydaktycznego, poprzez stosowanie
pomocy (narzedzi) tak dtugo, jak to jest konieczne (LEISEN 2017). Dotrzymanie
opisanych warunkow wptynie niewatpliwie na sukces dydaktyczny.

3. Specyfika nauczania jezyka specjalistycznego

Nauczajac jezyka specjalistycznego, nalezy mie¢ §wiadomos¢, iz ma si¢ do
czynienia z wariantem jezykowym, a wigc niehermetycznym systemem jezy-
kowym, nieposiadajacym witasnej sktadni, leksyki czy morfologii, a w zwigzku
z tym postugujacym si¢ $rodkami jezyka ogolnego, postrzeganym jako zbior
obejmujacy: leksyke, sktadnie, frazeologie i stowotworstwo (FLuck 1996: 11-12).

Wspotczesne wyzwania cywilizacyjno-globalizacyjne wymagaja od uczest-
nikow komunikacji zawodowej osiagniccie wysokiego stopnia kompetencji je-
zykowej, zawodowej czy organizacyjnej. Z tego wzgledu zatozenia procesu na-
uczania uwzgledniajg silnie zarysowang orientacje¢ na potrzeby uczacych sig, tj.
wyodregbnienie poszczegbdlnych grup docelowych odbiorcéw kursow warunkuje
cele, tresci i formy nauczania. Nie bez przyczyny zaleca si¢ przeprowadzenie
przed rozpoczeciem cyklu ksztalcenia analizy potrzeb, dzigki ktoérej proces
dydaktyczny skomponowany na jej podstawie stanie si¢ bardziej efektywny
i motywujacy (BUHLMANN, FEARNS 1987: 88—90). Dobor wyzej wspomnianych
elementow zwigzany jest takze w duzym stopniu z jednej strony z nauczaniem
do celéw naukowo-teoretycznych, a z drugiej strony do celéw zawodowych, co
wynika z wertykalnego podziatu jezykow specjalistycznych, opartego na stop-
niu abstrakcji jezyka i §rodowiska uczacych si¢ oraz poziomu ich kompetencji
zawodowej (FLuck 1985: 16-23).

3.1. Cechy jezyka biznesu

Na poziomie szkol, szczegélnie szkot wyzszych, ma si¢ do czynienia
z zajgciami jezyka obcego zorientowanymi na dang dziedzing, na przyktad
biznes. Nieco inne podej$cie ma si¢ w szkotach biznesu, gdzie przekazuje si¢
tresci z zakresu roznych dziedzin biznesowych, jak rachunkowosci, logistyki,
bankowosci etc. w jezyku obcym, doskonalac jego znajomos¢. Czym wiec jest
jezyk biznesu? Rosemarie Buhlmann proponuje nast¢pujaca definicje pojecia
»jezyk gospodarki” — Wirtschaftssprache: ,,Jezyk biznesu jest zbiorem wszyst-
kich jezykéw fachowych, tzn. wszystkich srodkéw jezykowych, ktore znajduja
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zastosowanie w zawodowo ograniczonym obszarze komunikacji, mianowicie
w obszarze gospodarki, aby zagwarantowaé porozumiewanie si¢ osobom dziata-
jacym w tej dziedzinie” (BUHLMANN, FEARNS 2000: 306). Tym samym zwraca
si¢ uwage na zlozonos¢ tej dziedziny, a co si¢ z tym lgczy, na konieczno$é
uwzglednienia specyfiki réznych zawodowych sytuacji. Owo zrdznicowanie
wewnetrzne opiera si¢ na zaré6wno horyzontalnym, jak i wertykalnym podziale
jezykow zawodowych 1 ma pewne konsekwencje dydaktyczne. Oznacza to, iz,
po pierwsze, grupy docelowe warunkujg dobor odpowiedniego wariantu tema-
tycznego, na przyktad makroekonomia, finanse, logistyka, prawo handlowe etc.,
po drugie, w obrgbie danej dziedziny istniejg rozne stopnie specjalizacji. I tak
na przyktad innym jezykiem, jezykiem o wyzszym stopniu abstrakcji bedzie
postugiwat si¢ menedzer w firmie i innym pracownik, na przyktad w dziale
produkcji. Dlatego nicodzowne staje si¢ wczesniejsze ustalenie potrzeb ucza-
cych si¢ oraz opracowanie dodatkowych ¢wiczen uwzgledniajacych odrebnosé
danego wariantu jezykowego. Specyfika niemieckiego jezyka specjalistycznego
dotyczy wszystkich ptaszczyzn jezykowych, tzn. leksykalnej i sktadniowej,
wystepuje takze na poziomie tekstu. H.-R. FLuck (1996: 201) przypisuje lek-
syce specjalistycznej centralne znaczenie. Niewatpliwie trudno jest rozumieé
teksty i komunikowa¢ si¢ w pewnej dziedzinie, jesli si¢ nie zna podstawowej
terminologii. Nalezy takze zwrdci¢ uwage na inne fenomeny jezykowe cha-
rakterystyczne dla danego obszaru. Aby nauczy¢ si¢ jezyka biznesu, trzeba
opanowac¢ takze umiej¢tnos¢ radzenia sobie z owymi fenomenami. Wystgpowa-
nie wyrazow ztozonych, czeste stosowanie fraz rzeczownikowych, czasowniki
w formie rzeczownikow, konstrukcje bezokolicznikowe, tryb oznajmujacy,
czas terazniejszy, strona bierna, rozszerzona przydawka, zdania wzgledne — to
wszystko powinno stanowi¢ wazny element zajec.

4. Wybrane formy pracy na zajeciach z jezyka biznesu
zgodne z podejsciem CLIL. Rola nauczyciela

Po dokonaniu analizy potrzeb grupy docelowej, nauczyciel musi wybraé
wiasciwy podrecznik, w czym pomocna stanie si¢ jego ocena przeprowadzona
wedtug odpowiednich kryteriow (BUuHLMANN, FEARNs 1987: 134-145). Nie
wszystkie dostepne na rynku materiaty nadajg si¢ w catosci do wykorzystania
na zajeciach. Z uwagi na ten fakt, nauczyciel powinien sam opracowaé ¢wi-
czenia, ktore bylyby pomocne w osiagnieciu wysokiego poziomu znajomosci
jezykowej, zawodowe]j i komunikatywnej, tzn. zeby uczacy si¢ osiggnal nad-
rzedny cel, jakim jest kompetencja dziatania w sytuacjach zawodowych w je-
zyku obcym. Chyba najbardziej aktualne staja si¢ propozycje ¢wiczen Josefa
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Leisena, bo opieraja si¢ na zatozeniach CLIL. Nauczyciel moze skorzysta¢
z bazy czterdziestu narzedzi, z ktorych kilka zostalo przedstawionych ponize;.

Jak widag¢, rola nauczyciela, czesto niedoceniana, nie ogranicza si¢ jedynie
do przygotowania i przeprowadzenia zajg¢ bazujacych na podreczniku prze-
znaczonym do nauki jezyka obcego. Z dotychczasowych wywodow wyraznie
wynika, iz nie jest mozliwe opracowanie wspolnego podregcznika dla wszystkich
grup docelowych (podziat wertykalny i horyzontalny jezykow specjalistycz-
nych). O wiele wigcej, nauczyciel powinien wlaczaé do procesu dydaktycznego
narzedzia, w duzej ilosci opracowane przez siebie, ulatwiajace opanowanie
wiedzy przedmiotowej i jezykowej. Nalezy takze zwrdci¢ uwage na fakt, iz
w przypadku podejscia CLIL przekazywane sg tresci z innych, nieznanych
nauczycielowi jezyka obcego przedmiotéw, co moze oznacza¢ koniecznos¢
zdobywania przez nauczyciela dodatkowego wyksztatcenia badz czasochtonne
konsultacje ze specjalistami w danej dziedzinie.

4.1. Projekt dydaktyczny Unternehmen Weihnachten

Aby zajecia przyniosty zamierzony skutek, nalezy motywowac uczestnikow
procesu dydaktycznego, wlaczajac takie elementy jak: samodzielne dzialanie,
zaangazowanie wielu zmystow, kontekst spoteczny oraz kompetencje, a wiec to
wszystko, na czym opierajg si¢ zajecia projektowe CLIL i ktore poczytuje si¢
za konieczne (LEGUTKE 2003: 260). Tak wigc projekt, rozumiany jako szcze-
gblna forma zaje¢ — zaplanowanych wspdlnie przez nauczycieli i uczniow i ze
wzgledu na ich tre$ci bedacych konkretnym wydarzeniem, podjetym w celu
przyswojenia danego zagadnienia, majgcych miejsce na terenie szkoty (WICKE
2004: 136), staje si¢ doskonalym narzedziem metodycznym umozliwiajacym
rozwijanie zawodowej kompetencji komunikacyjnej. Cho¢ praca projektowa jest
wieloaspektowa i posiada duzo zalet (por. KARPETA-PEC 2008: 75), to tu skon-
centrujemy si¢ na aspekcie przekazywania tresci zawodowych w jezyku obcym.

Zalozenia: Zatozeniem projektu bylo opracowanie problemu dotyczacego
zagadnien specjalistycznych poza zajeciami w ramach lektoratu jezyka niemie-
ckiego. Istotne stato si¢ nabycie przez studentéw wiedzy fachowej oraz opano-
wanie stownictwa specjalistycznego, a takze, co czgsto jest marginalizowane
na zajeciach, a niezbedne w ksztatceniu przygotowujacym do zawodu, nabycie
kompetencji komunikacyjnej poprzez dziatanie.

Cele: Cele projektu wynikaly z zatozen podejscia CLIL i dotyczyly: a) na-
bycia oraz poszerzenia wiedzy specjalistycznej, w pewnym stopniu wykracza-
jacej poza program nauczania, b) przekazania tej wiedzy innym studentom,
¢) nabywania umieje¢tnosci jezykowych, czyli nauke jezyka poprzez korzystanie
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z autentycznych zrodet w jezyku obcym i opracowanie ¢wiczen do przeka-
zywanych tresci, samodzielne pisanie, redagowanie quizOw oraz prezentacje
przygotowanego materiatu, d) rozwijania tzw. umiejetno$ci miekkich, czyli
umiej¢tnosci pracy w grupie, komunikatywnosci, przyjecia innej roli spo-
fecznej, na przyktad nauczyciela lub przywddcey, zarzadzania czasem etc. Nie
nalezy zapomina¢ o aspekcie psychologicznym, ktoéry opiera si¢ niewatpliwie
na budowaniu poczucia wlasnej wartosci.

Przebieg: Bioragc pod uwage, ze powodzenie projektu zalezy od dobrego
jego zaplanowania wraz z podzialem obowiazkéw i realizacja — tylko wtedy
projekt moze by¢ pozytywnie oceniony — kilkuosobowa grupa studentow
filologii angielskiej Uniwersytetu Slaskiego w Katowicach, uczacych sie nie-
mieckiego jezyka biznesu, podjeta to wyzwanie, kierujac si¢ nastepujacymi
zatozeniami:

— konkretny cel,

— wspo6lna odpowiedzialnos¢,

— konkretne zadanie,

— samodzielno$¢ doboru materialdéw pomocniczych,

— zdobycie konkretnego, praktycznego do$wiadczenia (KrumM 1991: 5).

Projekt skierowany byl do studentow trzeciego roku studidow pierwszego
stopnia filologii angielskiej, o na tyle zaawansowanej znajomosci jezyka nie-
mieckiego, by moc zrozumie¢ materiat przekazywany przez stuchaczy i by
projekt przebiegal zgodnie z zalozeniami modelu ogdlnodydaktycznych faz
pracy projektowej, ktory obejmuje: zainicjowanie projektu, dyskutowanie nad
propozycjami projektow, opracowanie planu projektu, wykonywanie projektu,
ukonczenie projektu (FREY za: KARPETA-PEC 2008: 68). Przed przystapieniem
do realizacji przedsiewziecia przeanalizowane zostaty plan i warianty przebiegu
projektu, a po przeprowadzeniu cyklu dyskusji, w ktorych kazdy student miat
mozliwo$¢ zaprezentowania swojej koncepcji, stwarzajac asumpt do rozwazenia
mocnych i stabych stron danego pomystu, stosujac czgsto technike ,,burzy moz-
gow”, podjeto decyzje co do ostatecznego ksztaltu calosci. Nastgpnie ustalona
zostala strategia realizacji i, co si¢ z tym laczy, przydzielono obowiazki. Zespot
spotykat si¢ regularnie w celu dokonania oceny postepu prac. Od tego momentu
rola nauczyciela zostala ograniczona jedynie do dyskretnej koordynacji catosci
i kontaktu z ,,.kierownikami zespotow”, ktorzy byli odpowiedzialni za realizacje
poszczegodlnych czgsci sktadowych.

Punktem wyjscia bylo przygotowanie scenariuszy dla poszczegdlnych
zagadnien-dzialdéw w firmie prezentowanych w formach ,,stacji”’. Dla kazdego
wyzej wspomnianego aspektu tematycznego stuchacze przygotowali odrebne
pomieszczenia, odpowiednio je dekorujac i dostosowujac do charakteru pre-
zentowanych tam tresci. Ze wzgledu na stopien trudnosci przekazywanych
zagadnien i stownictwa istotne byto zaangazowanie wszystkich zmystow (VAN
Dick za: KARPETA-PEC 2008: 66), co moglo nastgpi¢ mi¢gdzy innymi przez sto-
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sowanie roznych mediow. Uczestnicy zostali podzieleni na grupy, a nast¢pnie
rotacyjnie odwiedzali kolejne pomieszczenia — ,,stacje”.

Nalezy zwroci¢ uwage na rekwizyty — wykonane przez studentéw materia-
ty dydaktyczne, do ktorych mozna zaliczy¢ plansze, filmy, kolaze, przebranie
prezentujacych etc. Stownictwo, bedace przedmiotem projektu, powtarzato sie
w roznych kontekstach, aby mozna je byto kilkakrotnie ustysze¢ lub zobaczy¢
w formie pisemnej, a nastepnie przyswoic.

Podsumowujac projekt, studenci doszli do wniosku, iz poprzez aktywne
uczestnictwo mieli oni okazj¢ poszerzy¢ zasob slownictwa o terminy zwigza-
ne z funkcjonowaniem przedsigbiorstwa i uzy¢é nowo poznane trudne stowka,
a przy tym dobrze si¢ bawi¢. Jednak praca metoda projektow, obecnie bardzo
atrakcyjna, nie jest, cho¢by przez duzy nakltad czasu, forma czgsto stosowana.

Biorgc pod uwage fakt, iz uczacym si¢ jezyka, w tym jezyka biznesu, nalezy
dostarcza¢ wielu bodzcow, przesuwajac srodek cigzko$ci na ich samodzielne
dziatanie, warto stosowa¢ roznorodne narzedzia, jakimi sg ¢wiczenia.

4.2. Wykorzystanie narzedzi-Ewiczef na zajeciach jezyka biznesu

Josef Leisen opracowal wiele narzedzi — od listy stow przez plakat dydak-
tyczny, diagramy po kongres ekspertéw — ktore wspierajg proces dydaktyczny
1 pomagaja zmierzy¢ si¢ z sytuacjami z zycia zawodowego. Wszystkie one
zostaly szczegdlowo przedstawione w Handbuch Sprachforderung im Fach.
Sprachsensibler Fachunterricht in der Praxis (LEISEN 2013).

Kryterium wyboru przedstawionych ponizej narzgdzi bylo zatozenie osigg-
nigcia najwyzszego poziomu kompetencji jezykowo-zawodowej i uatrakcyjnie-
nia zaje¢, a jednoczesnie pozostawienie uczacym si¢ duzej swobody dziatania.
Istotny takze jest fakt, iz narzedzia te s3 pomocne w przezwyci¢zaniu bariery
mdwienia.

Kugellager (lozysko kulkowe)

Zalozenie: Decydujac si¢ na zastosowanie tego narzedzia, nauczyciel ¢wi-
czy sprawno$ci mowienia, stuchania i streszczania.

Przebieg: Kazdy z uczestnikow opracowuje pewne zagadnienie. Przenoszac
to na grunt nauczania jezyka biznesu, moga to by¢ na przyktad pytania doty-
czace problematyki promocji: Co rozumie si¢ pod pojeciem Marketing-Mix?;
Jakie jest znaczenie reklamy?; Na czym polega polityka cenowa?...

Uczacy si¢ tworzg dwa krggi — zewnetrzny 1 wewnetrzny, siadajac naprze-
ciwko. W pierwszej rundzie osoby z kregu zewnetrznego referuja opracowany
przez siebie temat osobom siedzacym naprzeciwko z kregu wewngtrznego.
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Te moga sobie sporzadza¢ notatki (wersja przeznaczona dla mniej sprawnych
jezykowo), aby w kolejnej rundzie — po przesuni¢ciu o 2 miejsca 0sob z kregu
zewnetrznego — moc zreferowaé ustyszane opracowanie tematu innej osobie.

Schaufensterbummel (spacerowanie i ogladanie wystaw sklepowych)

Zalozenie: Narzedzie to pomocne jest w doskonaleniu procesu czytania,
pisania, analizy materiatu i referowania oraz trudnej sztuki prezentacji. Nalezy
tu wspomnie¢ o elemencie rywalizacji, ktory dodatkowo sprzyja procesowi
uczenia si¢, a takze o jednoczesnym wystepowaniu recepcji i produkc;ji.

Przebieg: Zadanie jest nawigzaniem do spaceru, ktorego celem jest ogla-
danie wystaw sklepowych. ,,Wystawione” zostajg poszczegdlne zagadnienia, na
przyktad rodzaje transakcji bankowych, E-Banking, ptatnosci bezgotowkowe,
kredyty, konto, lokaty... . ,,Ogladajacy” — uczniowie (to zadanie mozna opraco-
waé¢ w matych grupach) ,,kupuja” — wybierajg zagadnienie, ktore im najbardziej
odpowiada i ktérym chcieliby si¢ zajac. W kolejnej fazie opracowujg zagadnie-
nie, positkujgc si¢ r6znymi formami prezentowania materiatu. Tak opracowane
zagadnienie jest nastepnie prezentowane innym osobom badz grupom, ktore
przyznaja punkty za najlepsze zaprezentowanie materiatu.

Lehrerkarrussel (karuzela nauczycieli)

Zalozenie: Cwiczenie znajduje zastosowanie najczesciej w celu powtorzenia
1 ugruntowania materiatu, a takze struktur jezykowych oraz rozwijania spraw-
nos$ci mowienia. Dodatkowg zaletg tego narzedzia jest zamierzona zamiana rol
spolecznych: uczen — nauczyciel.

Przebieg: Podobnie jak wczesniej, i to ¢wiczenie przebiega w wielu fazach.
Krok 1 — tworzy sie grupy 3-osobowe — kazda grupa opracowuje jeden prob-
lem, na przyktad: Czym sq i do czego stuzqg dobra konsumpcyjne, a do czego
dobra produkcyjne?; Ustugi jako dobro — prosze wyjasnic¢ i podaé przyktady.,
Czym sq wolne dobra i dobra gospodarcze i jaka jest roznica miedzy nimi?...
Krok 2 — kazda grupa deleguje swojego przedstawiciela — nauczyciela, ktory
staje si¢ koordynatorem, tj. ekspertem-moderatorem zmagan z tym tematem
W nowej grupie.

Krok 3 — uczestnik rozmowy staje si¢ nauczyciclem w kolejnej grupie.

Expertenkongress (kongres ekspertow)

Zalozenie — to narzgdzie przeznaczone dla grup zaawansowanych, ktore-
go ztozono$¢ polega na przyswojeniu materialu, opracowaniu wlasciwym dla
odbiorcy, prezentacji i dyskus;ji.

Dzigki zastosowaniu tego narzedzia nastgpuje ¢wiczenie sztuki argumen-
tacji, prezentacji, obrony wlasnego zdania, referowania czy rozumienia tekstu
pisanego. Poprzez pracg zespotowa rozwija si¢ kompetencje spoteczna, zapew-
niajac uczacym si¢ duzy stopien autonomii.
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Przyktadowe zagadnienia to: kanaly dystrybucji, posrednicy w dystrybucji
towarow, sprzedaz na rynki zagraniczne. Praca nastepuje w grupach 3-osobo-
wych (liczba os6b w grupie zalezy od aspektow przedmiotowych)

Przebieg: Krok 1 — kazda osoba w grupie opracowuje jeden aspekt (nauczy-

ciel przygotowuje rézne materiaty dotyczace danego aspektu: teksty, wykresy,
tabele, obrazki...). Tutaj naktad pracy nauczyciela jest bardzo duzy.
Krok 2 — przy jednym stole zbierajg si¢ ,,eksperci” z jednego zakresu, wymie-
niajg si¢ informacjami uzyskanymi z materiatow przygotowanych wczes$niej
przez nauczyciela i opracowujg wspolnie jedno zadanie, na przyktad: Informacje
dla partnera handlowego z Niemiec o specyfice naszego rynku (rozporzgdzenia
administracyjne, przepisy celne...), czynnikach ryzyka, mozliwosciach osiggania
zysku..., mozliwe kanaly dystrybucji — prosze wyjasni¢ ich zasadnos¢ w przy-
padku roznych grup towarow, posrednicy w tancuchu handlowym.

5. Podsumowanie

Reasumujac, nauczanie jezyka biznesu wymaga stosowania narzedzi przy-
stosowanych do potrzeb uczacych si¢, dzigki ktorym zajecia moga przybieraé
roézne, bardzo urozmaicone formy. Szczegélnie pozadane sg takie, ktore daja
duzo swobody zaréwno uczacym si¢, jak i nauczycielowi, oferujac mu wiele
mozliwosci atrakcyjnego przygotowania zajec, co jest niewatpliwie trudne, bo
odnosi si¢ czesto do tresci przedmiotowych, ktore nie sg znane nauczycielowi
jezyka obcego. Przy zastosowaniu réznorodnych form pracy mozna liczy¢ na
sukces procesu dydaktycznego.
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CLILIG and business language teaching

Abstract: This article presents proposals for didactic solutions related to business language
teaching, using the current CLILiG approach. According to the assumptions of CLIL, teaching
the subject should correspond with the teaching of a foreign language. This assumption gener-
ates some problems, i.e. the participation of a teacher who should teach the content in a foreign
language, his or her education, the selection of appropriate tools in the form of appropriate
exercises, the needs of target groups, the linguistic specificity, the insufficient number of text-
books in which appropriate material has been developed etc. All these problems are added in
a wider social and communication context. It is important to be aware that while learning the
business language, you acquire professional competence at the same time.

Keywords: integrated language-specific teaching, specialized languages, business language,
exercise-tools
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Teaching English to Medical Students:
Reflections on Problems
and Solutions from the Teacher's Perspective

Abstract: Although effective communication is key to all human activity, nowhere does
it seem more important than in medicine, where clinical outcomes also depend on the clarity
and precision of what health practitioners say to their patients. Since English has assumed the
role of an international lingua franca, the practice of teaching English for Medical Purposes
(EMP) has become even more significant. It stands to reason then that the concept of EMP is
given adequate attention, especially with regard to identifying difficulties and improving the
whole didactic process. The present paper reviews the specialist literature in view of identifying
most commonly cited problems that medical English teachers need to address in their teaching
practice. The paper also reports on the study conducted to examine the extent to which EMP
teachers working in higher education institutions in Poland relate to problems documented in
literature. The study concludes that although some of the issues discussed in the ESP literature
prove largely unproblematic for our sample, others, especially those related to teacher develop-
ment and syllabus design, are reported to constitute a major problem.

Keywords: ESP, EMP, problems, teacher development, syllabus design

1. Introduction

It is commonplace today to say that English has become a lingua franca on
a global scale. English is the established language of international communica-
tion in almost all domains of human activity: business, finance, science, tech-
nology, diplomacy, higher education and research, sport, fashion, mass media,
the entertainment industry, travel, and tourism. Of particular interest to this
paper is the rise of English as an international language of medicine. English
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for Specific Purposes (ESP) is an umbrella term encompassing two different,
but interrelated fields: English for Academic Purposes (EAP) and English for
Occupational Purposes (EOP). English for Medical Purposes (EMP) has a solid
place in both of these branches (DUDLEY-Evans, ST JoHN 1998: 6). Medical
students need English to read specialist literature and scholarly publications only
available in English. Health professionals need a good command of English to
keep up with recent developments in medicine. They take part in conferences
held in English and write research articles for international refereed journals.
Due to the high mobility of people in the present-day world, many doctors need
English for communication with their patients. Some healthcare professionals
may also want to pass registration examinations in order to practice medicine
in English-speaking countries. Concluding, health practitioners need a good
knowledge of English in order to develop academically and professionally.

2. Teaching English for Medical Purposes

Since English is an essential prerequisite for a medical career, the practice of
teaching English for Medical Purposes has become an important element of
medical education. It stands to reason then that the concept of EMP is given
adequate treatment in scholarly literature. Especially interesting in the context
of this paper is a strand of research that investigates problems, difficulties, and
challenges that medical English teachers need to face in their daily classroom
practice. It is only through the analysis of these constraints that the didactic
process can be improved. In the course of this article various problems evi-
denced in a growing body of ESP/EMP literature are discussed. The paper also
presents the results of our own study which was carried out to explore the
extent to which problems reported in international publications relate to the
Polish EMP classroom context. However, before this happens, the concepts of
EMP and ESP, crucial to this paper, are briefly discussed.

EMP is defined as “a pedagogic and research enterprise focusing on im-
proving the English language skills of non-Anglophone health professionals”
(FERGUSON 2014: 243). EMP can be subsumed into the domain of ESP, the
beginnings of which date back to the early 1960s and are associated with the
names of M.A. Halliday, A. McIntosh and P. Strevens and their book The
Linguistic Sciences and Language Teaching (1964). HUTCHINSON and WATERS
(1991: 19) define ESP as an approach to teaching a language, in which every
decision concerning the choice of content and method is dictated by learners’
needs. This is what essentially differentiates ESP from English for General
Purposes (EGP). While ESP courses focus on specific and immediate needs of
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the learners, EGP students are often unable at this point to make a prediction
regarding their future use of English. Although many authors (e.g., ANTHONY
1997; BASTURKMEN 2014) argue that the methodology of ESP teaching is not
much different to that of EGP, another distinguishing feature of ESP is what
GAJEWSKA and Sowa (2014: 107) call a reversal of the traditional dominance
of the teacher over students. This changed relation between the teacher and
learners will then impinge upon the whole process of learning and teaching of
ESP and will be discussed in a further part of this paper.

3. Limitations and demerits of ESP/EMP teaching: literature overview

This section is an overview of the research literature that cites common prob-
lems of ESP/EMP instructors. For the sake of clarity, the section is divided into
three broad themes: teacher-related problems, problems with teaching materials
and syllabus-related problems.

3.1. Teacher-related problems

One of the problems frequently reported in the literature is that some EMP
teachers feel discomfort connected with the fact they are not specialists in
medicine. Teachers confess it is difficult for them to teach concepts they do not
fully understand (Dzigcior-PEpicH 2016). Some of them experience a feeling of
falsehood or duplicity when they teach words they themselves learnt a few days
carlier (GAJEWSKA-SKRZYPCZAK, SAWICKA 2016: 55). What is more, teachers
complain that some students do not understand the difference between a subject
specialist and language teacher or seem disappointed that the teacher of Eng-
lish is not a specialist in their subject area (DzIEcioL-PEDICH 2016). Generally
speaking, GAJEWSKA-SKRZYPCZAK and SAWICKA (2016: 54) contend that teach-
ers are often afraid of teaching ESP and treat it as a nearly impossible task.
The question of how much subject knowledge ESP teachers need is one of
the moot points in the literature. An example of a more restrictive positioning
is TROIKE (1994: 7), who claims that “it is far easier, and more efficient, to train
subject-matter specialists in the basics of ESL than try to train ESL teachers in
the technical content of the ESP subject.” However, a more common approach
is the expectation that teachers develop some knowledge base about the ob-
ject of their teaching and take an active interest in the field of their students’
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expertise. While no one negates that dual professionalism, that is, training in
both target language and subject area would be a perfect combination, most
methodologists agree that the teacher “must be an expert in Medical English,
not in Medicine” (PaveL 2014: 42). This sentiment was echoed by one of the
respondents in our own study (cf. Section 5), who stated that “the task of
the teacher is to teach the language use in the medical context, not medicine
itself. As long as the teacher is aware of it, the balance between the aim and
the context does not hinder the teaching process.” What is advocated for ESP
teachers is “intellectual curiosity” (ANTIC 2016: 212), the willingness to cooper-
ate with other teachers and subject specialists (ANTIC 2016; GAJEWSKA, SOWA
2014; PaveL 2014) and the ability to learn how to learn from and with their
students (DUDLEY-EvANS 1998).

Another characteristic, potentially problematic feature of ESP teaching,
closely connected with the problem of subject knowledge, is the change in tra-
ditional relations between the teacher and learners. Students know more about
the content than the teacher and this necessitates that teachers abandon their
role of exclusive possessors of knowledge and assume the roles of facilitator,
guide, moderator, advisor and learner. This change, in turn, carries far-reaching
implications for methodology of teaching that not every teacher must feel com-
fortable with. ESP teaching is a “challenge for teachers because they have to
learn how to share their power with the students [and] cooperate in decision-
making” (ANTIC 2007: 143). The relations between students and teachers in ESP
become balanced and both sides are experts: teacher is a language specialist
and students are experts in their area of study (GAJEWSKA-SKRZYPCZAK, SAW-
ICKA 2016: 54). “This specific relationship affects the methodology of teaching
which is no longer teacher-based and this is one of the hardest things teachers
have to learn” (ANTIC 2007: 143).

Admittedly, this departure from the time-honoured dichotomy “teacher—
learner” may be frustrating for some teachers (GAJEWSKA-SKRZYPCZAK, SAW-
ICKA 2016: 54). It is useful to remember then that this situation brings numer-
ous benefits to the learning process: students are likely to feel more at ease
speaking in front of a teacher who is a linguist and not a subject specialist
(WEBBER 1995: 68), learner-centred methodology is conducive to the develop-
ment of learner autonomy and the idea of life-long learning. Since teachers
cannot provide students with all the information they need, they provide them
with strategy training so that students can learn on their own (ANTIC 2007:
143). What is more, the switching of traditional roles greatly enhances teacher
development. A sound piece of advice comes from McCFARLAND (2009: 173),
who talks about his own practice as an EMP teacher: “When I start a course,
the first thing I say is, ‘I am the teacher and the student, and you are the
students and the teachers. My aim is to teach you English and I hope to learn
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about your different specialties’.
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Having said that teachers might feel discomfort when they need to share
the position of experts with students, let us now turn to an opposite problem:
teachers may experience difficulties teaching certain aspects of ESP because
of students’ lack of field-specific knowledge. First-year students may be un-
acquainted with field-specific terminology or certain profession-related topics
found in the syllabus for English language instruction. What is more, depending
on their interests and aspirations, the knowledge of medicine is likely to vary
from one student to another (ANTIC 2016: 213; WEBBER 1995: 64). In this case,
teachers are burdened with the need to teach not only the language, but also
concepts students are not familiar with (ApAaM, STAN, MOANGA, OROIAN 2013:
428). It has been reported, for example, that teachers of English are sometimes
asked questions concerning the content area and students pose these questions
not because they want to “check” how competent teachers are, but because of
their genuine curiosity (GAJEWSKA-SKRZYPCZAK, SAWICKA 2016: 53). While
this problem cannot be easily solved, it is helpful to remember that teachers’
effort is appreciated. GAJEWSKA-SKRZYPCZAK and SAwWICKA (2016: 53) report
that during ESP classes students sometimes come to grips with certain aspects
of field-specific knowledge, get to understand them better or even gain addi-
tional information.

Everything that has been said so far points to the undoubted importance
of teacher education and the need for teacher development. Nowadays, teacher
education, presented as a continuous lifelong process, is a meticulously re-
searched phenomenon that has attracted considerable attention of academics and
classroom practitioners. It can be argued that ESP is a realm of teaching where
the need for continuous development is particularly strong, at least for two rea-
sons: teachers need to gain knowledge of their students’ subject area and they
should be able to learn about the specifics of ESP methodology. However, the
lack of specialized teacher training is one of the problems discussed in the ESP
literature (e.g., ABDULAZIZ, SHAH, MAHMOOD, HAQ 2012). It has been reported
that teachers express the need to participate in seminars, training courses, or
other educational events devoted to ESP at least once a year, but have no such
possibilities (Dzigcior-PepicH 2016). A further problem is the limited access
to methodological publications devoted to ESP (GAJEWsKA-SKRzYPCZAK 2010:
206). Teachers also complain about the lack of specialized libraries which would
offer field-specific literature for their self-development and for their students’
use (Dzigcior-PEDpICH 2016).
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3.2. Problems with teaching materials

The problems discussed so far concentrate mainly on the person of teacher;
needless to say, however, the problems in ESP are not only teacher-related.
The lack of specialized libraries, mentioned above, can be seen in the wider
context of the scarcity of teaching materials. Although the situation is gradually
improving, the selection of ESP textbooks available on the Polish market is far
from impressive, especially when compared with the massive choice of EGP
textbooks. Apparently, the only branch of ESP where the shortage of educa-
tional materials is unnoticeable is Business English (GAJEWSKA-SKRZYPCZAK,
Sawicka 2016: 52). Finding a perfect textbook is difficult also because the
language needs of students enrolled in ESP courses are so narrow and specific
that most course books are simply too broad and general. PAVEL (2014: 41) even
expresses doubts of whether ESP textbooks really exist. A further difficulty is
connected with the fact that field-specific knowledge constantly develops and
changes and a few-year-old course book may already prove outdated.

For these reasons, there is a general consensus (e.g., ANTIC 2016: 212; PAVEL
2014: 41-42) that teachers need to provide students with additional materials
and it is often the case that teachers decide to produce their own materials.
Preparing teaching materials, suited and tailored to particular students’ profiles
is an inseparable part of an EMP teacher practice. The use of up-to-date, au-
thentic texts, especially in the language of medicine is a crucial condition for
the topicality and reliability of the course. Medical students not only need to
work with a specialized textbook but also need to get acquainted with real and
credible medical articles and documentation. This, of course, is an additional
burden for teachers as preparing one’s own materials is a time-consuming, ab-
sorbing task that requires “skill, creativity, and, almost invariably, consultation
with a medically-trained informant” (FERGUsON 2014: 257).

3.3. Syllabus-related problems

Another problem, of different nature, relates to the course design and encom-
passes a number of issues. First, what needs to be reconsidered is an ESP-only
approach to curriculum requirements. What we mean by this is that syllabuses
are structured exclusively around issues of ESP, which leaves no space for
English for General Purposes. Although it is reasonable to expect university
students, most of whom have been learning English for at least nine years, to
have a decent level of language proficiency, the reality is often far more modest.
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Although some students struggle with general language proficiency, the tight
syllabus does not make room for work on EGP. Study by DzigciorL-PEpiCH
(2015: 158) shows that this arrangement does not reflect language needs of
medical students and that a syllabus framed upon both ESP and EGP would
be more beneficial. What is more, her research shows that this is what students
actually wish for, that is, they suggest that three-quarters of the course hours
should be devoted to ESP and the remainder to EGP.

Another problem connected with the course design and frequently cited
in the literature (e.g., ANTIC 2016; PAVEL 2014; YoGMAN, KAYLANI 1996) is
that students are not homogeneous when it comes to their initial EGP level at
the beginning of the course. Although the problem of teaching heterogeneous
groups is by no means restricted to ESP contexts, it can be argued that it is in
ESP courses that this situation becomes particularly burdensome. Conducting
content-based activities is nearly impossible when some students lack solid EGP
foundation. PaveL (2014: 40), recounting her own EMP practice, points out that
while some students in her class graduated from schools with English language
curricula, others had problems pronouncing basic medical terms. ABDULAZIZ,
SHAH, MaHMoOD and HaqQ (2012: 446) admit that mixed-ability groups are
a double challenge for ESP teachers.

A further syllabus-related topic concerns the relevance of students’ needs,
and more specifically, the potential discrepancy between what is included in the
syllabus content (what might be described as students’ objective needs) and the
students’ perception of their requirements and expectations at a particular stage
of education (what may be depicted as student’s subjective needs). HUTCHINSON
and WATERs (1991) point that a potential conflict may arise between the neces-
sities of the learners that are perceived by the teacher or institution and the
learners’ wants (what the students feel they need). The authors indicate that
the learners’ perceptions might be contradictory to the view of the teachers or
course designers.

The last problem that we want to discuss in this paper is connected with
what has already been referred to as an ESP-only approach to curriculum re-
quirements. The fact that the syllabus is structured around subject matter may
lead to a further problematic aspect of course design, namely student evaluation.
As language teaching and field-specific topics are integrated, teachers may be
biased, unconsciously that is, to evaluate students’ language skills through the
prism of their profession-related knowledge (HuTCHINSON, WATERS 1991). It has
even been suggested (SCHACHTER 1981, found in MASTER 2005: 107) that teach-
ers should stop teaching a particular subject area after a certain time because
they become too knowledgeable in the discipline, which might negatively affect
teaching and evaluation. Although this view is rather extreme, it could serve as
food for thought for teachers to re-appraise their approach to evaluation prac-
tices. Also, quite paradoxically, this observation takes us back to the beginning
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of this section, where the issue of how much subject knowledge ESP teachers
need was raised, and complements the topic with a different perspective.

4. The study

4.1. The aim of the study

This contribution is an empirical study carried out in a Polish higher education
context. The aim of the present study was threefold. First, we wanted to review
the specialist literature in view of identifying most commonly cited problems
that medical English teachers need to address in their daily practice. Second, we
were interested to examine whether EMP teachers working in higher education
institutions in Poland relate to problems documented in literature and if yes,
to what extent. Third, the study was also intended to find out about classroom
solutions these teachers adopt in order to overcome barriers and make teach-
ing as effective as possible. To meet the objectives of the study, the following
research questions were formulated:
1. To what extent do problems described in international ESP/EMP research
literature relate to teachers of Medical English in the Polish tertiary context?
2. What are the possible solutions to these problems?

4.2. The instrument

The instrument used for collecting data was a questionnaire including 38 ques-
tions (available in Appendix), most of which provided both quantitative and
qualitative data. The questions were designed on the basis of specialist litera-
ture, more specifically, on the reports and discussions of ESP/EMP teaching
and its problems. The final part of the questionnaire included five demographics
questions, designed to collect background information about the respondents:
the length of their EMP teaching, their experience as EGP teachers, their edu-
cation, the institution where they work and the medical faculties they teach.
The language of the questionnaire was English. A brief introduction to the
instrument informed respondents about the aim of our research. Participants
were asked to express how far they agree with the statements on a 5-point scale
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from 1 = strongly disagree, to 5 = strongly agree. The questionnaire included
also a series of open questions.

4.3. The sample

In order to make the body of subjects as representative as possible, we contacted
representatives of departments of foreign languages of all public medical univer-
sities in Poland with the request to forward our anonymous online questionnaire
to all EMP teachers working in these institutions. In this way, our participants
were all self-selected by responding to an email invitation to participate.

The population who make up the data source of this study are 44 teachers
of medical English working in tertiary education in Poland. EMP classroom
experience among the participants ranges from three months to 35 years (mean
average = 16 years). More than 90% of the respondents also have experience
teaching General English. More than 70% of the sample do not have any spe-
cialized training for teaching EMP. Our respondents teach medical students
in universities all across Poland; the enumerated institutions are located in
Biatystok, Gdansk, Katowice, Krakéw, Lublin, £.6dz, Szczecin, and Wroctaw.
Medical faculties taught by the participants include: biotechnology, cosmetol-
ogy, dentistry, dietetics, electroradiology, medicine, medical rescue, midwifery,
military medicine, nursing, pharmacy, physiotherapy, public health, speech
therapy and veterinary studies.

4.4. Limitations of the study

Needless to say, the study presented in this paper is not without shortcomings.
First, as the number of participants is rather modest (N = 44), the present data
should not be assumed to be representative of all medical teachers in Poland.
Second, as questionnaires are not precision instruments, the study would ben-
efit highly from the use of a further research instrument. However, the study,
limited in many ways, managed to generate a platform of data that allowed
us to observe certain tendencies and answer the research questions. What is
more, some of our findings can be revisited and thus serve as a springboard
for follow-up studies.
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45. Final comments

As already said, the aim of this study was to examine the extent to which prob-
lems described in vocational literature relate to teachers of medical English in
the Polish tertiary context. Let us remark here that although our main interest
was EMP context, we also made use of publications devoted to ESP. The line
of reasoning we followed is that it is difficult to describe EMP without seeing
it in the wider framework of ESP.

Also of note, although EMP teachers also struggle with a number of prob-
lems of more general nature, for example, overpopulated classes, indiscipline or
lack of motivation, the focus of this paper is on problems specifically connected
with the realm of ESP/EMP teaching. Providing a description of all problems
which beset the teaching profession is far beyond the scope of this paper.

5. Study findings

This section presents the results of our study. The discussion of the results is
supported by quotes from the questionnaire. Quotations presented here were
selected to represent strands of opinions rather than distinctive voices. For the
sake of clarity, the section is divided into three broad themes: teacher-related
problems, problems with teaching materials, and syllabus-related problems.

5.1. Teacher-related problems

That EMP teachers feel discomfort connected with the fact they are not spe-
cialists in medicine is a recurrent theme in specialist literature; however, this
observation does not correspond with the results of our research. The sense of
uneasiness and discomfort related to the fact of not being a medical specialist
was reported by approximately 15% of the respondents. At the same time, most
participants (nearly 60%) claimed that their students expect them to have some
medical knowledge. Some of the teachers reported feeling confident due to their
self-training or experience; others relied on the support and expertise of their
students. However, the prompt “Sometimes I find it difficult to help students
because of my lack of knowledge in medicine” generated a heterogeneous set
of responses. Although nearly half of the respondents denied having troubles
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related to the issue in question, nearly 30% acknowledged it. Furthermore,
teachers mentioned the invaluable help of their students as well as suggested
referring to online resources for the clarification of doubtful issues. The detailed
results of the survey can be referred to in the charts that follow.

[%]
40
30 28
25 27
20
15
1
10
5 4
0 T T T
strongly disagree neither agree agree strongly agree
disagree nor disagree

Chart 1. Results of the questionnaire analysis: “When teaching, I feel discomfort because
I am not an expert in medicine.”
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Chart 2. Results of the questionnaire analysis: “I feel my students expect that I have some
knowledge of medicine.”
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Chart 3. Results of the questionnaire analysis: “Sometimes I find it difficult to help students
because of my lack of knowledge of medicine.”

While it has already been mentioned that our respondents are eager to
reach to students for subject-related information (a feature that is in fact vis-
ible throughout the questionnaire), it seems that they are equally keen on
cooperation with both medical practitioners and other EMP teachers. Nearly
80% of the sample admitted they consulted a subject specialist at least once in
the past five years. The frequency of consultations varies significantly, rang-
ing from only a few times to even 50 times in the mentioned period. Some
teachers reported having no need to consult medical specialists because they
view reference books, dictionaries, and online resources as a sufficient source
of information. Another concern worth quoting is the fact that although more
than 40% of the answerers did not communicate major complications in access
to medical professionals, several disclosed that the specialists are not always
easily available for consultation: “Although I work in a medical environment,
I practically have no access to them. Anyway, I wouldn’t dare to bother them,”
or: “Subject specialists are not easily available. In need I consult reliable web-
sites, textbooks and dictionaries.” The specific results of our survey are shown
in the following chart.

In a further question the respondents were asked about the situations in
which they feel the need to consult a medical practitioner. Most of the teachers
turn to consultants when they face obstacles in understanding some concepts/
phrases for the class (80%) or while preparing their own teaching materials
(50%). Other reasons indicated were assistance in syllabus construction, en-
hancing one’s own knowledge and satisfying curiosity or seeking advice in
translation of medical terminology.
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Chart 4. Results of the questionnaire analysis: “Do you sometimes feel the need to consult
a specialist but you have no access to one?”

Regarding the cooperation with other language teachers, almost all the in-
terviewees acknowledged its importance. The teachers value personal contact
with colleagues, for example, they like to discuss problematic issues with them
on a regular basis. They also take advantage of Internet sources, for example,
follow blogs of English teachers in search of inspiration. The situations in which
fellow EMP teachers are consulted are presented in the table below.

Table 1
Results of the questionnaire analysis:
“In which situations do you consult with other EMP teachers?”

Types of situation Per cent of answers
During course design/syllabus design 81
While preparing my own materials for the classes 47
When I have problems in understanding some 70
concepts/phrases in the class materials
When I prepare students’ evaluation 49
Other 5

Another characteristic feature of ESP teaching are more balanced relations
between the teacher and learners, based on the principle that both sides are
experts. The data from our sample counter the argument that teachers feel un-
comfortable with this kind of arrangement. Firstly, the respondents acknowledge
the changed teacher-student relations and use the following words to describe
their role in the classroom: “facilitator,” “guide,” “organiser,” “motivator,” and

EEINA3 EEINA3
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“context specific skills trainer.” They support the idea of student autonomy and
claim that the teacher should “encourage the students to explore topics,” while
“the course should enable them [the students] to further explore a particular
field.” Secondly, the respondents value the subject competence of their students
and readily recognize the beneficial aspect of teacher-student cooperation.
The following quotations illustrate the case in point: “They readily share their
knowledge with me, and I always appreciate when they do this, moreover this
makes them feel important and a part to this course,” “I regularly discuss things
with students,” “My lack of professional knowledge can be an advantage [...].
Me and my students work [sic] in a team, we need each other and they can feel
experts sometimes.” It was even remarked by one of the respondents: “I have
fun learning from my students.”

The research literature has also recognized a problem of different nature:
teachers may experience difficulties teaching certain aspects of ESP because
of students’ lack of field-specific knowledge. In our study only 16% of the re-
spondents admitted having occasional difficulties in teaching due to students’
lack of knowledge in medicine. However, what was univocally recognized was
the lack of compatibility between the content of EMP syllabus and syllabuses of
content subjects. A respondent asserts: “they [students] often notice the fact that
at the first years of study they learn about more practical things on the EMP
class than on their theoretical classes in e.g. Anatomy.” It was also mentioned
that these are especially foreign students studying in Poland who assume that
EMP teachers actually are experts in medicine and thus are occasionally ex-
pected to interpret content-related issues (e.g., “What is the difference between
rubella and rubeola?”). In order to diminish the obstacle of students having not
enough subject knowledge, one could place the EMP course further than the
first year in the course of studies, as suggested by one of our respondents. An-
other recommendation was that teachers should adapt the materials to students’
needs, which may sometimes become difficult to implement, as the materials
are obliged to correspond to the curriculum requirements.

The last issue in this section concerns the concept of teacher development.
More than half of the respondents acknowledged that their educational training
as a linguist/teacher was not enough to prepare them well for their current pro-
fession as an EMP practitioner (cf. Chart 5). It was commented that a teacher
graduating from a university is equipped with language proficiency and didactic
skills, while the knowledge of the subject matter of the course is gained with
experience and practice. In order to develop professionally, our answerers at-
tended seminars, workshops and/or academic conferences concerning ESP on
average four times in the past five years. Some of them complained that the
events did not fulfill their expectations. These sessions were often described
as too general, not focused enough on ESP/EMP or directed towards the pro-
motion of particular coursebooks. A substantial majority of the respondents
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(86%), motivated by the wish to expand their subject matter and methodology
knowledge, expressed will to participate in specialized, practical EMP teacher
trainings. However, it was broadly agreed (nearly 75%) that the number of such
educational events is not sufficient in Poland. Moreover, teachers complained
that the costs of trainings or conference expenses are very rarely covered by
their institutions. When asked about the lack of specialized ESP libraries, 44%
of the respondents acknowledged this problem. Referring to on-line resources
was advocated as a remedial solution.
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Chart 5. Results of the questionnaire analysis: “My educational training as a linguist/teacher
was not enough to prepare me well for my current profession as an EMP practitioner.”
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Chart 6. Results of the questionnaire analysis: “I would like to take part in specialised,
practical EMP teacher trainings.”
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5.2. Problems with teaching materials

Almost half of the participants agreed with the statement that there are too
few textbooks for EMP available on the Polish market. The same number of
respondents agreed that the number of specialized dictionaries on the Polish
market is not sufficient. However, most respondents seem to be satisfied with
the quality of the teaching materials as only 30% contended that what is avail-
able in Poland does not cater properly for EMP students’ needs. The detailed
results are presented in the charts that follow.
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Chart 7. Results of the questionnaire analysis: “There are too few textbooks
for EMP available on the Polish market.”

As many as 95% of our respondents declared to produce their own teach-
ing materials. As observed: “Even the best textbook becomes out-of-date with
time. | often use authentic materials adapted to the needs of my students, for
instance, worksheets for video films (YouTube) or short reports on the latest
achievements in medicine.” A number of respondents suggested using various
technical tools and innovations as well as diversified online resources in the
process of materials creation. Audio recordings from the Internet, YouTube
videos, online dictionaries, or Internet podcasts may provide a valuable source
of authentic discourse. Miscellaneous technical tools, such as for instance slide
presentations or interactive online learning applications were also suggested as
an aid in constructing one’s own materials.
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Chart 8. Results of the questionnaire analysis: “Teaching materials for EMP available on the
Polish market do not really cater for the needs of my students.”

5.3. Syllabus-related problems

This subsection presents the study findings with reference to syllabus and
course design. In the theoretical part of this paper the problematic nature of
ESP-only approach to curriculum requirements was discussed. The view that
students would benefit from having elements of General English in an EMP
course was supported by over 70% of our respondents. “Even in very advanced
groups — it’s like a breath of fresh air,” comments one of the respondents. In
addition, the lack of sufficient linguistic competence in EGP was indicated
as a potential factor preventing students from fully benefitting from the EMP
course. The details of these findings are presented below.

To solve or, at least, to alleviate this problem, the respondents proposed two
things. First, they suggested that syllabuses need to be supplemented with tasks
promoting general linguistic proficiency. Second, they indicated that students
need to attend their office hours so that teachers could work with individual
students on their shortcomings. At the same time, the respondents admitted
that students rarely do so, as they claim being too much burdened with other
duties at university.

Another problem connected with the course design is that students are not
homogeneous when it comes to their initial EGP level at the beginning of the
course. The problem of heterogeneous classes was frequently mentioned in the



70 II. Rézne konteksty, rozne dziedziny

[%]
45
40 39
30
25
20
15 14
10 9
5
.|l
0 T T T
strongly disagree neither agree agree strongly agree
disagree nor disagree

Chart 9. Results of the questionnaire analysis: “My students would benefit from having
elements of General English in our EMP course.”
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Chart 10. Results of the questionnaire analysis: “Sometimes my students are not competent
enough in General English, which prevents them from taking full advantage of the EMP
course.”

questionnaire. As stated by one of the respondents: “usually those who come
here competent in general English leave becoming fluent in medical English;
these students who start the course being poor, struggle with the subject and
usually do not make much progress.” Some teachers agreed that it is a chal-
lenging and strenuous task to help students reach the required linguistic level
(cf. Chart 11). Some pointed out that the number of English course hours is
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too low. They also noticed that the introductory language level is often an
obstacle one cannot overcome. It was often advocated by the respondents that
dividing the students according to their initial EGP level might be a solution to
this problem. Nevertheless, it was also accurately observed that this division is
usually unfeasible, as the university requirements enforce that a student, after
a defined number of course hours, represents a defined target language level.
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Chart 11. Results of the questionnaire analysis: “I find it difficult to help my students reach
the required final proficiency level (e.g., B2 in CEFR scale).”

A further syllabus-oriented concern relates to the difference in what might
be termed as objective vs. subjective student needs. In our research, it was
pointed that EMP syllabuses often cater for the needs of a given medical prac-
titioner or a graduate medical student. The topics discussed in the class are
often undervalued by first- or second-year students, which may influence their
motivation and interest. In the survey, it was recognized that the syllabuses often
“reflect the needs of e.g. nurses, physicians, dentists, physiotherapists, pharma-
cists etc. whereas I [an EMP teacher] deal with dental, medical or physiotherapy
students.” A further telling example quoted in the study: “Subjectively, a first
year student does not feel the need to learn how to write an article abstract
in English. From the objective perspective, this skill is needed; however the
student will recognize it only towards the end of their studies, when often there
are no more English classes.” It is worth noticing the potential conflict is not
in the contradictory perceptions of learners’ needs from the institutional (the
syllabus) and personal (the students) perspective. The problem is rather in the
relevance of the needs defined in the syllabus to EMP students at a particular
stage of their education. In some cases, moving the EMP course toward fur-
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ther years of studies was advocated as a potential solution. Another solution
would be a more thorough discussion with the students at the beginning of the
course, when the teacher would not only present the syllabus requirements but
also explain and elaborate on their future importance and applicability. Thus
they would increase learners’ awareness of the relevance and usefulness of the
planned learning outcomes.

The last problematic aspect presented in the theoretical part of the paper
refers to student evaluation, more specifically, the difficulty of separating
language and profession-related knowledge when providing students with cor-
rection and feedback. Interestingly, not many of our respondents found this
aspect problematic (cf. Chart 12). The attitudes to the matter were also not
undivided. Some argued that language knowledge and subject knowledge are
“fully inseparable” and that “it’s no use trying to overcome it.” Others declared
that they “never expect the students to guess information on the basis of their
knowledge but rather deduce it from the language context.” However, our belief
is that this topic is far more complex and extends beyond the scope of this
paper. It clearly warrants further clarification in a more tightly focused study.
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Chart 12. Results of the questionnaire analysis: “When evaluating my students’ progress and
achievements, I find it problematic to assess solely language and not subject knowledge.”
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6. Conclusion

The main aim of this study was to examine the extent to which problems
described in specialist literature relate to EMP teachers in the Polish tertiary
context. In line with our expectations, some of the issues discussed in the lit-
erature were reported to constitute a major problem for the participants, while
others proved unproblematic.

That ESP teachers feel discomfort connected with the fact they are not sub-
ject specialists is a common theme running through a number of publications
on ESP. However, our findings are not parallel to these studies as the sense of
uneasiness is reported by only about 15% of the sample. This does not mean,
however, that difficult situations do not occur (as 30% claim that sometimes
they are unable to help students because of their lack of medical knowledge)
or that teachers feel exempt from gaining field-related knowledge (as 60%
believe students expect them to have some medical knowledge). A possible
interpretation of why only 15% report the sense of discomfort can be found in
respondents’ attitude towards teaching. A general pattern emerging from the
data shows that teachers accept or even appreciate their role as facilitators and
view the subject competence of their students as a valuable resource (“I have
fun learning from my students,” “I can rely on students’ knowledge”). This, in
turn, is a further finding worth emphasizing as ESP literature attests that some
teachers find it difficult to accept they are not the only source of expertise in
the classroom. Contrary to this positioning, our respondents readily recognize
the beneficial aspects of teacher-student cooperation. One of the explanatory
factors could be the respondents’ considerable teaching experience (mean aver-
age = 16 years). Even if the indicated areas were problematic at the beginning
of teachers’ career, the accumulated experience and knowledge usually result
in greater confidence and acceptance.

On the other hand, the findings of this small-scale study align with previous
research with reference to many aspects of syllabus design and teacher devel-
opment. It follows from the data that the most problematic aspect of teaching
EMP at tertiary level is meeting the teaching objectives in light of the rigid
curriculum requirements. The enumerated problems include:

— the fact that syllabuses are structured exclusively around topics of ESP, which
leaves no, or very little space for helping students’ deal with their problems
with General English;

— the potential discrepancy between the objectives set in the syllabus and
students’ perceived needs;

— mixed-level/heterogeneous groups.

The common denominator of these problematic areas is that teachers have
little influence on them. Although some possible solutions were indicated in
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the questionnaire — increasing the number of English language hours, dividing
students according to their entry language level, moving the EMP class fur-
ther into the course of studies, reducing the number of students in one group
— implementing those is possible only in theory, as in practice these changes
would lead to problems of different nature (e.g., placing the EMP course in the
third year of studies would add to an already overwhelming number of exams
medical students need to take at this point).

A further finding that supports the existing literature concerns possibilities
of teacher development. Echoing numerous previous studies, our respondents
express dissatisfaction with limited access to specialized training courses. More
than 70% of the sample do not have any specialized training for teaching EMP,
86% express a wish to expand their knowledge by taking part in seminars,
workshops and other educational events devoted to ESP/EMP and nearly 75%
believe that the number of such events is not sufficient in Poland. What is more,
the courses which are available are often criticized by the respondents as too
general, impractical or irrelevant (“these events usually do not meet my ex-
pectations, when organized by publishers — they are focused on recommending
textbooks, organized by foreign language departments — they are an occasion
for people studying for their doctoral degrees to read parts of their disserta-
tions, no-one has ever asked me about my needs and expectations concerning
the type or form of conference events”).

We want to conclude this paper with what has drawn our attention in the
course of analysis of the questionnaire data. Despite the difficulties, the re-
spondents have impressed us with their professionalism and devotion to teach-
ing duties. Apart from the use of reference books, textbooks and dictionaries,
most of our participants regularly consult health practitioners and other EMP
instructors. They value the subject knowledge of students and reach out to them
for field-related information. The respondents are creative and eager to try out
technological innovations and online resources, for example, Internet podcasts,
interactive applications (Learning Apps, Kahoot!, quizlet), slide presentations
(prezi), and other interactive tools (youglish, biodigital). They are also highly
motivated to learn and enumerate many reasons for attending teacher training
sessions (“to be in touch with the latest EMP literature,” “to follow the newest
trends in EMP,” “not to fall into routine,” “to share knowledge and experi-
ence”). To conclude, although EMP teaching is not without its problems, there
is evidence to believe that teachers are motivated to deal with them.
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Appendix

QUESTIONNAIRE FOR TEACHERS OF ENGLISH
FOR MEDICAL PURPOSES

Dear Teachers!

Under each question there is a rubric ‘Comment’. It is optional, however all
of your remarks and explanations are highly welcome. Thank you very much
for your help!

EMP — English for Medical Purposes

() Sometimes I find it difficult to teach something because of my students’
lack of knowledge in medicine.

strongly disagree 1-2-3-4-5 strongly agree

(2) Sometimes my students are not competent enough in General English,
which prevents them from taking full advantage of the EMP course.

strongly disagree 1-2-3-4-5 strongly agree

(3) My students would benefit from having elements of General English in
our EMP course.

strongly disagree 1-2-3-4-5 strongly agree

(4) 1 feel that the contents and topics of the syllabuses I use do not reflect my
students’ real language needs.

strongly disagree 1-2-3-4-5 strongly agree
(5) I feel I have too little influence on the content of the syllabus I use.
strongly disagree 1-2-3-4-5 strongly agree

(6) I find it difficult to help my students reach the required final proficiency
level (e.g. B2 in CEFR scale).

strongly disagree 1-2-3-4-5 strongly agree

(7) How often, on average, do you use technology during your EMP classes?
e never

e 2-3 times per semester with a particular group

e 1-2 times a year with a particular group

e during every other class with a particular group

e in almost every class
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(8) What kind of technological innovations do you use in your classroom? (you
can choose more than one option)

e [ do not use any technical innovations during my classes.

e slide presentations (e.g. in PowerPoint)

e video recordings

o Internet podcasts

e interactive applications (e.g. Learning Apps, Kahoot!)

e other

If other, please specify:

(9) I have access to good IT equipment where I teach.

strongly disagree 1-2-3-4-5 strongly agree

(10) When evaluating my students’ progress and achievements, I find it prob-
lematic to assess solely language and not subject knowledge.

strongly disagree 1-2-3-4-5 strongly agree

(11) Teaching materials for EMP available on the Polish market do not really
cater for the needs of my students.

strongly disagree 1-2-3-4-5 strongly agree

(12) There are too few textbooks for EMP available on the Polish market.
strongly disagree 1-2-3-4-5 strongly agree

(13) There are not enough specialized dictionaries on the Polish market.
strongly disagree 1-2-3-4-5 strongly agree

(14) T create my own teaching materials.

* Yes

e No

(15) My educational training as a linguist/teacher was not enough to prepare
me well for my current profession as an EMP practitioner.

strongly disagree 1-2-3-4-5 strongly agree

(16) When teaching, I feel discomfort because I am not an expert in medicine.
strongly disagree 1-2-3-4-5 strongly agree

(17) T feel my students expect that I have some knowledge of medicine.
strongly disagree 1-2-3-4-5 strongly agree

(18) Sometimes I find it difficult to help students because of my lack of knowl-
edge of medicine.

strongly disagree 1-2-3-4-5 strongly agree

(19) The role of an EMP teacher is different than the role of a General English
teacher.

strongly disagree 1-2-3-4-5 strongly agree

(20) How would you describe the role of an EMP teacher?

(21) How many times during the last five years did you consult subject special-
ists for the purpose of your EMP practice?

(22) In which situations do you consult a subject specialist? (you can choose
more than one option)
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During course design/syllabus design

While preparing my own materials for the classes

When I have problems in understanding some concepts/phrases in the class

materials

e Other

If other, please specify:

(23) Do you sometimes feel the need to consult a specialist but you have no

access to one?

strongly disagree 1-2-3-4-5 strongly agree

(24) How many times during the last five years did you consult with other

EMP teachers (non-medical specialists)?

(25) In which situations do you consult with other EMP teachers? (you can

choose more than one option)

e During course design/syllabus design

e While preparing my own materials for the classes

e When I have problems in understanding some concepts/phrases in the class
materials

e When I prepare students’ evaluation

e Other

If other, please specify:

(26) 1 would like to attend IT workshops concerning the use of the technology

in a language classroom.

strongly disagree 1-2-3-4-5 strongly agree

(27) How many seminars, workshops or academic conferences concerning

English For Specific Purposes/EMP did you attend in the last five years?

(28) What are the reasons that motivate you to take part in the seminars or

academic conferences concerning English For Specific Purposes/EMP? (please

describe)

(29) I would like to take part in specialized, practical EMP teacher trainings.

strongly disagree 1-2-3-4-5 strongly agree

(30) There are too few specialised, practical EMP teacher trainings available

where 1 live.

strongly disagree 1-2-3-4-5 strongly agree

(31) There are not enough libraries offering specialized book I could borrow

to develop my knowledge about EMP teaching.

strongly disagree 1-2-3-4-5 strongly agree

(32) Are there any other problems or challenges you face during your practice

as an EMP teacher that were not included in the questions above? If yes, please

describe them.

(33) Are there any solutions to the problems touched above or any innovations

concerning the effective teaching of EMP that you implement in your daily

practice? If yes, please describe them.
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(34) For how many years have you been an EMP teacher?

(35) Have you taught General English before you started teaching EMP?
* Yes

e No

If yes, please specify for how many years:

(36) Have you had any specialized training for teaching EMP?

* Yes

e No

If yes, please specify what was it:

(37) Where do you teach EMP? (please write the name of the institution)
(38) Which medical faculties do you teach?

Nauczanie jezyka angielskiego medycznego na studiach wyzszych:
problemy i rozwigzania z perspektywy nauczyciela

Streszczenie: Cho¢ skuteczna komunikacja jest kluczowa w kazdej dziedzinie zycia,
jej rola zdaje si¢ szczegdlnie wazna w medycynie, gdzie precyzja i jasno$¢ wypowiedzi maja
bezposredni wpltyw na jakos$¢ leczenia. Nauczanie jezyka angielskiego medycznego zastuguje
na szczegblng uwage rowniez dlatego, ze jezyk angielski funkcjonuje jako jezyk komunikacji
miedzynarodowej. Niniejszy artykut koncentruje si¢ na problemach, ograniczeniach i wyzwa-
niach, z jakimi musza zmierzy¢ si¢ nauczyciele jezyka angielskiego medycznego. W artykule
przywotujemy badania, pochodzace z roznych stron $wiata, po§wigcone problematycznym
aspektom nauczania jezyka angielskiego specjalistycznego. Przedstawiamy réwniez wyniki
naszego wlasnego badania, ktorego celem byta analiza, czy problemy omawiane w literaturze
przedmiotu odnoszg si¢ do nauczycieli jezyka angielskiego medycznego pracujacych w szkol-
nictwie wyzszym w Polsce. Wyniki badania pokazuja, ze najpowazniejsze problemy, z ktorymi
zmagaja si¢ nauczyciele jezyka specjalistycznego na polskim gruncie, wiaza si¢ z ogranicze-
niami narzuconymi przez sylabus oraz ograniczonymi mozliwosciami rozwoju zawodowego.
Stowa klucze: jezyk angielski medyczny, problemy podczas lektoratu, rozwdj zawodowy
nauczyciela






Jacek Pradela

Practising Medical English —
How to Look for Medical Resources

Abstract: Being able to travel freely across countries has a number of advantages, one of
which is the possibility of working abroad. It is often the case that one of the conditions ap-
plicants have to fulfil is their good command of a foreign language, preferably connected with
the job. As a result, English for Specific Purposes (ESP) courses have gained in popularity
over the years. One of the areas where this specialist knowledge is clearly visible is medicine.
Teaching Medical English can be a nerve-racking experience, especially for those who are
beginners in this field. The aim of this article is to review various language resources that are
available on the market and show how they can be helpful when preparing teaching materials
or planning a series of lessons.

Keywords: teaching materials, Medical English, the Internet

1. Introduction

The importance of English as “the medium of instruction” (RICHARDs 2015: 7)
in the academic world is undeniable. Universities offer various courses and
teaching programmes in English in order to attract students from around the
world. Such a policy has a number of advantages, some of which include the
international prestige of a university or grants from the government.
However, the use of English as the medium of instruction is not only limited
to higher education (DUDLEY-Evans 2001). It can also be found at secondary
school level in the form of Content and Language Integrated Learning (CLIL)
classes. Given that English has become “the accepted international language
of technology and commerce” (HUTCHINSON, WATERS 1987: 6) and is used on
a regular basis in multinational companies and at international conferences, it is
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no wonder that English for Specific Purposes (ESP) is an important component
in language education. PALTRIDGE and STARFIELD (2014: 2) define ESP as “the
teaching and learning of English as a second or foreign language where the
goal of the learners is to use English in a particular domain.”

One of the domains where specialist language knowledge is clearly visible is
medicine. Teaching English for Medical Purposes (EMP) requires careful prepa-
ration and can be a nerve-racking experience, especially for novice teachers in
this field. The aim of this article is to review various language resources that
are available on the market and show how they can be helpful when preparing
teaching materials or planning a series of lessons.

2. English for Medical Purposes

Being able to communicate effectively in the target language is one of the goals
for most learners. Correct use of grammar and vocabulary, together with cultur-
ally appropriate ways of addressing people, are essential to enable a student to
function effectively in the target language.

Medicine, in particular, is a field where effective communication is of vi-
tal importance as medical professionals face various situations in which they
have to communicate in English. These involve talking with patients and their
relatives, using English at medical conferences or instructing medical students
during classes. There is also a group of professionals wishing to write research
papers in English. Therefore, English for Medical Purposes will be the one in
which “the content and aims of the course are oriented to the specific needs of
the learners” (JoHNs 2014: 2). In contrast to general English “which is taught
all over the world as a school subject, with no specific purpose in mind, ex-
cept that language learning is thought to be good for learners, and English
is a language that is worth learning” (HARMER 2015: 5), EMP courses “will
focus on the language, skills, and genres appropriate to the specific activities
the learners need to carry out in English” (JouNs 2014: 2).

In order to meet learners’ expectations and help them develop linguistically
and professionally certain criteria should be taken into consideration.
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2. Age

One of the key factors in teaching EMP learners is their age. In most cases
the target group are adult learners who are either “pre-experience or post-
experience” (BASTURKMEN, ELDER 2004: 673) language users. It may be the
case that the former group, who are “aspiring to enter particular workplace,
academic, or profession situations” (BASTURKMEN, ELDER 2004: 673), will have
“less subject knowledge” (DUDLEY-Evans 2001: 132) or less work experience
than the latter group. Consequently, both groups will have different expecta-
tions from the language course and the teacher. Therefore, a carefully designed
needs analysis will be required in order to identify the most important areas
on which the EMP teacher should focus.

2.2. Language level

Another important factor is language level. It is common practice that EMP
courses are organised for people who have some general English background
and whose command of English corresponds to that of the Bl level or above,
according to the Common European Framework of Reference for Languages
(CEFR). Both age and language level are essential considerations when select-
ing teaching methodology, teaching materials, and activities.

2.3. Course duration

In contrast to general English courses, which are long and comprehensive,
EMP courses are usually short and intensive. This has important implications
for course design and preparation of materials.

2.4. Medical specialisation

As with all ESP courses, which can be “highly specific or more general” (Bas-
TURKMEN, ELDER 2004: 673), teaching EMP can be divided into English for
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General Medical Purposes (EGMP) and English for Specific Medical Purposes
(ESMP), thereby becoming English for Occupational Purposes (EOP). The
former may refer to, for example, postgraduate students wishing to broaden their
knowledge of English in certain domains; the latter may refer to, for example,
courses organised for doctors and other health-care professionals wishing to
specialise in a particular area of research, or for medical staff (e.g., hospital
nurses) wishing to work abroad.

3. EMP teaching materials

One of the roles of the EMP practitioner is to provide teaching materials (JOHNS
2014). FErGUSON (2014: 257) divides EMP materials into three broad catego-
ries: “locally produced exploitations of authentic medical texts, commercially
published textbooks, or some combination of both.” Depending on the students’
needs and preferences, teachers have various resources to choose from. The
following are examples in the aforementioned categories.

3.1. Khan Academy (www.khanacademy.org)

This educational platform was developed as online support for its founder’s
cousins who had problems with Maths at school. It soon became immensely
popular and turned into an enormous enterprise. Nowadays it employs various
field specialists and covers numerous subjects such as Maths, Science, Engi-
neering, Computing, Arts and Humanities, to name but a few. Because of its
versatile nature it is an ideal tool for teaching not only ESP courses but also
for educating learners in general.

Each session starts with a short subtitled film describing the topic of one’s
interest, which may serve as step-by-step introduction to the given research
area. Khan Academy also offers a possibility of running online courses (prior
registration required) by teachers for their students, which is advantageous in
terms of monitoring the students’ progress. Another advantage of Khan Acad-
emy is the fact that it perfectly fits the current trend in language teaching, that
is, blended learning.

In terms of information technology used, one can access the platform ei-
ther through a web browser on a desktop computer or a mobile application on
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a smartphone or iPad (tablet). One great advantage is that Khan Academy is
free to use and there are no hidden costs.

3.2. Authentic materials

These cover a wide range of materials including specialist books, medical
journals, medical atlases, dictionaries, and the like. Unfortunately, materials
designed for native speakers might be quite difficult and demotivating for EMP
learners, especially those whose command of language is not so advanced. In
most cases authentic materials are used for reference or consultation by in-
service doctors. One solution to that problem would be materials adaptation,
which might involve omitting certain sections or adapting the content to meet
students’ needs (CUNNINGSWORTH 1995).

Nevertheless, there are some authentic materials that might prove useful
for EMP students and these include First Aid Manuals (e.g., AUSTIN et al.
2014). Carefully designed and endorsed by leading first aid providers, such
books provide step-by-step procedures, supported by photographs, of what to
do in case of emergency. An additional advantage of such books is that they
are written for the general public and this requires the use of plain English.
First Aid Manuals are an invaluable source of practical ideas for classroom use.

Another example of authentic materials worth mentioning are the Human
Body series of books by Dorling Kindersley (e.g., ROBERTS 2016), offering
comprehensive explanations on the intricacies of the human body. Available
in well-illustrated hardback edition or ebook format and easy-to-understand
language, they are an ideal companion for anyone interested in expanding
their knowledge of the topic in question. The Human Body series might also
be useful for lesson planning.

3.3. Commercially published textbooks

Although the availability of commercially published materials for EMP courses
is not as wide as in the case of general English courses, various publishers
(e.g., OUP, CUP, Pearson, ELi Publishing, Express Publishing) offer good
quality materials, which, in general, are designed for Bl students and above.
The content is well graded and sequenced. Some (e.g., GLENDINNING, HOWARD
2007, MEIER PENN, HANsON 2006) are self-study reference or supplementary
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books with emphasis on a wide variety of medical vocabulary. Others (e.g.,
GLENDINNING, HOLMSTROM 2005; SpaDA SymonDs, WRIGHT 2011; WRIGHT,
CagNoL 2012) are designed for systematic vocational courses and may offer
full coursebook package with adequate guidance for the teacher.

Another group of books that fit into this category are user-friendly, monolin-
gual and bilingual medical dictionaries (e.g., Dictionary of Medical Terms 2005;
BapzINskr 2011; SroMski, SEoMSKI 1998) with clear, concise definitions and
translations of everyday vocabulary used in a wide range of medical contexts.
One of the advantages is that these dictionaries provide phonetic transcription of
every entry. Thus, if the students are acquainted with the International Phonetic
Alphabet (IPA), it will be helpful in practising their pronunciation. Undoubt-
edly, phonetic transcription of medical words will be of great help to teachers.

3.4. Fiction books

In the world of literature, Robin Cook’s novels are a good example of a genre
called the medical thriller, which may be of interest to the EMP practitioner.
Cook (himself a doctor — ophthalmologist) discusses in his books ‘“various
medical, biotech, ethical and public policy issues” (http://www.robincook.com
/about-robin-cook.php). Although fiction books are not medical books as such,
they could be used as a basis for running conversation or reading comprehen-
sion classes. For instance, it is possible to download sample pages (usually
the prologue) of the books from the author’s webpage and after some adapta-
tion they could be used to stimulate classroom discussions. Other ideas might
include producing gap filling exercises. Furthermore, such excerpts are good
for extensive reading practice, extending the student’s contact with a foreign
language. All in all, using fiction books in an EMP classroom is a positive
distraction from traditional studying and creates some variety.

3.5. Internet sites

The Internet is considered a primary source of information and as such is
used by many. Its role in finding out about the latest scientific developments
or looking for stimulating and engaging materials is fundamental. It should be
emphasised that teachers must take full responsibility for the materials they
download and distribute among their students. This is due to the fact that nu-
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merous materials are copyrighted and in order to avoid infringement teachers
should be familiar with the terms of use (see, e.g., Creative Commons). The
number of available resources on the Internet is unlimited and for the purpose
of this article only a few will be mentioned.

Apart from the aforementioned educational platforms (see Section 3.1) there
are other options available to the ESP practitioner. One of them is companion
websites to the coursebooks that publishers offer as a source of additional ideas
for both teachers and students. These include supplementary worksheets to be
completed by students in class or at home, vocabulary lists or listening scripts.

Online videos available on hosting services such as YouTube, TED or TED-
Ed, where teachers can look for some interesting content and later use it during
their classes, constitute another category of materials. Of particular interest is
the TED-Ed initiative, which allows teachers to create interactive lessons that
can be shared with others. An additional advantage is that as a registered user
one can customise the already existing lesson.

Most medical societies and organisations have Internet webpages where one
can find information, for example, concerning latest developments in a given
specialisation, which might be the basis for further research. A good example
is the World Health Organisation (WHO) webpage, giving up-to-date informa-
tion concerning health issues around the world.

Rapid advances in technology have contributed enormously to the develop-
ment of distance learning. Massive Open Online Courses (MOOQOC:s), created by
leading experts from around the world, are freely available to anyone interested
in broadening their knowledge. One such MOOC provider is edX (edx.org),
founded by Harvard University and Massachusetts Institute of Technology,
which offers more than 1,200 courses covering various subjects.

3.6. Producing own materials

Within the medical field there has always been a subdivision into various spe-
cialisations (see Section 2.4) and medical coursebooks may not meet the needs
of the group. Some students will expect more vocabulary practice while others
will want to develop writing skills necessary for producing scientific papers;
there will also be a group wishing to focus more on lecturer-medical student
or doctor-patient interaction.

As a result, ESP practitioners may either need to look for additional re-
sources that will complement the course or produce their own materials. This,
however, poses certain difficulties, one of which is timing. As FERGUSON
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(2015: 257) puts it: “writing materials for a specific group is time-consuming
and may be uneconomic unless materials can be banked for later re-use.”
Additionally, such materials should be “challenging linguistically and stimu-
lating in their content” (CUNNINGSWORTH 1995: 137). It is also a good idea to
consult with a field specialist in order to avoid misunderstandings or mistakes.

4. Concluding remarks

Taking into consideration all the above aspects, certain steps must be taken
by ESP teachers. The starting point is to create a profile of an EMP learner,
which can be achieved through designing and carrying out a needs analysis of
the target audience. The teacher, as a provider of materials, must have back-
ground information concerning the students’ ages, language levels, and medical
specialisations.

Secondly, it is important to know what language skills or subsystems the
students will need to develop and in what medical situations they will have
to use the English language. The results of the needs analysis will allow the
teacher to select, evaluate, and adapt various teaching materials.

As far as producing one’s own materials is concerned, the question to
consider is whether such materials are reusable and the time spent on produc-
ing them will prove worthwhile. Obviously, teacher-made materials should be
developed in consultation with a field specialist.

Finally, it should be remembered that the materials that a teacher plans to
use in his/her classroom must fulfil their primary function: they should facilitate
the learning process.
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Praktykujac jezyk angielski medyczny - jak szuka¢ pomocy dydaktycznych

Streszczenie: Mozliwo$¢é swobodnego podrézowania pomigdzy krajami, a takze mozliwos¢
znalezienia zatrudnienia poza granicami wlasnego kraju, znaczgco przyczynily si¢ do wzrostu
zainteresowania nauka jezykow obcych. Przektada si¢ to na rozwdj skutecznych sposobow nauki
jezykow obcych w wyspecjalizowanych dziedzinach. Sposréd wielu obszaréw zawodowych nie-
zmiennym zainteresowaniem cieszy si¢ sektor medyczny, zaréwno na poziomie akademickim,
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obejmujacym prowadzenie seminariow lub ¢wiczen w jezyku obcym dla obcojezycznych stu-
dentow, jak i w zakresie wykorzystania jezyk obcego w pracy.

Dostgpnos$¢ materialow dydaktycznych oferowanych przez rdézne wydawnictwa naukowe
jest dosy¢ szeroka, poczawszy od ksiazek specjalistycznych z danej dziedziny, a skonczywszy
na materiatach elektronicznych i dostgpnych on-line. Celem niniejszego artykutu jest proba
odpowiedzi na pytanie, jakie mozliwosci wyboru materialow zrodtowych i ich wykorzystania
ma prowadzacy zajgcia z jezyka angielskiego medycznego.

Stowa klucze: materialy dydaktyczne, jezyk angielski medyczny, internet



Joseph Ohimor

Employers Expectations Regarding
the Linguistic Competences
of New Graduates Entering
the Labour Market — A Pilot Survey

Abstract: The globalizing economy and the common European market offer opportunities
for international business. Reports show that small and medium-sized enterprises (SMEs), in-
cluding those located in Podkarpackie (Subcarpathia) Province have not been fully exploiting
these chances.

The presented study aims to find out how employers have taken advantage of this oppor-
tunity and what role have the graduates’ foreign language competences/skills played or should
have played in order to enhance their chances of professional success. The pilot survey covered
six districts (powiats) in Podkarpackie Province. The anonymous survey was administered
online via an Internet market-research platform.

The findings confirm that enterprises’ engagement in international trade may be hampered
by difficulties in communication-related (soft) skills. Employers declare that many employees
failed to deliver in crucial moments. The problems include, besides deficiencies within the
scope of technical vocabulary, the general lack of sought-after qualities helpfull in operation in
ever advancing multi-cultural, interdependent business environments. Graduates, in their own
opinion, need to be equipped with relevant soft skills to fully benefit from international job
openings. The paper concludes that universities could and should do more, perhaps in coopera-
tion with businesses, to develop curricula that will facilitate the preparation of future graduates
for the demands of the evolving markets.

Keywords: language competence, skills, SMEs, performance, evolving markets
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1. Introduction

The world prior to the events of social, political and economic changes that
swept across eastern Europe after 1989 was divided along political, military,
and economic lines (borders), which impacted heavily not only on the freedom
of trade between nations, but also on sociocultural interactions. Communication
between nations across the political divides that would result in some form
of cross-cultural integration (with language being an integral part thereof),
was seriously impeded. Events that took place after 1989 saw multitude of
socio-economic transformations, with old restrictions like border control, trade
embargos, that had previously held back the freedom of trade between nations,
having been lifted. These phenomena, in turn, paved the way for an advent of
globalized environment that encourages not only political pluralism, but also
economic freedom, resulting in accelerated trade exchange, financial flows and,
above all, information sharing. For all this to function efficiently, attain estab-
lished goals and fulfil desires, there is a need for a medium — language along
with its competent users. All of the foregoing is necessary in the endeavour
to achieve the Europe’s vision for 2020 of becoming smart, sustainable, and
inclusive economy (BERNALDO DE QUIROS 2012: 250).

The term competence has been both abundantly used and variously under-
stood in linguistic literature. Noam Chomsky’s work in the 1960s that described
language as being composed of “competence and performance” (LLURDA 2000:
85) has since resulted in a number of heated discussions on the issue. How-
ever, the term is currently used in reference to learning outcomes that deal
with knowledge of the language and the ability to use such to interpret and
produce meaningful texts appropriate to a given situation, for instance, differ-
ent workplace situations.

There seem to be no better place to develop language competences than
in the context of working environment, where the language is used to achieve
tangible goals, in other words, in practical applications. Nowadays, it is com-
mon knowledge that the survival of any company depends on, besides the
technicalities of doing business, understanding information and to be more
precise the language it is conveyed in, meaning the input and output functions
of the language since effective communication has become “the most-valued
21st century skill” (PEARsON Ber REPORT 2013: 4). The global labour market and
the European Union’s endeavour to transform into a unified knowledge-based
economy has increased the significance of linguistic competence (GRABOWSKA
2012: 111). As a result, the foreign language competence has become a crucial
prerequisite to effectively tap into the opportunities for professional and self-
development. Indeed, the findings of the Eurobarometer report on graduate
employability published in December 2010 indicated that employers surveyed
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ranked foreign language skills among the most sought-after competences (BER-
NALDO DE QUIROS 2012: 25). Moreover, it needs to be emphasized that language
communication skills are not only crucial for employability, but also for general
mobility, especially in our borderless Europe.

The education sector, in keeping with recommendations contained in the
Common European Framework of Reference for Languages published in 2001
(CounciL oF Europe CEFR 2001: 24), has been at the forefront of preparing
potential employees that are expected to be proficient in foreign languages.
The CEFR, besides defining the range of general and communicative language
competences that a learner needs to develop, also details what knowledge and
skills learners should acquire to be able to execute tasks effectively, the more
so in a multicultural and multilingual Europe. The goal of the CEFR guidelines
is to serve as a framework of reference in assessing such language skills as:
reception, production, interaction, and mediation. Practical test of employees’
language competence, however, takes place in real-life situations, where lan-
guage is used to execute factual tasks, namely, the workplace that is highly
dynamic and interconnected. Language teaching curricula in Poland’s tertiary
education institutions are largely reflective of the levels of linguistic competence
spelt out in the CEFR. It is increasingly being realized though, that linguistic
competence, the core of CEFR, may not necessarily be enough to meet the
needs of a deeply intertwined and integrated global market. This seems to
reflect the words of Poland’s former Minister of Science and Higher Education
Barbara Kudrycka (2013) that despite improvements in Poland’s higher educa-
tion, “continued efforts should be made to fine-tune it for a better response
to the needs of students, employers and society as a whole” (MNiSW 2013:
1). Additionally, the EU report on Language Competences for Employability,
mobility and growth (EC, CoMMISSION STAFF WORKING DOCUMENT, 2012: 1-4)
recognises that poor language skills do not only strongly mitigate against ex-
ploiting professional opportunities by individuals in their career development,
but also against the competitiveness of EU companies at international levels.
Foreign language learners according to ADEGBILE and ALABI (2005: 31) attain
varied levels of proficiency (see CEFR) due to social and intellectual factors
and as such many never or only partially achieve expected competence in
a foreign language. Since most learners would not be exposed to the structural
elements and conventions of the target language, there are bound to occur
gaps in their linguistic repertoire, thus posing huge challenges in expressing
their communicative intentions, especially in real-life situations, including the
workplace environment.

A study on effects of deficiencies of foreign language skills in enterprises
in the EU has revealed that as many as 11% of the EU’s exporting SMEs for-
feit contracts because of poor language skills and lack of knowledge of other
cultures (Lot 3 ELAN PROJECT 2005: 5). Companies located in Podkarpackie
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Province, predominantly small and medium-sized enterprises, are no exemption
to this rule. The objective of the presented pilot survey was to find out if the
language competences acquired by graduates from the Podkarpackie Province
meet, in practical terms, the expectations of their would-be employers. It is
also hoped that the survey will provide insight regarding the appropriateness
of survey question types for various categories of respondents in future studies.
The present article suggests, based on the findings, what more can be done by
schools located in the administrative districts (powiats) covered by the pilot
study, to prepare future graduates for the contemporary work environment that
is witnessing increasing presence of foreign companies.

2. Materials and methods

The pilot study was carried out in respect of employers’ expectations regarding
the linguistic competence and skills of newly graduated students of higher edu-
cation institutions entering the labour market. It targeted companies employing
no less than ten employees, thus eliminating small family firms that are more
likely to use Polish instead of a foreign language for business transactions. It
was requested that the person designated to fill in the questionnaire should
be versed at the company’s employment practice. The companies surveyed
are located in six districts (powiats), namely tancucki, lezajski, kolbuszowski,
mielecki, rzeszowski, and ropczycko-sedziszowski in Podkarpackie Province.
Podkarpackie Province, in south-east Poland, apart from boasting great natural
touristic attractions, including the unspoilt wild lands and beautiful landscapes
of the Bieszczady Mountains, and a Natura 2000 Reserve, is also the home to
Poland’s Aviation Valley. The six districts chosen for the pilot study are also
where a Special Economic Zone — the EURO-PARK Mielec, an Industrial Park
“Stare Miasto” in Lezajsk as well as the Podkarpackie Science and Technology
Park PPNT-AEROPOLIS in Rzeszow are located, which have attracted huge
foreign direct investments (FDIs), as some multinational companies have relo-
cated some of their plants to Podkarpackie Province. The data collected indicate
that 15.2% of the 13,402 registered companies in Podkarpackie function with
foreign capital participation (US Rzeszow 2016), 28.3% of officially registered
companies operate in the SEZ EURO-PARK Mielec (ARP S.A. Mielec 2017),
whilst 26% of all companies functioning in the PPNT-AEROPOLIS are with
foreign capital investment (COI, RARR Rzeszow 2016). The SEZ, in addition
to being well-connected by the A4 motorway and the East-West rail line, is
also serviced by the Rzeszow-Jasionka Airport. The participation of companies
with foreign capital investments was crucial for the study since their interna-



Joseph Ohimor: Employers Expectations Regarding the Linguistic Competences... 95

tional scope of operations normally necessitates employing foreign language
competent staff. The research tool was an online survey designed by the author
using online tools available at Google Forms. Participation in the survey, which
was hosted on an online market-research platform was voluntary, but targeted
at companies in the research area. The responses were automatically collated,
summarized in percentage results, which were, in turn, further analysed and
presented in a form of charts by the author.

The questionnaire was divided into two parts. Part A consisted of
questions aimed at identifying the company’s area of operation, their levels of
employment, and if a given company was engaged in international business,
amongst others. Part B consisted of detailed multiple-choice questions.
Responses to these questions were also summarized as percentages. Apart
from being aimed at obtaining the employers’ expectations regarding their
future employees’ linguistic competence, the study attempts to find out what
the employers’ worries or dissatisfaction in this respect were and also what,
in their opinion, would make employing graduates more attractive and/or
beneficiary to them.

3. Findings and discussions

The survey relied on 230 online questionnaires distributed to employers
between July and September 2016, out of which a total of 116 responses,
that included 15 government institutions and 101 commercial entities, were
received. The 101 responding companies are located in 6 out of 21 districts
of Podkarpackie Province (tancucki, lezajski, kolbuszowski, mielecki, rze-
szowski, and ropczycko-sedziszowski) that host a Special Economic Zone,
one Industrial Park and one Science and Technology Park. Majority of the
responding companies (86.3%) are engaged in commercial activities, while
(16.4%) are in industrial production. Majority of the responding companies
(76.3%) are small and medium-sized enterprises (SMEs), employing less
than one hundred people. Only 23.7% of responding companies indicated
employing over one hundred employees. As much as 66% of responding
companies are located in towns and cities with over 40,000 residents, whilst
only 4 (3.9%) of the responding companies declared their location to be
in the Special Economic Zone. These figures indicate poor responses from
multinational companies, since the data provided by COI RARR Rzeszow
(2016) show that as much as 11 of such companies are located within the
Podkarpackie Science and Technology Park PPNT-AEROPOLIS alone, which
might suggest their unwillingness to participate in surveys of this kind.
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This might also be due to the terms of administrative incumbency, as most
of them have their headquarters outside Poland. As much as 74.5% of the
enterprises had their businesses focused on the local market, while only
17% extend their business beyond to foreign markets, with another 8.5%
declaring to be global in their scope of operation. The fact that a large
per cent (74.5%) of business concentrate their activities on the local market
may suggest, in accordance with CoTtancg (2011: 3, 54), that such “tenden-
cies are linkable to low needs in terms of foreign languages,” which can
be interpreted to mean the poor or non-availability of employees who are
proficient in foreign languages. It can as well be argued that there exist
some disparities between demands for employees with relevant linguistic
competences and current supplies to enable companies to accomplish their
economic goals of expanding into other markets (HErRk 2015: 1). The need
for potential employees, in the geographic area covered by the survey, to
be competent users of foreign languages is widely considered pivotal during
recruitments, as only 6% of respondents did not see it as relevant criterion
(Figure 1). Possible contacts with clients or impacts on the company’s image
seemed to be crucial in the choice of positions where competence in foreign
language is relevant, for example, an employee in the Customer Services
Department was most often cited (61.8%), followed by Marketing (32.6%),
and a receptionist/secretary (32.6%).
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Figure 1. Employee position and foreign language competence
Source: Own study.
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The need for candidates for the director’s position to be competent users
of foreign language was mentioned by as much as 30.3% of respondents, thus
suggesting that customer satisfaction and corporate image are also top-priority
goals in the search for competent foreign language users. The survey also re-
vealed that a proof of the potential employee’s foreign language competence is,
against popular expectations, not necessarily the type of language certificate,
translating into the “learning outcomes” expressed in CEFR, he/she holds but
rather his/her ability to perform in real-life situations thanks to the possession
of specific skills (70.6%). This is in line with conclusions contained in the
Commission Staff Working Document (2012) saying that “if language skills
are to translate into better job opportunities the language competence future
employees acquire must enable them to perform tasks they are likely to face
in professional life, rather than aim for ‘native speaker’ levels” (EC. CoM-
MISSION STAFF WORKING DOCUMENT 2012: 6). Since the target positions are
mainly front-office jobs and practical skills, rather than theoretical knowledge,
are given priority to, the survey attempted to find out what were, if any, the
causes for concern to employers covered by the study, regarding employee
performance. The source of worry or dissatisfaction by majority of respond-
ing employers (75%) has been the extensive lack of fluency or confidence
displayed by young graduates during conversations, small talks, and business
negotiations. The problem is compounded in cases where the employee is not
versed at the brand- or sector-related technical jargons (17%). These findings
do seem to explain why over 70% of the surveyed SMEs would concentrate
their efforts on the local market than venture into foreign markets catching up
on opportunities the common European market offers. The likely root causes of
these concerns may be attributable, at least partly, to inadequacies in equipping
young graduates for the challenges of the job market.

While the survey findings indicate that the possession of a certificate of
language competence remains a pointer to what employers can expect from an
applicant, majority (70.6%) do, however, concede that practical skills that enable
the accomplishment of assigned tasks are most relevant (Figure 2).

The survey attempted to elicit the skills, hard or soft, that are most sought-
after by employers of young graduates in their quest for increased competitive-
ness in international business. Unsurprisingly, though, the ability to participate
in conversations relating to office management, fluency in foreign language
use with relevant technical vocabulary and ability to conduct “small talks,”
41.8%, 26.5% and 22.4%, respectively, were the most numerous responses.
The employee’s ability to read and understand business documentation, as well
as the use of brand-related expressions, also scored high, 11.2% and 18.4%,
respectively (Figure 2).
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Figure 2. Skills employers look for in employees (currently deficient)
Source: Own study.

Among the most frequently mentioned soft skills expected from employees
were mentioned: communicativeness (62.6%), creativity (51.5%), and ability to
resist stress (43.4%). Others that are worthy of note are the employee’s ability to
function in a multicultural environment as well as their ability to adapt to chang-
ing work conditions and patterns, 35.4% and 48.5%, respectively (Figure 3).

These findings corroborate those of BubDNIKOWSKI et al. (2012: 4) that pro-
vide that “existing discrepancies between the knowledge and skills acquired by
young graduates and expectations of the job market have resulted in deficiencies
in linguistic competencies.” Our young graduates may have acquired appropri-
ate “hard” skills in a form of grammar and tenses, but remain deficient in the
“soft” skills that would make them more attractive to potential employers. While
having the hard linguistic skills (various levels of CEFR learning outcomes)
may be good enough to gain a dream job, the employee’s actual performance
or their ability to deliver expected goals require the possession of soft skills
like the ability to negotiate, persuade, teamwork, and collaborate, even in dif-
ficult situations, as well as the ability to read and react to situations as they
unfold, especially in increasingly competitive markets (NIERAGDEN 2000: 1;
BuHL 2016: 1). The conclusion that may be drawn from this, among others,
is that the language competence young graduates are equipped with should
enhance their performance, namely, their ability to deliver on promises aimed
at accomplishing corporate objectives. It is not the intention of this paper to
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Figure 3. Skills that would make graduates more employable (so-called soft skills)
Source: Own study.

state that universities are the only hope, in terms of language training, for
young graduate employees, but the findings do suggest the need for a closer
collaboration between higher education providers and employers, at least in the
area of curriculum design in attempts to match teaching contents to increasing
needs of the market. This is rather crucial as over 70% of the surveyed em-
ployers are not interested in organising language courses for their employees
due to huge financial outlays this calls for. It has to be admitted that it shall
remain universities’ and future employees’ responsibility to be fully prepared
for the growing demands of the modern workplace. Although the choice of
particular language for business communication depends on the foreign busi-
ness partner, a significant part of the respondents (64.9%) point to English as
their main language of business, since business documentation, legally-binding
documents, and business communication are all invariably held and processed
in this language.
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4. Conclusions

The global economy, free of trade barriers of any kind, has become increas-
ingly intertwined, interdependent, cross- and multi-cultural, where the decision-
making process calls for peer collaboration, making use of real-time informa-
tion. There is dire need for such participants of the decision-making process
to be competent users of the language of communication. Europe’s vision of
becoming a smart, sustainable, and inclusive economy means that investing in
language skills is necessary for the Union’s objectives of increased growth, job
creation, and promotion of employability and competitiveness to be actualised.
The pilot survey revealed that majority of enterprises in the studied geographi-
cal area are SMEs that are largely oriented on the local market, thus missing
out on opportunities offered by the common European market. The shared
reason for this inaptitude is lack of employees, who would be proficient users
of foreign languages. The deficiency is compounded by the fact that employees
fail to perform in areas that require practical use of the language like “small
talks,” business negotiations, etc., as they have no background when it comes
to soft skills.

Being linguistically competent does not refer solely to holding a certificate
of language proficiency, but also to associated soft skills that enhance linguistic
performance in the increasingly cosmopolitan global economy. Acquisition of
foreign language competence cannot be understood as separate from other per-
sonal qualifications, including soft skills. It is a challenge for higher education
institutions to train future employees to fully cope with increasing demands
regarding the employability and competitiveness by cooperating with businesses
and other stakeholders to align their language curricula with the transforming
business environment. If companies in Podkarpackie Province are to step boldly
into international markets they cannot continue to shy away from developing
language policies that include investing in language improvement training for
employees, since universities’ more suitable language curricula may not be the
remedy for all employer’s respective needs. The question university curricula
developers need to be asking themselves today should not be “what to teach,”
but “what and how should they teach” to prepare their graduates for the chal-
lenges of emerging work environments.

Online surveys may not be appropriate research tools for certain groups of
anticipated respondents, for example, in instances where there is lack of inter-
ests in online survey tools, and therefore future administrators of surveys need
to seek alternative research tools that can tap into such sources of vital data.
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Appendix

Szanowni Panstwo!
Przeprowadzamy badanie dotyczace oczekiwan pracodawcy wobec kompetencji
w zakresie znajomosci jezyka obcego absolwenta szkoty wyzszej zatrudnianego
w ramach stazu lub umowy o prace.

Prosimy o szczere odpowiedzi, a tam, gdzie jest taka mozliwo$¢, o uzasad-
nienie Panstwa opinii jako pracodawcy.

Ankieta jest anonimowa, wyniki postuza jedynie do ewentualnych mody-
fikacji w programach nauczania, co przyczyni si¢ do zwigkszenia prawdopo-
dobienstwa znalezienia zatrudnienia przez mlodego absolwenta.

OCZEKIWANIA PRACODAWCY WOBEC ABSOLWENTA SZKOLY WYZ-
SZEJ DOTYCZACE JEGO ZNAJOMOSCI JEZYKA OBCEGO W MOMEN-
CIE UBIEGANIA SIE O MIEJSCE PRACY

CZESC A: METRYCZKA

RESPONDENT
Ple¢ K/M
Wiek 25-35; 36-45; 45 1 wigcej

Staz pracy (w latach):

Staz pracy na kierowniczym stanowisku
(w latach):

Wyksztalcenie:
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FIRMA, ktoéra Pan/i reprezentuje:

1. Sektor:

a) administracja rzadowa,

b) administracja samorzgdowa,

c¢) ustugowy/handlowy,

d) produkcyjny,

e) stuzba zdrowia,

f) IT,

g) turystyka,

h) inny (prosze podac, jaki): ......vcicrveveennnrseeseee s

2. Jesli firma dziata w sektorach podanych w poprzednim pytaniu w pkt. c-h,
to:

JesteSmy..

a) firma krajowa, skoncentrowang na rynku krajowym,

b) firmg krajowa, ale prowadzaca dziatalno$¢ rowniez za granica,

c) czescig korporacji migdzynarodowej o zasiegu globalnym,

d) inne okreslenie (jakie?) ......ccoeceruneas .

3. Wielkos$¢ firmy (zatrudnienie):
a) do 10 osob,

b) 11-50 osob,

¢) 51-100 osob,

d) wigce;.

4. Gdzie firma dziata?
a) duze miasto, b) mate miasto (do 40 tys. mieszkancow), c) wies,
d) strefa ekonomiczna (prosz¢ podac, ktora): ....................

CZESC B:

1. Czy zatrudniajac absolwenta, zwracacie Panstwo uwage na jego kwalifikacje
/umiejetnosci w zakresie jezykéw obcych?

a) zdecydowanie tak,

b) raczej tak,

¢) to zalezy od stanowiska, na ktorym ma pracowac,

d) zdecydowanie nie.

2. Jesli ,,c/pyt. 17?2, to jakie stanowisko wymaga znajomosci jezyka obcego
(mozna zaznaczy¢ wiecej opcji):
a) kierownik/personel w dziale obstugi klienta,
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b) menedzerowie w kazdym dziale,

¢) personel w dziale marketingu,

d) dyrektor,

e) asystent kadry kierowniczej,

f) pracownik recepcji, sekretariatu,

€) INNE (JAKIE?): oveeiiirieiereier ettt eeees

3. Jesli ,,a/pyt. 17, to na co szczegdlnie zwracacie Panstwo uwage, zatrudniajgc
osobg ze znajomoscia jezyka obcego?

a) posiadanie dyplomu ukonczenia studiow w jezyku obcym,

b) dyplom ukonczenia studiéw plus migedzynarodowy certyfikat zaliczenia
j. obcego,

¢) dyplom ukonczenia studiéw plus uczelniany certyfikat zaliczenia j. obcego,
d) konkretne umiejgtnosci jezykowe, np. bezposrednia rozmowa w jezyku
obcym,

€) INNE (JAKIE?) cevvevevereeirirerrieerrise sttt sssssesensnens

4. Umiejetnosci wymagane u przyszlego pracownika:

a) podstawowa konwersacja dotyczaca obstugi biura,

b) znajomo$¢ specjalistycznego jezyka skierowanego na profil dziatalno$ci
firmy,

¢) umiejetnos$¢ nauczenia si¢ powyzej wymienionych wymagan w okresie stazu,
d) ptynna znajomo$¢ jezyka obcego (w mowie, w piSmie, w tym specjalistycz-
nego),

e) bierna znajomos¢ jezyka obcego (umiejetno$é czytania dokumentacji),

f) umiejetnos¢ prowadzenia konwersacji (,,small-talk™),

€) INNE (JAKIE?) .vverereierieiirieieieeeeee ettt sessssses

5. Jakie braki w przygotowaniu z zakresu jezykow obcych zauwazyli Panstwo
u swoich pracownikoéw?

6. Czy Panstwa firma/instytucja jest zainteresowana zorganizowaniem kursu
dla swoich pracownikow?

— Tak, poniewaz .........ccceeeevereeerercenenns

— Ni€, ZAYZ oo
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7. Ktora z podanych umiejetnosci czynityby absolwenta bardziej atrakcyjnym na
rynku pracy. Prosze podaé hierarchi¢ waznosci (1 — najwazniejsze, 2 — bardzo
wazne, 3 — wazne, 4 — istotne, 5 — mniej wazne, itd.).

a) komunikatywno$¢ (efektowny przekaz informacji — stownie i pisemnie),

b) kreatywnos¢,

¢) odporno$¢ na stres,

d) kompetencje przywodcze, cechy przywodcze, umiejgtnosé zarzadzania

¢) umiejetno$¢ wspodtpracy w $rodowisku migedzykulturowym,

f) zarzagdzaniem czasem,

g) umiejetnos¢ podejmowania decyzji,

h) umiejetnos$¢ tagodzenia konfliktow,

i) umiejetnosci adaptowania si¢ do zmieniajacych si¢ warunkow pracy, nowej
sytuacji,

J) Inne (JaKIie?) ..ccoeeeeeieieeeieeereeeeinas

8. Czy certyfikaty jezykowe sg konieczne, aby potwierdza¢ umiejetnosci jezy-
kowe, czy wystarczy praktyczna znajomo$¢ jezyka obcego?

Tak ............. Dlaczego ......cccoveuenee.

Nie ............ , poniewaz .......... ?

9. Znajomos¢ jakiego jezyka obcego jest konieczna w dziatalno$ci Panstwa
firmy 1 dlaczego

a) jeden jezyk (jaki 1 w jakim ZaKIesi€?) .......ccovevemmeieieieereiececeeeteseee s ,
b) 2 jezyki (jakie i W jakim ZaKTeSi€?) ........ccccevirieirireririreeeiriseisieeieeeseseseseessenens ,
C) INNA OAPOWICAZ ...oeeviieereiieieiie ettt b s bbb ssssessssnsessssnens

Uzasadnienie:

Dzickuje za poswigcony czas!
J. Ohimor, CJO UR
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Oczekiwania pracodawcy wobec mtodego absolwenta szkoty wyzszej
dotyczace znajomodci jezyka obcego — badanie pilotazowe

Streszczenie: Postgpujaca globalizacja oraz wspodlny rynek europejski stwarzaja szans¢ na
umiedzynarodowienie dziatalno$ci przedsigbiorstwa. Liczne raporty wskazuja, ze mate i $red-
nie przedsiebiorstwa (MSP), w tym takze te zlokalizowane na Podkarpaciu, nie wykorzystuja
w pelni tych mozliwosci.

Celem przedstawionego w artykule badania bylo sprawdzenie, w jaki sposdb pracodaw-
cy wykorzystuja mozliwosci rozwoju i jaka rolg kompetencje jezykowe absolwentow pelnia
w zwiekszeniu mozliwosci funkcjonowania przedsigbiorstw na rynku migdzynarodowym.
Przeprowadzone badanie pilotazowe obejmowato sze$¢ powiatow na Podkarpaciu. Anonimowa
ankiete przeprowadzono online za pomoca platformy do badan rynku.

Wyniki potwierdzity, ze niektdore przedsigbiorstwa angazuja si¢ w handel migdzynarodowy,
ale jego zakres jest ograniczany przez trudnosci w zakresie komunikacji. Badani pracodawcy sa
zdania, ze wielu pracownikow zawodzi w biznesowo kluczowych momentach, mimo deklaro-
wanej znajomosci jezyka obcego. Oprocz niedostatkow w stownictwie technicznym, problemem
jest brak umiejetnosci niezbednych podczas bezposrednich kontaktéw w zmieniajagcym si¢, wie-
lokulturowym $rodowisku biznesowym. Pracodawcy twierdza réwniez, ze absolwenci powinni
by¢ wyposazeni w ,,migkkie” umiejetnosci wymagane w sytuacjach biznesowych, aby w petni
korzysta¢ z mozliwosci globalnego rynku. Z badan wynika, ze uniwersytety powinny zrobic¢
wiecej, by¢ moze we wspotpracy z firmami, w celu opracowania programow, ktoére umozliwia
przygotowanie przysztych absolwentéw do potrzeb rozwijajacych si¢ rynkdow.

Stowa klucze: kompetencje jezykowe, umiejetnosci, sektor matych i srednich przedsigbiorstw,
wydajnosc¢, rozwijajace si¢ rynki



Matgorzata Kodura

Challenges Faced by Novice Translators
Confronted with Specialised Translation

Abstract: Although novice translators face numerous difficulties when tackling specialised
translation, they are eager to take up any translation task, believing that a good dictionary or
online resources can help them translate any type of text and the only problem lies in find-
ing an equivalent lexical item. Nevertheless, learning translation of specialised texts involves
much more than just vocabulary enrichment. The paper presents an experiment carried out on
a group of translation students with no previous experience in translation of specialised texts.
As a part of their class activity, the students were given an assignment consisting in transla-
tion of a standard legal text with the use of online or paper dictionaries, but without the help
of the teacher. The aim of this study was to analyse challenges faced by novice translators
confronted with a specialised translation task and to make students aware of the problems they
might encounter in their future work. The results of the research can be useful for designing
a translation course, as they clearly demonstrated the areas that require particular attention and
care on the part of the translator trainer.

Keywords: specialised language, translator education, novice translators

1. Introduction

During their university education, students choosing to specialise in translation
studies have the opportunity to work with various types of translation tasks. The
translation specialisation path includes courses focused on general translation,
specialised translation, literary translation, and interpreting. Apart from practi-
cal classes, novice translators get acquainted with translation theory, pragmatics,
or text analysis. This comprehensive range of subjects is aimed at providing
the graduates with knowledge and skills to help them become professionals
constantly striving towards improvement of their translation competence. The
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role of the translator trainer includes designing a methodologically justified
course focused on the needs of the students, having in mind their preparation
for the job market. Thus, to establish specific objectives for a given group, the
teacher must not only define the expected learning outcome, but also evaluate
students’ competence. The results of the needs analysis permit the teacher to
choose relevant materials or source texts, and type of activities to be followed
in class.

2. Aims and focus of the study

The primary aim of study described in this paper was to adjust the content of
the translation course to the needs of translation trainees by gaining knowledge
about their level of linguistic and subject matter competence. Other objectives
of the experiment included an analysis of the translation process followed by
students to provide feedback and advice based on the actual issues observed. It
was also assumed that by conducting a similar study with the same students at
the end of the course, it would be possible to demonstrate their progress during
a semester. An additional research aim was to find out whether the type of
the terminology resources used affects the students’ translation performance.
The answer to this question could be used to verify the claim frequently heard
from non-professionals that any person who knows a foreign language is able
to take up any translation task, provided that they are equipped with a good
dictionary or access to online resources and the only problem lies in substitu-
tion of an equivalent lexical item.

3. Participants and procedure

The study was conducted with a group of undergraduate students of English
Philology at the Pedagogical University of Cracow. From among 28 undergradu-
ate students who participated in the experiment 21 were second year full-time
BA students and 7 third year part-time BA students. None of the participants
had any previous experience with specialised translation. The experiment was
carried out in the form of an assignment consisting in translation of a 200-
word specialised text from Polish to English in the field of business law. The
application of such a method of diagnostic study is justified for the purpose
of improving teaching methods and is used in practice by translator trainers
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(LiNnkE-RATUSZNY 2016; MYRCZEK 2002). The students were given 90 minutes
for translation and completion of a short survey. The survey included three
questions about the most problematic terms they had to search for and the ef-
fect of their search, about terminological resources they used, and the perceived
difficulty of the task (the options being: easy/difficult/manageable/impossible).
The source material was a sample text of the Minutes of the General Meeting
of Shareholders, completed with fictitious data, such as the name and address
of the company or the names of shareholders, to provide the students with an
opportunity to deal with a text resembling real documents. Students worked in
the classroom, without any assistance on the part of the teacher. An additional
aspect of the experiment was division of students into two groups — one was
allowed to use only paper dictionaries and lexicons, while the other group
could only consult resources available online, with no restrictions concerning
their type (web-based dictionaries, forums for translators, databases of bilin-
gual texts). The students who were instructed to use printed resources had at
their desks several legal and business Polish-English and English-Polish dic-
tionaries and lexicons (0OzGa 1997; KieNzZLER 2006; MyRcZzek 2006a, 2006b;
LoziNsKA-MALKIEWICZ, MALKIEWICZ 2005; JASLAN, JASLAN 1991), as well as
general Polish-English dictionaries (Wielki Stownik PWN Oxford 2012), and the
bilingual edition of the Polish Code of Commercial Companies (KUCHARSKA,
LE MAUVIEL 2007). As regards the Internet resources, the students generally
listed in the survey the following web-based services: www.linguee.pl, pl.bab.la,
translate.google.pl, www.oxfordlearnersdictionaries.com, www.wordreference
.com, www.diki.pl and www.proz.com, and they actually used those sources,
which the teacher could observe during the activity.

4. Research tools

The assignment was treated as an experiment, as it would be unreasonable to
expect perfect translations from translator trainees without any experience. The
students had been informed before the task about the diagnostic purpose of this
activity. Translated texts together with completed surveys were collected and
analysed. Students’ translations were checked in terms of accurate terminology,
correct use of target language and translation accuracy. The answers provided
by students in survey questionnaires were analysed individually for each group
and compared. The research method used in the study was based on a compara-
tive analysis of translation and language errors in students’ assignments in the
context of the survey results.
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5. Results

5.1. Level of difficulty

As regards the differences in translation accuracy between both of the groups
and specific terms that posed problems for students using online resources or
printed dictionaries, there were no clear differences in favour of either of the
groups, as none of them provided an acceptable translation. However, examining
the questionnaires completed by the students, it could be noticed that the reason
was not only related to problems with finding proper terminology. Although
students using online resources were more confident with the terminology
used, as they claimed that they had been able to find every single term, the
list of items they had to check was as long as in case of the other group. On
the other hand, students consulting paper resources listed several items which
could not be found in dictionaries. The examination of those items shows that
the students were in fact looking for proper collocations (e.g., podjg¢ uchwate)
or that they were simply not acquainted with expressions typical for the legal
register (e.g., niniejsze) or did not understand the source text (e.g., looking for
zwyczajowy instead of zwyczajny). The group using paper dictionaries gener-
ally found the task more challenging. For two persons in this group the task
was impossible to complete, for five — it was difficult, and for seven (half of
this group) — it was manageable. The situation was quite different in the other
group, where nobody found the task impossible, only two found it difficult, but
the rest claimed it was manageable. Interestingly, it took less time to complete
the task for the group with paper dictionaries. In the follow-up discussion, the
students using paper dictionaries confirmed that they had been more focused
on their translation, while the group using online resources admitted that they
sometimes got distracted by visiting the websites that actually did not help
them in any way with their task.

As it was mentioned above, no significant differences were found between
both groups as far as accuracy is concerned, although there were some terms
that were better rendered by one group than the other and vice-versa. The
examples include Krajowy Rejestr Sgdowy, properly translated by the group
using online resources as National Court Register, whereas the group with the
access to printed dictionaries additionally proposed such phrases as National
Judicial Register, National Judicial Evidence or Domestic Court Register. How-
ever, the same group correctly translated the phrase Zwyczajne Zgromadzenie
Wspolnikow (i.e., the General Meeting of Shareholders), while the group with
the online access, apart from some correct translations, came up with such
suggestions as General Assembly of Partners, Ordinary Meeting of Copartners
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or Normal Associates Assembly, probably misguided by incorrect translations
found on the Internet or by looking for individual words in separation, instead
of searching for the whole phrase.

5.2. Problems with interpreting the source text

The analysis of students’ translations clearly demonstrated that target language
terminology, often considered the key aspect and problem area of specialised
translation, is just a tip of the iceberg formed of substantial knowledge deficit,
which should be reduced if we expect our students to provide translations of
reasonable quality. First of all, students have problems with understanding the
meaning of individual phrases in the source language, for example, firma (in the
phrase spotka pod firmg), obrady and wolne wnioski. Although some students
correctly rendered firma as business name of the company or aptly omitted it
in translation by writing the company name only, others tried to interpret the
phrase spotka pod firmg ABC Sp. z o.0. on their own, introducing an element of
control and an additional entity in the corporate structure (company controlled
by “ABC” limited liability company; corporation joined to “ABC” Company
with limited responsibility; partnership under the firm “ABC” Partnership;
company within “ABC” limited company). This tendency to misinterpret could
be observed also in case of obrady in the sentence Obrady Zwyczajnego Zgro-
madzenia Wspolnikow otworzyl Pan Adam Nowak, translated as Closed session
of Annual General Meeting was opened by Mister Adam Nowak, where students
considered the session to have been “closed” before Mr Nowak opened them, or
as Sessions of the Ordinary General Meeting of Shareholders were opened by
Mr. Adam Nowak, with the problem of the plural form probably resulting from
misinterpreting the source sentence. The same situation, that is, misinterpreting
without taking into account the context or trying to understand the meaning,
can be noticed in case of wolne wnioski, often translated as free conclusions
and once as independent conclusions.

5.3. Lack of expert knowledge

The area that needs most attention is the subject matter knowledge, which can
be seen in translations of the key terms in this text such as spotka, protokodt, or
wspolnik, where students seemed to pick the first available dictionary entry, or
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the term as similar as possible to the source term, without any deeper analysis
(e.g., protocol or copartner).

In case of spotka, the most probable origin of the problem was the dif-
ference between partnership and company, which requires some background
knowledge on the type of commercial companies and partnership operating in
the Polish system and their English equivalents. Additionally, the use of such
a term as society clearly shows a certain lack of concentration and reflection.

5.4. Problems with target language

As regards the problems stemming from their native language, students of-
ten demonstrated strong interference of the source language by using literal
translations, calques, Polish grammar structures or punctuation rules (None of
the present persons has not raised an objection, The session of the Ordinary
Shareholders’ Meeting opened Mr Adam Nowak, Adam Nowak, which was
voted for the chairman, or 28 of march). Obviously, errors of this type are not
expected at this level of proficiency in English, and it is believed that students
would have corrected them if they had been given more time for proofreading
their translations. Nevertheless, these errors show the translation process fol-
lowed by students, who are heavily influenced by the source language, both
as regards the vocabulary and the sentence structure.

5.5. Gaps in instrumental competence

The last issue is the lack of knowledge concerning available terminology re-
sources, that is, instrumental sub-competence (PACTE 2003). This was dem-
onstrated by the fact that none of the students reached for the bilingual edition
of the Code, despite a clear reference in the text (w trybie art. 231 kodeksu
spolek handlowych). Students unquestioningly followed terminology solutions
provided in online resources (e.g., www.linguee.pl, where such translations as
a routine shareholders meeting or Common Assembly of Shareholders can be
found). Even with free access to the Internet, students did not refer to parallel
texts, relying only on ready-made pairs of source-target sentences, without any
reflection on the quality of such translations. What should be also emphasised
is the inadequate dictionary-using skill, demonstrated in the tendency to search
for individual words, for example, in the case of Krajowy Rejestr Sgdowy,
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when they seemed to look separately for sgdowy, krajowy and rejestr, without
trying to find the entire term, thus the translations provided reminded random
clusters of words.

6. Discussion

The experiment has clearly proved the claim that translation competence with
reference to specialist texts is not only a skill of correct rendering of specialist
terminology. The problems with selecting proper equivalents resulted primarily
from the lack of background knowledge to understand the context and the
purpose of the text, which is defined by researchers as the basis of competent
translation (ProTROwWsKI 1994: 93; WILLE 2014: 23). As it is emphasised in the
literature (MyRczEK 2002: 80), dictionaries are only auxiliary resources in
specialised translation, and it is the translator who is obliged to apply logical
thinking to interpret the actual meaning of the source text. Therefore, the gaps
in text analysis competence or misinterpretation become an additional cause
of translation errors. Authors writing about the translation competence stress
the importance of the ability to understand and interpret a specialised text,
where substitution of source terms with target terms is only a small part of the
translation process (KIELAR 2002: 177). A study carried out by WALKIEWICZ
(2009) proves that the real barriers in translation of specialised texts results from
inability to properly use available means to solve translation problems, which
points to the need to place more emphasis on teaching translation strategies.
On the other hand, gaps in subject matter knowledge, causing numerous errors
in students’ translations, could be filled by preliminary instruction, background
reading assignments (e.g., certain excerpts from the Code of Commercial
Companies), or lectures. Such combination of language learning and specialist
knowledge acquisition, or a combined ESP and translation course, is an idea
put forward by teachers (BIELsKI, Lypa 2001: 49). Language learning should
focus not only on vocabulary enrichment, but also on reading comprehension
and areas of possible interference between SL and TL.

The results of the study also confirm observations made by KOSCIALKOWSK A-
OKONSKA (2013: 145-147), who claims that the need to broaden the knowledge
and search for necessary information is a factor of crucial importance for the
translator’s development. The experiment presented in this paper demonstrated
that students are not proficient dictionary users and do not know how to use
lexicons or parallel texts. This finding is consistent with the conclusions reached
by KopczyNska (2013: 124), who suggests that the effectiveness of diction-
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ary use does not depend only on the quality of the resources, but also on the
competence of the translator using them.

7. Conclusions

The results of the study can be used to put forward specific suggestions for
teachers designing a course in specialised translation. Apart from “pure transla-
tion activities” students need more practice with text analysis, both in source
and target language. Translation tasks should always be preceded by introduc-
tion to the subject matter or a pre-translation requirement. Additionally, it is
proposed that language practice in the field of English for Specific Purposes
should make a part of the translation course. The methods used could involve
application of translation as the teaching method, as it seems that those two
areas, translation and language learning, should not be separated, but treated
as components of the comprehensive process of competence acquisition.

Finally, students should be sensitised to the issue of reliability of online
resources and reminded of the need to verify any ambiguous terms or phrases.
This should follow from instilling into students a sense of responsibility for the
accuracy of a translation task, which in case of specialised translations may
have significant consequences.
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Wyzwania stojgce przed poczatkujacymi ttumaczami tekstow specjalistycznych

Streszczenie: Celem artykutu jest przedstawienie trudno$ci, z jakimi musza zmagaé si¢
poczatkujacy ttumacze tekstow specjalistycznych. Dla zilustrowania problemu wykorzystano
badanie przeprowadzone na studentach filologii angielskiej Uniwersytetu Pedagogicznego
w Krakowie polegajace na wykonaniu ttumaczenia specjalistycznego z dziedziny prawa. Wyniki
przeprowadzonego eksperymentu zaprzeczaja ogélnie panujagcemu przekonaniu, jakoby osoby
dobrze znajace jezyk obcy i posiadajace dostep do specjalistycznej terminologii byly w stanie
kompetentnie przettumaczy¢ tekst specjalistyczny. Kwestie terminologiczne sa tu bowiem je-
dynie niewielka czescig problemu. Zwrdcenie uwagi na obszary wymagajace szczegolnej uwagi
w procesie ksztalcenia tlumaczy moze okazaé si¢ przydatne dla nauczycieli prowadzacych
zajecia z dydaktyki przektadu.

Stowa klucze: jezyk specjalistyczny, dydaktyka przektadu, kompetencja ttumaczeniowa






Desy Masieri

|l lessico del linguaggio dell'ambiente naturale

Abstract: Il presente intervento ha il fine di mostrare le particolarita linguistiche del linguag-
gio dell’ambiente, soprattutto nell’ambito comunitario. Il tema del linguaggio dell’ambiente non
solo ¢ attuale, ma ¢ anche in continuo sviluppo grazie alle continue nuove norme di legge sulla
tutela dell’ambiente che ne arricchiscono il vocabolario con nuovi termini specialistici. Inoltre,
vi sono poche pubblicazioni scientifiche concernenti questa varieta linguistica a differenza ad
esempio dell’italiano degli affari o della medicina.

Tale sviluppo ¢ dovuto prima di tutto alla politica dell’UE, la quale ha particolarmente
a cuore il problema della protezione dell’ambiente. La ricerca si basa su normative, leggi, de-
creti dell’UE sulla protezione dell’ambiente ma anche su pubblicazioni e su normative nazionali
(italiane) sulla tutela dell’ambiente.

Parole chiave: lessicologia, ambiente naturale, linguaggio settoriale, normativa italiana,
normativa UE

1. Introduzione e scopo della ricerca

Nel presente articolo, verranno presentate alcune caratteristiche lessicali
del linguaggio dell’ambiente naturale. La mia ricerca ¢ fondamentalmente ba-
sata sull’analisi di alcune normative europee sulla tutela dell’ambiente (come
il protocollo di Kyoto e pubblicazioni sulle politiche ambientali dell’'UE, ecc.)
ma anche sull’analisi di alcune leggi italiane fra cui anche leggi locali (Norme
per lo sviluppo degli spazi verdi urbani del 21 dicembre del 2012 ratificata
dal senato, la legge regionale del 31 maggio del 2006 della Toscana, la legge
regionale del 26 settembre per la protezione ambientale del Piemonte approvata
dal Consiglio regionale del Piemonte).
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2. Definizioni di lingua e linguaggio. Problemi di terminologia

Secondo BERRUTO (1995: 154) i sottocodici sono varieta diafasiche caratte-
rizzate da un lessico speciale, in relazione a particolari domini extralinguistici e
alle corrispondenti aree di significato. Secondo questa definizione, i sottocodici
rispecchiano le cosiddette “lingue speciali” utilizzate per comunicare determi-
nati argomenti a loro volta legati ad specifiche attivita lavorative e professionali,
come ad esempio la fisica, la biologia, la linguistica, la medicina o lo sport.
La caratteristica principale dei sottocodici/lingue speciali ¢ quella di avere un
lessico specialistico.

Occorre precisare che quelle che Berruto chiama “lingue speciali” per altri
sono “linguaggi speciali”, “linguaggi specialistici”, “microlingue”, “linguaggi
settoriali”. La scelta della denominazione ¢ alquanto difficile, ad esempio “lin-
guaggi settoriali” ¢ piuttosto vago, “lingue / linguaggi specialistici” si riferisce
selettivamente all’uso di queste varieta da parte di specialisti che si rivolgono
ad altri specialisti — un linguista ad altri linguisti, ecc.

SoBRERO (1993: 237) decisamente preferisce il termine “lingue speciali”.
Secondo Sobrero le lingue speciali comprendono varieta molto differenziate in
base al criterio di specializzazione. Alcune lingue speciali riguardano discipline
ad alto grado di specializzazione, chiamate “lingue specialistiche”. Altre riguar-
dano settori, o ambiti di lavoro, non specialistici (la lingua dei giornali, ecc.)
“lingue settoriali”. Per tutte Sobrero mantiene l’etichetta generale di “lingue
speciali”. Passando al lessico, bisogna dire che alcune delle principali carat-
teristiche linguistiche delle lingue specialistiche riguardano proprio il lessico.
Come sappiamo il problema principale del ogni lingua speciale ¢ la precisione
semantica.

Secondo BERRUTO (1995: 155) 1 procedimenti utilizzati nella formazione del
lessico sono quattro:

1. Ricorso a una lingua straniera con prestiti non integrati (termini stranieri
nella loro forma originaria) o calchi (traduzioni letterali).

2. Formazione di neologismi con ’aggiunta di affissi (prefissi, suffissi e suf-
fissoidi).

3. Utilizzo di termini che gia esistono nella lingua comune.

4. Formazione di sigle e acronimi.

Osservando i procedimenti sopraelencati, si suole pensare in primo luogo al
diritto o alla medicina, settori che negli anni hanno sviluppato caratteristiche
lessicali e sintattiche che li distinguono categoricamente dalla lingua comune
e soprattutto dalle altre lingue speciali.

Tuttavia, occorre precisare che oggigiorno il termine piu frequente per indi-
care la lingua utilizzata dagli esperti di un settore risulta essere il termine /in-
guaggio settoriale. In generale, un linguaggio settoriale ¢ il modo di esprimersi
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(parole, espressioni, termini tecnici, ecc.) proprio di un ambito specialistico, in

particolare di natura tecnica o scientifica.

Come menzionato nel dizionario Treccani (http://www.treccani.it/enciclope-
dia/linguaggi-settoriali_(Enciclopedia-dell%?27Italiano), nel GRADIT, il concet-
to di linguaggio settoriale viene definito come modo di esprimersi tecnico e, in
genere, poco comprensibile per chi non € un esperto della materia e in effetti
questo concetto ¢ quello presente al parlante comune. Il termine viene spiegato
nei dizionari come un linguaggio utilizzato in determinati settori specialistici
e caratterizzato da una terminologia tecnica che spesso risulta essere lontana
dal lessico comune o usato in situazioni particolari.

La continua formazione di nuove discipline ha portato anche insiemi dis-
giunti nel senso che i settori medico, sportivo, giuridico spesso si incrociano
nella medicina legale e dello sport e cosi via. Per quanto riguarda i tipi di
linguaggi settoriali, si possono sommariamente distinguere tre grandi categorie.
1. La prima si manifesta nella comunicazione relativa ad attivita pratiche,

destinate o alla produzione di beni materiali in settori come, per es., 1’agri-
coltura, il ricamo, la microelettronica, o alla fornitura di servizi in settori
come i trasporti ferroviari e I'informatica.

2. La seconda ¢ connessa alla comunicazione di ordine precisamente teorico-
scientifico nell’ambito delle scienze umane e sociali (come la storiografia,
la filosofia, la linguistica, ecc.).

3. La terza ha in comune con la seconda la funzionalita teorico-scientifica,
con riferimento perd alle scienze esatte e naturali come la matematica, la
fisica, la biologia.

Come si puo vedere, il problema della terminologia risulta essere abbastanza
evidente e non vi sono regole o definizioni abbastanza precise da unificarla. Tut-
tavia, il termine “linguaggio settoriale” ¢ senza dubbio il termine piu frequente
per i sottocodici. Nelle parti successive del presente articolo, verra utilizzato il
termine linguaggio dell’ ambiente naturale.

3. Storia del diritto dell'ambiente

Prima di passare alla mia ricerca sulle caratteristiche del lessico del lin-
guaggio dell’ambiente naturale, vorrei soffermarmi brevemente sulla storia del
diritto della tutela dell’ambiente. Prima del 1987 non vi erano normative na-
zionali italiane o internazionali specifiche sull’ambiente o sulla gestione delle
risorse energetiche (http:/www.giappichelli.it/stralcio/3481880.pdf). Infatti la
competenza comunitaria in materia ambientale verra introdotta solo nel 1987
con ’Atto Unico Europeo. Prima la nozione di politica attenta all’ambiente
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naturale veniva solamente menzionata ma non vi erano ancora misure e anche
termini giuridici concreti. Perd oggi, non parlero del diritto dell’ambiente, ma
delle principali particolarita lessicali del linguaggio dell’ambiente.

Tornando brevemente alla storia, ’anno 1987 viene proclamato Anno euro-
peo dell’ambiente ed ¢ decisamente un anno di svolta. La storia della normativa
europea porta a un boom di nuovi vocaboli concernenti non solo il diritto
internazionale, ma anche i linguaggi settoriali grazie a nuove iniziative e nuo-
ve misure adottate. Come nota PASQUALINI SaLsA (2009: 21), nell’Atto Unico
Europeo viene inserito un nuovo Titolo VII, dedicato all’Ambiente e costituito
da 3 titoli: 130R, 130S e 130T. Nel primo troviamo il compito di “preservare,
proteggere e migliorare la qualita dell’ambiente” e troviamo la nozione di poli-
tica ambientale. Con il Trattato di Maastricht nasce il principio di precauzione
che riguarda proprio ’'ambiente. In seguito il Trattato di Amsterdam, la Carta
dei Diritti Fondamentali ed il Trattato di Nizza, la Costituzione europea, con-
tinuano a sviluppare la politica ambientale e a darle la giusta priorita.

Lo sviluppo del diritto comunitario sulla protezione dell’ambiente porta an-
che alla crescita della normativa nazionale in questo campo. Questo fenomeno
dipende anche da un fattore culturale dato che ¢ molto visibile in Italia, dove
la societa ¢ comunque piu sensibile, ¢ da tempo, al problema dell’ecologia e
dell’ambiente. Proprio in Italia, vediamo diverse norme sancite da enti locali
come Comuni e Regioni che hanno lo scopo di preservare il patrimonio naturale
locale. Infatti per il corpus di questa ricerca non ho solo utilizzato i testi delle
normative comunitarie ma anche leggi e iniziative locali (regionali) italiane.

4. Morfologia: prefissoidi e suffissoidi

Essendo legato alla lingua della biologia, il linguaggio dell’ambiente natu-
rale € ricco di prefissoidi e suffissoidi di provenienza latina o greca. L'evolu-
zione di numerosi settori specialistici come ad esempio nel caso della fisica,
ha portato a un enorme arricchimento lessicale e anche nei neologismi odierni
troviamo frequentemente suffissi o prefissi di provenienza dotta.

1. ECO — dal greco “casa” o anche ambiente: eco reato / ecoreato, eco pro-
filo / eco-profilo, ecocitta, ecotrasporti, eco multe / eco-multe, ecolegge /
eco-legge, ecologia, ecomostro (costruzione che deturpa il paesaggio), eco-
compatibile, ecocompatibile.

Vale la pena aggiungere che lo sviluppo della politica ambientale ha porta-
to ad una notevole creazione di neologismi nel settore dell’ecologia e della
salvaguardia dell’ambiente.
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BIO — dal greco “che vive”, vita, essere vivente: biosfera, biodegradabile,
biodiritto, biosicurezza, bioterrorismo, bioterrorista, biodiversita, biomassa.

. IDRO / IDR - dal greco “acqua”, concerne i termini legati all’acqua:

idrogeno, idrogassificazione, idrovolante, idrocarburo, dissesto idrogeologi-
co. Come suffisso: anidro (privo di acqua).

. FITO — dal greco “pianta” che si riferisce alle piante: fitochimica, fitobio-

logia, fitocenosi, fitocosmesi, fitodepurazione.

Come suffisso: briofite (divisione di piante che hanno strutture simili a foglie
e fusti, clorofite (divisione delle alghe), feofite (nome delle alghe brune).
AGRO - dal latino “campo”, cio¢ che riguarda la terra: agroalimentare,
agronomo, agroturismo, agro politica.

CRIO — dal greco “freddo”, ad esempio: criosfera (parte dell’ambiente ter-
restre costruita da zone e temperature basse, in pratica da zone innevate e
ghiacciate), criobiologia (studio dell’effetto delle basse temperature), crioge-
nia (settore della fisica che si occupa dei problemi inerenti alla struttura della
materia ¢ al comportamento delle sostanze basse e bassissime), criofisica.
GEO - dal greco geo- “terra”, “superficie terrestre”, “globo terrestre” come
ad esempio: geo diversita, geopolitica, geodesia.

Gli esempi sopramenzionati mostrano che il lessico concernente il linguag-

gio dell’ambiente naturale ¢ ricco di termini con suffissi di provenienza dotta
che vengono utilizzati anche in altri linguaggi settoriali come ad esempio nella
biologia o nella fisica.

5.

Derivazione dai nomi dei colori

Nel lessico legato all’ambiente, troviamo anche i nomi dei colori che vengo-

no utilizzati anche per formare unita lessicali superiori. [aggettivo principale
¢ il verde, ma vi sono anche altri colori meno frequenti ma non meno rilevanti:

aggettivo verde: verde pubblico, spazio verde pubblico, cintura verde, aree
verdi, tutti termini che significano le zone urbane in cui vi sono dei parchi;
da essi ¢ stato creato il derivato rinverdimento di un'area che significa ren-
dere un’area verde, ovvero ricca di alberi o cespugli;
aggettivo bianco: acque bianche, ovvero acque pulite;
aggettivo nero: acque nere, condotta nera, ovvero acque di fogna;
aggettivo grigio: acque grigie, ovvero non potabili, da irrigazione;
aggettivo giallo: acque gialle, ovvero urine.

Nel linguaggio dell’ambiente e della biologia troviamo molti derivati dalla

parola foresta come riforestazione, forestazione, deforestazione. Da foresta
proviene anche 1’unita lessicale superiore servizio forestale.
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E molto frequente anche I'aggettivo arboreo che proviene dal sostantivo
latino arbor da cui perd nascono altri termini: arboreto, arboricolo, arboricol-
tura, arborizzazione e altre unita lessicali superiori: cristallizzazione arborea,
pianta arborea, fusto arboreo.

6. | tecnicismi nel linguaggio dellambiente

Come ogni linguaggio o lingua speciale, anche nel linguaggio dell’ambiente

vi sono tecnicismi che sono termini tecnici o locuzioni tecniche, strettamente

connessi ai fattori concettuali e pratici di una data disciplina o attivita. Vi sono

due tipi di tecnicismi: i tecnicismi specifici e 1 tecnicismi collaterali. 1 primi

sono termini o locuzioni che indicano concetti, nozioni e strumenti propri di

un determinato ambito settoriale (MORTARA-GARAVELLI 2001: 10). I tecnicismi

collaterali sono invece termini o locuzioni che anche se indicano concetti,
nozioni e strumenti di un certo ambito settoriale, non sono legati all’effettiva
necessita comunicativa, ma all’esigenza di usare un registro elevato, differente
dal linguaggio comune: accusare (invece di “sentire””) un dolore € un tecnicismo

collaterale del linguaggio medico (MORTARA-GARAVELLI 2001: 16).

Fra i tecnicismi legati all’ambiente troviamo molti termini di altri linguaggi
settoriali, come ad esempio della fisica:

— adduzione: termine frequente che in termologia significa il passaggio di
calore tra un fluido e un corpo in esso immerso;

— fluttuazione: termine che ha vari significati ma il significato che ci interessa
¢ 'ondeggiamento, del mare, di un galleggiante, di una superficie di comando
di nave o di velivolo (per es. timone, alettone) lasciata libera;

— dissesto idrogeologico: degradazione ambientale dovuta principalmente all’at-
tivita erosiva delle acque superficiali, in contesti geologici naturalmente
predisposti (rocce argillose e arenacee, comunque scarsamente coerenti),
o intensamente denudati per la distruzione del ricoprimento boschivo;

— impermeabilizzazione: complesso di operazioni, di svariato tipo e natura,
tendenti a rendere impenetrabile all’acqua (o ad altro liquido) una struttura,
0 un tessuto, o altro materiale;

— nitrificazione: processo biologico per il quale i composti ammoniacali del
terreno e delle acque, derivanti dalla decomposizione di organismi e delle
loro escrezioni, sono ossidati ad acido nitroso (nitrosazione) ¢ poi ad acido
nitrico (nitratazione);

— laminazione: puo avere diversi significati ma nel linguaggio dell’ambiente
naturale indica il fenomeno per cui i componenti di rocce massicce, sotto-
poste a intense azioni orogeniche, vengono ad assumere un abito lamellare;
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— eutrofizzazione (delle acque): fenomeno di arricchimento trofico di laghi, di
stagni e, in genere, di corpi idrici a debole ricambio; ¢ dovuto al dilavamento
dei fertilizzanti usati nella coltivazione delle terre circostanti o all’inquina-
mento organico prodotto dalle attivita umane o a prodotti di rifiuto industria-
li; provoca le cosiddette fioriture del fitoplancton che, abbassando il tasso di
ossigeno, rendono ’ambiente inadatto per altre specie (per es. pesci).

7. Sigle e acronimi

La nascita e lo sviluppo del diritto dell’ambiente naturale soprattutto sul
piano del diritto comunitario hanno portato alla creazione di strutture, agenzie,
organizzazioni, enti che hanno come scopo la protezione dell’ambiente. Proprio
per questo il linguaggio dell’'ambiente naturale ¢ veramente ricchissimo di sigle
e acronimi che indicano procedure, enti nazionali e internazionali.

Sigle di organi istituzionali:

AEA — Agenzia europea dell’Ambiente

ARPAT - Agenzia Regionale per la Protezione Ambientale della Toscana
CSRSA — Comitato Scientifico dei Rischi Sanitari e Ambientali

ECHA  — Agenzia europea per le Sostanze Chimiche

EMAS - sistema di Ecogestione ¢ Audit

ENVE - Commissione per Ambiente, Cambiamenti climatici ed energia
ESBN  — European Soil Bureau Network

FEIS — Fondo europeo per gli Investimenti Strategici

INEA  — Istituto Nazionale di Economia Agraria

PSR — Fondo europeo di Sviluppo Regionale

SNPA  — Sistema Nazionale a Rete per la Protezione dell’Ambiente

TFUE  — Trattato sul Funzionamento dell’Unione Europea

IPPC — Integrated Pollution Prevention, nota anche come IED (Direttiva

sulle Emissioni)
UNCCD - Convenzione delle Nazioni Unite sulla lotta alla desertificazione
UNFCC - Convenzione Quadro su Cambiamenti climatici delle Nazioni Unite

Tuttavia le sigle sono anche utilizzate nei documenti per indicare mezzi,
azioni, procedure o anche norme:

VAS — Valutazione Ambientale Strategica
AMC - acque meteoriche contaminate
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AMD - acque meteoriche dilavanti

AMDNC - acque meteoriche di prima pioggia

ATO — ambito territoriale ottimale & un territorio su cui sono organizzati
servizi pubblici integrati, ad esempio quello idrico o quello dei
rifiuti

AUA — autorizzazione unica ambientale

BES — benessere equo e sostenibile

GIS — sistema informativo territoriale

TRR — tecnologia ricerca rischi

VIA — Valutazione Impatto Ambientale

8. Conclusioni

Il linguaggio dell’ambiente ¢ un linguaggio strettamente legato principal-
mente alla biologia, alla fisica, il che ¢ visibile nell’uso di prefissoidi di pro-
venienza dotta e nell’'uso di tecnicismi di altri linguaggi specialistici. Inoltre,
il lessico del linguaggio dell’ambiente naturale continua a svilupparsi soprat-
tutto grazie alle nuove iniziative mondiali il cui scopo €, ovviamente, la tutela
dell’ambiente. Cosi nuovi enti per i quali si utilizzano le sigle (per il principio
di economia dei testi specialistici, cosa molto comune) ma anche nuove proce-
dure o semplicemente nuovi ambiti, come nel caso dell’ecologia, ambito che ha
arricchito molto le misure per 'ambiente, il diritto sulla protezione dell’ambiente
e, cosa che interessa i linguisti, il lessico.
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Stownictwo jezyka Srodowiska naturalnego

Streszczenie: Celem niniejszego artykutu jest przedstawienie cech leksykalnych jezyka
specjalistycznego w zakresie ochrony srodowiska naturalnego na podstawie dokumentéw unij-
nych i krajowych. Cechy leksykalne tej odmiany jezyka specjalistycznego podlegaja ciaglym
zmianom ze wzgledu na wprowadzane nowe normy dotyczace ochrony $rodowiska naturalnego,
ktore wzbogacaja t¢ odmiang jezykowa nowymi terminami specjalistycznymi. W pordéwnaniu
z liczbg opracowan tematyki jezyka biznesu lub jezyka medycznego stosunkowo mato publikacji
naukowych poswiecono tej odmianie jezyka specjalistycznego.

Rozwdj jezyka $rodowiska naturalnego jest spowodowany przede wszystkim polityka UE,
w ktoérej ochrona $rodowiska naturalnego stanowi bardzo wazna kwesti¢. Prezentowany artykut
bazuje na normach, przepisach prawnych, dekretach UE dotyczacych ochrony $rodowiska na-
turalnego, ale takze na publikacjach, artykutach i wtoskich normach regulujacych te dziedzine.

Stowa klucze: leksykologia, srodowisko naturalne, jezyk specjalistyczny, jezyk specjali-
styczny w zakresie ochrony $rodowiska naturalnego, przepisy UE, przepisy krajowe
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The lexicon of the language of the natural environment

Abstract: The paper aims to show the linguistic characteristics of the language of the
environment especially in the context of community. The theme of the language of the en-
vironment is not only a current one, but is also constantly evolving thanks to the continued
establishment of new environmental protection law, that in turn enrich the vocabulary with new
specialist terms. In addition, there are a few scientific publications concerning this language
as, for example, that of Italian business or medicine. This development is primarily due to the
EU policy, which is particularly concerned with environmental protection, but also due to the
Italian national publications on environmental protection.

Keywords: lexicology, natural environment, sectoral language, Italian legislation, EU leg-
islation
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Agnieszka Gadomska

Using the Interactive Whiteboard Technology
for Teaching the Principles of Style
during Academic Writing Classes

Abstract: Teaching the principles of style as aspects of ESP has a long tradition especially
at American academic institutions. One of the biggest authorities among the experts on style
was the late Joseph M. Williams from the University of Chicago. His academic coursebook
entitled Style: The Basics of Clarity and Grace was first published in 1981 and up till now
has had over ten editions, with the latest one published in 2015 and co-edited by Joseph Bizup.
The aim of the article is to present the principles of teaching the elements of style (based on
Williams® Style: Ten Lessons of Clarity and Grace) at the tertiary level of education to the
University of Social Science and Humanities English Philology students. The use of the inter-
active whiteboard technology supports a variety of techniques that help not only visualize but
also understand and practice the principles of style.

Keywords: interactive whiteboard, TEFL, style, academic writing

1. Introduction

The University of Social Science and Humanities English Philology academic
writing curriculum at the BA level is a four-semester programme aimed at
teaching the basics of academic writing, focusing on grammatical correctness,
sentence structure and types, essay and paragraph development and organiza-
tion. Having completed the courses during the first two years, students are
ready to master the principles of style. Although the concept seems familiar
and some aspects of style have been already introduced at the lower levels of
tertiary education (unity and coherence, Old-to-New, the end-weight principle,
levels of formality, etc.), the core principles as understood by WiLLiaMs (2003)
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remain obscure to students, and therefore they yet have to be elucidated. “Sty-
listic mistakes” belong to those categories of English text evaluation that leave
plenty of room for interpretation and are frequently treated as synonymous
with “vagueness” and “awkwardness” of style. It is often observed that when
a teacher of English as a foreign language does not know how to categorize
an error, she/he puts the correction symbol ST next to it. Nothing could be
further from the truth...

Moreover, as Michael Crichton claims, “Some writers plump up their prose
to impress those who confuse a dense style with deep thinking. When we don’t
know what we’re talking about (or have no confidence in what we do know), we
typically write long sentences choked with abstract words” (qtd. in WILLIAMS
2003: 4). So if we combine “private causes” (WILLIAMS) with the demands of
academic research and writing, that is, the language of science, law, business,
medicine, for no good reason we confuse or even disrespect our readers. In fact,
Polish learners of English have been taught at their previous stages of educa-
tion (especially at the secondary level) to write long and “baroque” sentences.
Therefore, the arguments of such distinguished writers as George ORWELL
(1946) in his “Politics and the English Language” or Kurt VONNEGUT JR. (1985)
in his “How to Write with Style” seem contradictory to the whole tradition of
writing they have been used to. The first-language interference does not make
the task easier either.

2. Teaching the concept of style as an element of English for Specific Purposes

However, teaching style in English has a long and well established tradition.
Beginning with William STRUNK JR. (1918) and concluding with WiLLiaMs and
his revolutionary and highly influential book Style: The Basics of Clarity and
Grace, academics, supported by writers (Orwell, Vonnegut, Fitzgerald, Hem-
ingway), have advocated for “keeping it simple” and told students and young
writers “not to ramble” and “have the guts to cut” (Vonnegut). Business writers
and lawyers (Garner, Lesikar, Flatley) join those who advocate clear and plain
writing for professional reasons.

Therefore, teaching style should be introduced at C1 level at the latest,’
particularly to the future teachers of English (who need to know why and how
to correct stylistic errors) and would-be translators. Moreover, it is the skill

' According to CEFR, learners at C1 level: “Can understand a wide range of demanding,
longer texts, and recognize implicit meaning. Can express him/herself fluently and spontane-
ously without much obvious searching for expressions. Can use language flexibly and effectively
for social, academic and professional purposes. Can produce clear, well-structured, detailed text
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desired by the native speakers of the language who often have to struggle
through the readings produced by bureaucracy, lawyers, academics, politicians.

Upon analyzing stylistically incorrect sentences during a class taught by
the author at the University of Social Science and Humanities, a native speaker
student’s reaction to one of those long, abstract, passive and dense sentences
was priceless: “No one talks like this!” Her response was a unique diagnostic
tool and a motivator that helped me convince learners that ignorance does not
pay and that mastering style is a necessity in the professional context.

3. Williams — il miglior fabbro?

Joseph M. Williams was a great scholar from the University of Chicago and
an expert in academic research and writing, but above all, language was his
passion and he believed that “it is good to write clearly, and anyone can”
(WiLL1AMS, Bizup 2015: 1). There have been numerous editions of Williams’
widely acclaimed Style coursebook since it was first published in 1981. All of
them, however, are organized around ten lessons of clarity and grace (i.e., each
chapter is entitled a “Lesson”).
Ten Principles for Writing Clearly (WiLLIaMS 2003: inside cover)

1. Distinguish real grammatical rules from folklore.

2. Use subjects to name the characters in your story.

3. Use verbs to name their important actions.

4. Open your sentences with familiar units of information.

5. Begin sentences constituting a passage with consistent topic/subjects.
6. Get to the main verb quickly:

— Avoid long introductory phrases and clauses.

— Avoid long abstract subjects.

— Avoid interrupting the subject-verb connection.

7. Push new, complex units of information to the end of the sentence.
8. Be concise:

— Cut meaningless and repeated words and obvious implications.

— Put the meaning of phrases into one or two words.

— Prefer affirmative sentences to negative ones.

9. Control sprawl.

— Don’t tack more than one subordinate clause onto another;

on complex subjects, showing controlled use of organizational patterns, connectors and cohesive
devices” (“Common” 2011).
2 CorLoMB qtd. in WiLLIAMS, Bizup (2015: xi).
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— Extend a sentence with resumptive, summative, and free modifiers.
— Extend a sentence with coordinate structures after verbs.
10. Above all, write to others as you would have others write to you.

I focus on the principles of cohesion and coherence in my article (GADOM-
skA 2015) entitled “Using LEGO Blocks for Technology-Mediated Task-Based
English Language Learning,” where I illustrate Williams’ ideas with an IT-
supported task-based activity. The present article, however, will discuss teaching
the principles of characters and actions (within Williams’ framework) with the
Smart Board technology.

4. The focus and aims of the study

The case study concerns the third-year English Philology BA students at the
University of Social Sciences and Humanities. The students have already com-
pleted the four semesters of academic writing classes and are working now
on their BA theses. In addition, they have extensive experience in using ICT,
including the interactive whiteboard technology. The class is on the concepts of
cohesion and coherence (based on Lesson 4 from Style: The Basics of Clarity
and Grace, 2015). The previous classes focused on the principles of actions
and characters (WiLLIAMS, Bizup 2015: Lessons 1-3).

Class: Writing Skills: Study and Teaching

Time: 90 minutes

Aims:

— to revise and consolidate the knowledge of the principles of actions and
characters;

— to focus on the use of active and passive voice;

— to visualize/experience concepts of style;

— to develop a sensitivity for recognizing stylistic problems;

— to show similarities between writing in English in general and for specific
purposes.

Resources

Handouts with exercises (based on practices in WiLLiaMs 2003 extended edi-

tion) uploaded and retrieved from class materials on the elearning platform;

IWB technology and resources.
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5. Theoretical background: the lessons on characters and actions

The first two principles of style refer to the concepts of characters and actions.
According to WiLLIAMS (2003: 58), “A character is whatever can be a subject
of a series of sentences that tell a story”” Williams believes that a reader
wants a character as subject (preferably a flesh-and-blood one) and the action
expressed in concrete verbs. He understands action as “all literal or figurative
movement, mental processes, relationships, and conditions” (2003: 38). Let us
compare the two following sentences:

1. The intention of the committee is to audit the records
2. The committee intends to audit the records. (2003: 41)

We agree that the second sentence seems more natural, is clearer, more
direct and shorter. Moreover, its subject is short and concrete, not an abstrac-
tion, and the verb covers concrete specific action (as opposed to an empty verb
in sentence number 1). Williams believes that the number of nominalizations
should be reduced and that they should be placed in the emphatic end-of-sen-
tence/clause position. The first sentence sounds worse as it has a nominalization
as the subject. So Williams advocates not complicating already complex ideas
(e.g., the ESP terminology full of abstractions, including nominalizations) and
adjust the sentence structure so that we do not have to struggle when reading.
“Make everything you write speakable” and “Have respect for your readers!”—
these are the priorities for Williams. Obviously, Williams applies his principles
to much more complex sentence structures, proving that when we “make central
characters subjects of verbs” and we “use [these] verbs to name the actions those
characters are involved in” (2003: 46), our sentences are “more concrete, more
concise, more coherent... [and] the logic of [our] sentences is clearer” (2003:
47). For example, if we analyze the following sentences:

Our more effective presentation of our study resulted in our success, despite
an earlier start by others.

Although others started earlier, we succeeded because we presented our study
more effectively.

we immediately notice that the first sentence in this set is a simple sentence,
while the logic of the second one is much improved because it is a complex
sentence with two dependent clauses, showing the logical relationship between
the ideas (as introduced by the subordinators). Nevertheless, Williams says that
although he urges us “to revise nominalizations into verbs, [we] cannot write
well without them. The trick is to know which to keep and which to turn into
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verbs” (2003: 48). And then he gives some advice as to which nominalizations
should be kept in the subject position and which should be moved to the end of
the clause/sentence. In the lesson on characters, Williams adds that “[we] give
readers a problem when for no good reason we do not make characters sub-
jects, or worse, delete them entirely, like this: There was fear that there would
be a recommendation for a budget reduction” (2003: 55). Therefore, a problem
arises with the use of passive voice. He introduces two interpretations of the
word “passive” with the first referring to the grammatical form and the other
to the way the sentence makes us feel. “We often call a sentence passive if it
feels flat, regardless of whether its verb is actually in the passive voice” (2003:
61). Although some experts believe we should avoid passive, Williams claims it
is often a better choice (2003: 62). In fact, one of the main reasons we have the
passive voice in the language is to apply the Old-to-New Principle, the principle
of cohesion. Thanks to it the sentences flow one from another in a cohesive
flow, accumulating in a coherent composition or as Williams calls it “a story.”

The above short summary of the selected principles of style will serve as
a theoretical background necessary to describe a few activities, based on Wil-
liams’ ideas, adapted to the IWB-supported class usage.

6. Adaptive practice

As Williams often repeats in his book that correcting, rephrasing stylistic
problems relies on linguistic intuition, certain sensitivity and making choices,
prioritizing, it was my task to design such activities that will help visualize and
recognize the problems. It is undeniable that the IWB tools can be extremely
effective in that matter (Figures 1 and 2).

The first activity involves IWB technology to analyze and diagnose the
context for the usage of active or passive voice. A teacher can annotate the text
with the four pen tray styluses or choose any colour highlighter, or a magic
pen function (Figures 1 and 2) using SMART Notebook software. Figure 1
shows an example of annotating the text created in MS Word directly with
use of the so-called floating tools. Figure 2 serves the purpose of highlighting
the context for the Old-to-New Principle to illustrate the principle of cohesion.
The teacher generates the answers from the students and annotates the text on
the board, highlighting the subject in both sentences: in 1A it is a long and
abstract subject, which contains a nominalization where the action is hidden
(“A”) and a character (“Ch”). The other character is a Black Hole (underlined).
The sentence is in the active voice. However, 1B is in the passive voice — yet
the character is in the subject position. The long and complex information (in
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yellow) has been pushed to the end of the sentence. The second option seems
a better choice (a tick). Now, a teacher goes to the next activity, showing both
sentences in a context. Students must decide which version, the active or pas-
sive, suits better in this context (Figure 2).

Figure 1. Annotating the MS Word text directly with use of the “floating tools of Smart
Board” (author’s own resources)

'''' ol ko Newr Oharion
Some astonishing questions about the nature of the universe have been raised by
scientists studying [black holes in space. A black hole] is created by the collapse of

a dead star into i
anges the fabnc of space around it in puzzling
ways.

Figure 2. Discussing Old-to-New Principle with the Smart Board tools: a screenshot of the
IWB page view (author’s own resources)

On the other hand, Figure 3 shows importing a graphic file of a painting
to make students visualize the problem of deciding whether or not to use the
passive voice structures in the following activity (WiLLIAMS 2013: 64):

The instruction:

In the following sentence, change all active verbs into passives, and all pas-
sives into actives. Does the sentence improve?

Different planes of the painting are immediately noticed because their colors
are set against a background of subtle shades of gray that are laid on in thin
layers that cannot be seen unless the surface is examined closely.
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The answer:

We immediately notice different planes of the painting because the painter
(the name) set them against a background subtle shades of gray and laid them
on in thin layers that we cannot see unless we examine the surface closely.

The question, however, is not whether the sentence improves, but which
option better serves a given situation. So to understand the context and the
choice between the active and passive better we can, with the help of IWB
technology, visualize the situation, pretending to be a tour guide in a museum
pointing to a particular painting by a particular author. Smart Board tools en-
able immediate picture transfer from board resources and do not require any
previous preparation of materials.

The IT-supported activity provides necessary meaning for the students
whether to use passive in order to focus on the result of the action or the ac-
tive voice to stress the agent(s) of the action(s).

-
J
J
B 2. Dafferent planes of the painting are ummed:. d because their colors ard set against a background of subtle shades of gray that are lad on
1 m thins lavers that cannot be seen unles exanuned closely p— —
- L1 1
E i
-
pe
Y
»

oll-
=530 CAYCX ORI T/ /LT /PR ARG

Figure 3. Importing a graphic file with Smart Board technology (author’s own resources)

In addition, these pages can be saved (with all annotations), printed or re-
used in another class or sent to absent students. Moreover, a teacher can always
go back to previous pages or erase the annotations. The Internet connection al-
lows instant usage of online resources, such as dictionaries or virtual resources,
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making the learning more effective and authentic. A user can also type a text
with the keyboard, create a text object, check spelling, capture and transfer
a selected screen area, etc. One of the most useful tools for discourse analysis
is the function of a “magic pen” in Smart Board software. It allows numerous
text annotations (thanks to “disappearing ink”), focusing on particular elements
by magnifying them or using the shaded background (Figure 4).

{tytoku © - SMART Notebook SIS g~ — e el TR T W _ﬂ—_‘u

idytuj  Widok Watsw Format Ryny  Pomoc

-

BED B

IR ST S

B X ME %

=3B CAYOX TBOQBITITINSS/ /LI PER ARG

Figure 4. The use of “magic pen” function to discuss the use of passive voice (author’s own
resources)

0.' {.\ |

7. Conclusion

Teaching style as part of TEFL curriculum at the academic level requires a high
degree of abstract thinking. It also involves advanced techniques of discourse
diagnosis, analysis and rephrasing. For most students they cause some problems.
The aim of the course in question is not only to learn the principles of style
but also to master the methods and techniques of teaching academic writing
with a particular focus on style. In addition, it should be stressed that Williams’
book has been written for non-native but also native users of English. Therefore,
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the level of difficulty of these tasks requires near-native speaker competence so
that the principles “help you predict how readers will judge your prose and then
help you decide whether and how to revise it” (WILL1aMS, Bizup 2015: viii). It
also involves the learning and usage of Academic English. While working on
style, students revise grammatical terms concerning sentence/clause structure,
types and problems (including the issues of punctuation), word formation, etc.
They also learn the new meanings of such familiar terms as passive, topic,
emphasis, action, character, and story. They revise academic writing principles
concerning paragraph/essay development and organization, editing and revision.
Finally, they acquire the knowledge of the new terms, such as: nominalization,
coherence and cohesion, resumptive and free modifiers, etc. (WIiLL1aMS, Bizup
2015: ix).

However, the most difficult task requires learning how to write clearly,
a task that

has challenged the generations of writers who have hidden their ideas not
only from their readers but sometimes even from themselves. When we read
such writing in government regulations, we call it bureaucratese; in legal
documents, /egalese; in academic writing that inflates small ideas into gassy
abstractions, academese. Written deliberately or carelessly, it is a language
of exclusion that a democracy cannot tolerate. (WILLIaAMS, Bizup 2015: 2)

Although the article discusses only the selected principles of style, it aims
at focusing on the need to teach style at the tertiary level of education of TEFL
curriculum to build linguistic competence sufficient to diagnose, analyze and
revise one’s own writing and the writing of others. The students are the future
professionals in English language usage, and they will need these competences
whether for teaching, translation, or other purposes. The point is, however,
that in order to fulfill the course objectives, teachers have to rely on learners’
advanced cognitive skills, which, in turn, can be boosted with the use of the
interactive whiteboard technology in the classroom.
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Nauczanie elementéw stylu na zajeciach z pisania akademickiego
za pomoca harzedzi tablicy interaktywnej

Streszczenie: Nauczanie stylu jest cz¢scia nauczania pisania akademickiego i ma diluga
tradycj¢, zwlaszcza w Stanach Zjednoczonych. Wérdd niewatpliwych autorytetow w tej dziedzi-
nie jest Joseph Williams i jego podrecznik akademicki Style: The Basics of Clarity and Grace.
Wydany po raz pierwszy w 1981 doczekat si¢ ponad 11 wznowien (wiele przy wspotpracy ucz-
niéw i kolegow Williamsa, poniewaz sam autor umart w 2008 roku). Artykut pokazuje wybrane
zagadnienia z teorii i praktyki nauczania stylu na poziomie akademickim zaproponowane przez
Williamsa i ich adaptacje na potrzeby kursu Writing Skills: Study and Teaching, prowadzo-
nego przez autork¢ na Uniwersytecie Humanistycznospotecznym w Warszawie w Instytucie
Anglistyki. Propozycja autorki zaklada wykorzystanie narzgdzi tablicy interaktywnej w celu
wizualizacji, analizy, diagnozy oraz korekty tekstu.

Stowa klucze: pisanie akademickie, styl, tablica interaktywna, nauczanie jezyka angiel-
skiego jako obcego






Aleksandra Krawczyk

Technologie informacyjne
W nauczaniu jezyka specjalistycznego —
wskazanie Zrodet internetowych
jako pomocy dydaktycznych

Streszczenie: Technologie informacyjne oraz media odgrywaja istotng rol¢ w dydaktyce
jezyka specjalistycznego. Powinno to znalezé wyraz w procesie nauczania. Celem artykutu
bedzie dokonanie ogdlnej ich charakterystyki oraz przegladu réznych metod ich wykorzystania.
Artykut ten jest proba zebrania odpowiedzi na pytania, jak zainteresowac ucznia lekcja jezyka,
ktéra gtownie skoncentrowana jest na biernej pracy z podrecznikiem, jak pomoc nauczycielowi
w dobie XXI wieku w przygotowaniu materiatdw do zaje¢, ktére begda atrakcyjne i czytelne
w odbiorze oraz w jaki sposob umozliwi¢ uczniom usystematyzowanie wiedzy, wykorzystujac
najnowsze narzedzia, ktore sa dostepne na wyciagniecie reki? Artykut przedstawia programy,
strony internetowe oraz aplikacje wraz z przykladami ich zastosowania.

Stowa klucze: edukacja, nowoczesne nauczanie j¢zyka, technologia informacyjna, nowo-
czesne narzedzia dydaktyczne, dydaktyka jezyka specjalistycznego

1. Wstep

Pierwsze wzmianki o wykorzystaniu komputera do badan nad jezykiem
mialy miejsce w latach 60. XX wieku. W tym czasie analizy jezykowe byly
dokonywane na ogromnych komputerach klasy mainframe, a popularyzacja
komputera osobistego (ang. personal computer) umozliwita wdrozenie go do
nauczania jezykow w latach 70. XX wieku. Porownujac 6wczesng technologie
ze wspolczesna, w ciagu tych szesciu dekad, mozna zaobserwowac jej dyna-
miczny rozwo6j. Oprocz interaktywnych pakietow multimedialnych, ogromnych



142 III. Nowe technologie a dydaktyka jezykow specjalistycznych

zasobow Internetu oraz szerokiego wachlarza technologicznych aplikacji po-
winni§my rowniez podazaé za postgpem w branzy komputerowej. Majac na
uwadze powyzsze, obcujemy z narzedziami, ktoérych uzycie jest nieodzowne
w tworzeniu przestrzeni komunikacyjne;j.

Gary SMALL i Gigi VORGAN (2011) w swojej ksiazce powotuja si¢ na wyniki
badan, ktére wykazuja, ze przecietny nastolatek ma kontakt z technologia cyfro-
wa (pasywny i aktywny — ogladanie filmow, stuchanie muzyki oraz korzystanie
z Internetu) przez prawie osiem i pot godziny na dobe. Uzytkownicy smartfo-
néw, laptopow i tabletow z dziesiatkami funkcji moga znacznie sprawniej wy-
konywa¢ zadania. Neuropedagodzy i neurodydaktycy informuja, ze dzisiejsza
mtodziez uwielbia wielozadaniowos¢. Przystosowanie si¢ do nowego sposobu
zdobywania informacji jest zwigzane z zanikiem tradycyjnej metody uczenia
si¢ — czytania dtuzszych tekstow, analizy dtugich wypowiedzi. Wymaga to kon-
centracji na jednym zjawisku przez dtuzszy czas, dlatego warto to uwzglednic
przy tworzeniu materialow na zajgcia (SMALL, VORGAN 2011: 32—-41).

Niekiedy nauczyciele rezygnuja z korzystania z technologii informacyjnej
na lekcji jezyka, jesli nie majag mozliwo$ci skorzystania z pracowni kompute-
rowej. Nalezy jednak wzia¢ pod uwage fakt, iz coraz czg$ciej uczniowie majg
przy sobie przeno$ny sprzet (smartfony i tablety), ktory staje si¢ nieodtacznym
elementem ich zycia.

2. Technologia informacyjna a dydaktyka jezyka specjalistycznego

Zwiazek pomiedzy technologiami informacyjnymi a dydaktyka jezyka
specjalistycznego odzwierciedla CALL (ang. computer-assisted language
learning). Akronim ten oznacza pelne zintegrowanie technologii informacyjne;j
z nauczaniem jezyka (GARRETT 2009: 719) wraz ze wzajemnym powigzaniem
takich elementéow jak dydaktyka, teoria nauczania jezykow obcych i techno-
logia. Mark WARSCHAUER i Deborah HEALEY (1998) rozrozniaja trzy etapy
rozwoju CALL:

1 etap — behawiorystyczny — zostat zainicjowany w latach 50. XX wieku,
wprowadzony w zycie w latach 60. i 70. XX wieku. W tym czasie komputer
stanowil narzedzie, dzieki ktoremu oferowano za pomocg stosownego opro-
gramowania (PLATO system) odpowiednie materialty dydaktyczne (podstawe
stanowity dryle jezykowe);

2 etap — komunikacyjny — dominowat w latach 70. i 80. XX wieku. W tym
okresie stworzono wiele programéw komputerowych, na przyktad dostosowane
do indywidualnego tempa ucznia czytanie czy programy stymulujace méwienie
i/lub pisanie;
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3 etap — zintegrowany — miat swoj poczatek w latach 90. XX wieku. Pod-
stawg wylonienia tego podejscia byto pojawienie si¢ multimediow, stanowiacych
potaczenie réznych form przekazu informacji, takich jak tekst, grafika, dzwiek,
animacja, wideo oraz Internet (LESIAK-BIELAWSKA 2015: 4-5).

3. Technologia informacyjna oraz media
jako narzedzia wspierajgce dydaktyke jezyka specjalistycznego

Joel BLocH (2013) podkresla role nowoczesnych technologii jako narzedzi
wspierajacych proces nauczania. Warto zwroci¢ uwage, ze ogromnym plusem
oferowanych aplikacji technologicznych jest ich rdéznorodno$¢ i dostepnosc.
Ponadto umozliwiaja one dojscie do catej gamy autentycznych materiatow
jezykowych. W przeciwienstwie do nauczycieli jezykéw ogélnych, daje si¢
zauwazy¢, ze nauczyciel jezyka specjalistycznego ma do dyspozycji wyraznie
mniejszg ilo§¢ materialow dydaktycznych w postaci podrecznikow czy zeszy-
tow ¢wiczen.

Umieje¢tnie wykorzystany Internet jest doskonatym zrédlem wiedzy o jezy-
kach specjalistycznych, nalezy jednak wiedzieé, jak z niego korzystac oraz gdzie
nalezy szuka¢ poprawnych pod wzgledem merytorycznym informacji. Elzbieta
GAJEWSKA 1 Magdalena Sowa (2014: 260) poddatly jezyki specjalistyczne kate-
goryzacji na wlasciwe im punkty odniesienia, ktore stanowig doskonala baze
do nabywania wiedzy merytoryczne;j:

— jezyk ekonomii i biznesu: portale ekonomiczne, bilanse i sprawozdania,
wzory dokumentow oraz aktéw prawnych,

— jezyk turystyki i hotelarstwa: strony promujgce dany kraj lub region, wirtu-
alne muzea, strony hoteli i biur podrézy, fora podroznicze,

— jezyk medyczny: strony informacyjne placowek medycznych, materiaty szko-
leniowe, fora medyczne,

— jezyk naukowo-techniczny: strony popularyzatorskie, strony stowarzyszen
zawodowych, materialy informacyjne dostawcoéw urzadzen i technologii.

Nie bez znaczenia dla dydaktyki jezyka specjalistycznego jest mozliwos¢
dokonania analizy korpuséow tekstow specjalistycznych za pomocg programu
komputerowego. Naprzeciw tym potrzebom wychodzi bezptatne oprogramowa-
nie AntCond, stosowane przez badaczy na calym $wiecie (dostgpne na stronie:
http:/www.laurenceanthony.net/software.html). Po przeprowadzeniu analizy
korpusu tekstu nauczyciel, wykorzystujac zawarte w niej dane jezykowe, moze
migdzy innymi zaré6wno tworzy¢ wlasne listy frekwencyjne, wyselekcjonowac
stowa klucze, jak i okres$la¢ konkordancj¢ wybranego stowa. Kolejnym plusem
tego oprogramowania jest jego funkcjonalno$¢, gdyz dziata na najpopularniej-
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szych systemach operacyjnych. Pozwala na doktadng analiz¢ zawartego w ana-
lizowanym tekscie stownictwa oraz wydobycie jego specyfiki, na przyktad
powtarzajacych si¢ par przymiotnikow. Jednocze$nie umozliwia stosunkowo
szybkie tworzenie rozbudowanych ¢wiczen do wykorzystania podczas pracy
w klasie i na platformie internetowej (LESIAK-BIELAWSKA 2015: 6).

Majac na uwadze osoby uczace si¢ jezyka specjalistycznego, warto
wspomnie¢ o serwisie internetowym Deutsche Welle (dostgpny na stronie:
http://www.dw.de) z najnowszymi wiadomo$ciami politycznymi, gospodar-
czymi oraz kulturalnymi. Tre$¢ serwisu wystepuje w 30 jezykach, rowniez
w jezyku polskim. Owa strona oferuje bezplatne materiaty do nauki jezyka
niemieckiego, rdwniez do pobrania (seriale, artykuty, pliki w formacie mp3
oraz mp4, materialy majace na celu rozwdj umiejetnosci rozumienia tekstu
stuchanego i czytanego, a przy tym opracowane stownictwo).

Wiele portali internetowych umozliwia bezptatne odtwarzanie filméw,
jednocze$nie umozliwiajac wykorzystanie ich na lekcji jezyka angielskiego,
na przyklad marka serii konferencji naukowych TED (dostepne na stronie:
http://www.ted.com). Akronim nazwy — TED pochodzi od Technology, Enter-
tainment and Design. Strona skupia ekspertow i wizjonerdéw, ktoérzy maja cos do
powiedzenia czgstokro¢ w niebanalny sposob. Bez naruszania praw autorskich
mozemy korzysta¢ z materiatdw TED rowniez bez dostepu do Internetu. Fil-
mow na portalu TED jest tak duzo, ze podczas pierwszych prob uzytkowania
mozna napotka¢ trudnosci z wyszukaniem interesujacego nas wystagpienia. Do-
brym sposobem na przeszukiwanie zasobow strony jest skorzystanie z playlist
przygotowanych przez autoréw portalu. Aby moc skorzystaé ze wszystkich
funkcji witryny, nalezy wyszukac¢ tytut wystapienia w gtownej wyszukiwarce
TED ulokowanej w prawym gornym rogu. Wtedy wybrany przez nas film
obejrzymy ze wszystkimi mozliwymi funkcjami. Pomijajac mozliwo$¢ pobrania
wystgpienia w wersji audio i wideo, kazdy film mozna obejrze¢ z napisami
w wybranym jezyku. Wystapienia prezentowane sa w jezyku angielskim, nie-
ktore wraz z napisami w jezyku polskim. Praktycznym pomystem jest pobranie
wystgpien w formacie mp3 i zalecenie, szczegoélnie bardzo zajetym uczniom
i kursantom, aby odstuchali material na przyktad w samochodzie, w drodze do
pracy lub szkoty. Coraz wigcej stron internetowych (na przyktad: http:/tedxesl.
com lub http:/www.authentic-teaching.com) oferuje gotowe scenariusze lekcji
wykorzystujace materialy z konferencji TED. Warto sprawdzi¢, jakie pomysty
proponujg, poniewaz mozemy w ten sposob zaoszczgdzi¢ czas na przygotowy-
wanie materiatéw do zaje¢ (PopLawska 2015: 16—18).

Powszechny i1 wolny dostep do cyfrowych form zapisu danych i tresci umoz-
liwia nauczycielom wykorzystanie w procesie dydaktycznym autentycznych
materiatéw jezykowych. Przykladem strony oferujacej bezptatne i sprawdzone
pod wzgledem merytorycznym tresci jest strona Uniwersytetu Yale (http:/oyc.
yale.edu), jednego z najbardziej prestizowych uniwersytetow amerykanskich.
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Niektore stacje badawcze, na przyktad BBC (http:/www.bbc.com) oferujg do-
step do programéw w formie podcastow. Uwzgledniajac tworzenie wiasnych
plikow audio dostosowanych do specjalistycznych celéw, naprzeciw wychodzi
darmowy program do nagrywania i edycji dzwigku Audacity (dostepny na
stronie: http://audacityteam.org).

Nowoczesne technologie oferuja réwniez zréznicowane narzedzia umoz-
liwiajace wizualizacj¢ wybranych tresci, na przyktad z danej dziedziny spe-
cjalistycznej. Doskonatym tego przyktadem jest strona MindMup (http:/www.
mindmup.com), ktéra w bardzo intuicyjny sposob pozwala wspottworzy¢ mape
mysli przez roznych uzytkownikéw w czasie rzeczywistym (LESIAK-BIELAWSKA
2015: 7). Nauczyciele prowadzacy zajecia z jezyka specjalistycznego w wersji
online, na przyktad dzigki wykorzystaniu komunikatora Skype, moga korzy-
sta¢ z darmowej tablicy interaktywnej Twiddla (http:/www.twiddla.com). Za
jej pomoca, oprécz takich czynnos$ci jak rysowanie, zaznaczanie, podkreslanie
czy wyrdznianie tresci, mozna w trakcie lekcji online rozmawia¢, czatowaé
z uczniami, zamieszcza¢ wiasne pliki tekstowe oraz multimedialne. Nauczyciel,
po wejsciu na strone, klika w ikong start a new meeting. Numer pojawiajacy
si¢ w adresie witryny jest numerem klasy, do ktoérej powinni dolaczy¢ kursan-
ci. Ekran gléwny umozliwia pisanie oraz rysowanie — teksty automatycznie
wyswietlaja sie¢ naszym rozméwcom, ktorzy roéwniez moga pisa¢ na tablicy.

Rosngce zjawisko komunikacji internetowej pomigdzy uczniem a nauczy-
cielem przyczynito si¢ do stworzenia stron internetowych umozliwiajgcych
przetwarzanie w chmurze, jak na przyktad strona Google Docs czy narzgdzie
Dropbox (dostgpne na stronie: http://www.dropbox.com). To miejsca, w ktorych
mozna przechowywac¢ duze pliki tekstowe oraz multimedialne. Nauczyciel po
zatozeniu konta na dysku Dropbox zamieszcza wlasne materiaty dydaktyczne,
do ktorych uczniowie maja wglad dzigki przestaniu linku do odpowiedniego
pliku, badz po catkowitym udostepnieniu zawarto$ci dysku. W przypadku
Google Docs dokument, nad ktorym pracujemy, jest dostepny w sieci nieza-
leznie od urzadzenia, jakiego uzywamy. Mozna pracowa¢ nad nim w domu,
na przyktad korzystajac ze stacjonarnego komputera, a nastgpnie kontynuowac
prace w podrozy z tabletem czy smartfonem.

Skuteczna nauka jezyka opiera si¢ na pewnych zasadach, ktore sg niezmien-
ne. Do jednej z tych zasad nalezy niezaprzeczalnie prawo powtorek. Nowy
materiat nalezy regularnie powtarza¢ do czasu, az na dobre zago$ci w naszej
pamieci dtugotrwatej. Wszyscy uczacy si¢ jezyka obcego potrzebuja jakiego$
sposobu, aby powtérka byta cho¢ troche¢ wyzwaniem, ale i dobrg zabawa.
Zwazywszy na wymogi wspotczesnych uczniéw, warto urozmaici¢ zajgcia
o bezptatng platform¢ do tworzenia i przeprowadzania interaktywnych quizéw
Kahoot! (strona do tworzenia quizow dostepna na stronie: https://getkahooot.
com oraz strona do logowania dla uczniéw: http:/kahoot.it). Wykorzystujac
urzadzenia mobilne, mozemy =zaplanowaé¢ cickawg lekcje powtdrzeniowa.
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Na stronie: http:/nowoczesnenauczanie.pl/narzedzia-2/ciekawa-lekcja-z-kahoot/
znajduje si¢ doktadna instrukcja, ,,krok po kroku”, ktora obrazuje, w jaki spo-
sob nalezy stworzy¢ quiz Kahoot! Popularna wérdéd uczniéow jest aplikacja oraz
strona internetowa Memrise (dostepne na stronie: http://www.memrise.com).
Tworcy programu stworzyli nie tyle program edukacyjny, ile swego rodzaju
gre jezykowa, w ktorej, przechodzac przez kolejne etapy wybranego przez
nas kursu jezykowego, zdobywamy punkty, dzicki ktorym jestesmy zmotywo-
wani do wedrowki przez kolejne etapy. Po zarejestrowaniu si¢ nie pozostaje
uzytkownikowi nic innego jak wybrac¢ jezyk, w ktérym chce szlifowaé swoje
umiejetnosci. Memrise nie jest aplikacja nastawiong na bezmys$lne powtarzanie
stlownictwa, poniewaz algorytm zostal opracowany w taki sposéb, aby mak-
symalnie wykorzysta¢ dzialanie naszej pamigci krotkotrwatej i dtugotrwalej,
czego dowodem jest zroznicowany charakter ¢wiczen, na przyklad w postaci
uktadanek, definicji, nagran wideo czy nagran lektora. Dzieki tej stronie mamy
mozliwos¢ tworzenia wilasnych kursow, chocby z wykorzystaniem aktualnie
omawianego na lekcji stownictwa.

Kolejng witryng, z ktoérej mozna korzysta¢ nie tylko na komputerze,
lecz takze za pomoca nowoczesnych telefonéw komorkowych i tabletow, jest
Languageguide (http://www.languageguide.com). Serwis oferuje podzielony
tematycznie stownik obrazkowy z wymowa w 18 jezykach. Obrazki zostaly
podzielone na grupy tematyczne, ktore czgsto pokrywaja si¢ z zagadnieniami
tematycznymi stanowigcymi podstawe egzamindéw zewngtrznych. Wskazanie
kursorem lub dotknigcie palcem wybranego obrazka powoduje odtworzenie
jego wymowy przy jednoczesnym wyswietleniu okienka z pisownig wyrazu
(ZAROD 2015: 12-13).

Warto takze wspomnie¢ o ciekawym formacie zaje¢ edukacyjnych —
WebQuest, w ktorym wyjsciowym zrodiem informacji jest Internet. Metoda ta
zostala wynaleziona i opracowana w potowie lat 90. ubiegltego stulecia, a dzi-
siaj niezwykle preznie zyskuje na popularnosci. Aby osiagnaé optymalny cel,
prawidlowy WebQuest powinien sktada¢ si¢ z nastepujacych czgsci (CupziCH
2012: 35-36):

— Wprowadzenia — ogo6lnego motywujacego opisu projektu,

— Zadania — polecen dla grup, opisu produktu, ktory nalezy stworzy¢,

— Procedury — opisu krokéw, jakie nalezy wykonaé, aby rozwigzaé zadania,

— Zasobu (zrodet) — listy stron internetowych dostgpnych w sieci potrzebnych
do rozwiazania zadania,

— Oceny (ewaluacji) — punktacji oraz sposobu oceny wykonania zadan,

— Zakonczenia (konkluzji) — podsumowania projektu oraz prezentacji gotowego
materiatu.

Ta metoda dydaktyczna charakteryzuje si¢ wysoka skutecznos$cia pracy,
wyraznie wyzszg od metod tradycyjnych. WebQuesty sa niezwykle motywuja-
ce, gdyz przeprowadzane sg gtéwnie w grupach, aktywizuja i stymulujg umyst
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ucznia poprzez poréwnywanie, dedukowanie, klasyfikowanie, analizowanie
bteddéw, konstruowanie argumentdéw, abstrahowanie oraz analizg¢ pogladow.
Metoda ta moze by¢ wykorzystywana na zajeciach zaro6wno z jezyka obcego
ogolnego, jak i z jezyka specjalistycznego. W trakcie lekcji mozna przecwiczyé
charakterystyczne dla danej branzy czynno$ci zawodowe oraz zmierzy¢ si¢
Z najczesciej wystepujacymi w pracy zadaniami.

4. Podsumowanie

Oferowane przez technologi¢ informacyjng mozliwosci sa potencjalnym
rozwigzaniem dla wielu wyzwan charakterystycznych dla nauczania jezyka
specjalistycznego. Ponadto jej rozwoj uwolnit proces nauczania, pozwalajac
na dostosowanie go do indywidualnych potrzeb poszczegélnych uczniéw oraz
przeniot go z klasy do miejsc dogodnych dla uzytkownikow. Wraz z poja-
wieniem si¢ nowych narzedzi nauczyciele jezyka maja do dyspozycji coraz
wigcej mozliwosci ich wykorzystania, jednakze mozna czuc si¢ przyttoczonym
iloscia nowoczesnych medidéw, a to skutkuje pominigeciem ich w procesie dy-
daktycznym. Wykorzystanie programow komputerowych, w tym aplikacji, jest
wielokrotnie traktowane jako gwarancja postgpu. Nalezy pamigta¢, ze wicle
materiatdw multimedialnych w swoich zatozeniach metodycznych jest opar-
tych na bardzo tradycyjnych metodach. Majgc na uwadze powyzsze, daje si¢
zauwazy¢, ze tego typu ¢wiczenia zyskuja na atrakcyjnosci, a Internet staje si¢
niezastagpionym pomocnikiem nauczyciela jezyka specjalistycznego, ktory na
co dzien zmaga si¢ z niedostateczng iloscig odpowiednich materiatow dydak-
tycznych. Warto zacheci¢ nauczycieli do dotrzymania kroku nowej generacji,
niewyobrazajacej sobie zycia bez wszechobecnego Internetu, ktory wychodzi
naprzeciw potrzebom wspotczesnej dydaktyki.
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The use of information technology in specialist language teaching -
indication of Internet sources as teaching aids

Abstract: Information technology and media play an important role in specialist language
teaching. This should find expression in the teaching process. The aim of this article is their
characteristics and an overview of various possibilities of their application. An attempt will be
made to answer the following questions: how to get students, who are mainly concentrated on
passive work, interested with a textbook, how to help a 21st century teacher in preparation of
teaching materials, which will be attractive and easy in perception. How will the application of
IT and media allow students to systematize their knowledge based on the latest easily available
tools? It is worth to encourage teachers to keep up with the new generation, who can’t imagine
life without the omnipresent Internet. The Internet which meets the needs of modern didactics.
The article presents programs and websites with examples of their application.

Keywords: education, modern language teaching, information technology, modern didactic
tools, specialist language teaching



Marta Lecka

Czy jezyk speqjalistyczny moze zy¢
w mediach spotecznociowych?
Od tekstbooka do Facebooka

Streszczenie: Media spoteczno$ciowe majg niewatpliwie silng pozycje w Polsce. Liczba
aktywnie korzystajacych uzytkownikow serwisow spotecznosciowych takich jak Facebook,
Instagram, Twitter, YouTube, jak i ich zasigg systematycznie rosna. Najliczniejsza grupg uzyt-
kownikéw platform spoteczno$ciowych stanowig osoby w wieku 19-25 lat. Jezeli przyjaé, ze
$wiadomy uzytkownik jest poszukiwaczem informacji, ktéra nastepnie dzieli si¢ z innymi,
to nasuwa si¢ hipoteza, ze mozna wykorzysta¢ portale spotecznosciowe jako narzedzie edu-
kacyjne w procesie nauczania jezyka specjalistycznego na uczelniach wyzszych. Czy media
spotecznosciowe oraz tzw. blogosfera moga wspomoc proces edukacji w kontekscie jezyka
specjalistycznego? Czy Facebook mozna wykorzysta¢ jako medium dostarczajace warto§ciowe
tresci? Celem artykutu jest ukazanie na przyktadzie dziatan prowadzonych w zakresie jezyka
angielskiego medycznego (English for Medical Purposes) skierowanych do studentéw kierun-
kow medycznych poprzez wybrane kanaty spotecznosciowe (Facebook, Instagram, blogowanie)
edukacyjnego potencjalu tkwigcego w mediach spolecznosciowych w przestrzeni nauczania
jezykow specjalistycznych na uczelniach wyzszych.

Stowa klucze: media spotecznosciowe, edukacja, Facebook, Instagram, jezyk angielski
do celéw medycznych

1. Technologie Web 2.0 i era spoteczefistwa informacyjnego

Nieprzerwanie dokonujacy sie postep i dynamiczny rozwdj technologii ko-
munikacyjno-informacyjnych okreslanych mianem Web 2.0 wyznaczyly nowe
kierunki w sposobach korzystania z sieci internetowej. Wiele narzedzi takich
jak blogi, fora dyskusyjne czy serwisy spotecznosciowe redefiniowato sposob
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nadawania, odbioru i interpretowania komunikatu w przestrzeni medialne;.
Jenkins do wyjasnienia tego zjawiska uzywa konceptu ,,konwergencji mediow”,
ktore badacz postrzega jako integrowanie dotychczas dostepnych technologii
(telefonu, telewizji, komputera) w nowe formy (technologia cyfrowa), ktore
zaczynajg petnié¢ funkcje komunikacyjng i informacyjng (JENKINS 2007: 8).

Tomasz Goban-Klas wskazuje na istotng i stale rosnacag role, jaka odgry-
waja telekomunikacja i informacja w nowoczesnym spoleczenstwie. Badacz
wskazuje na er¢ komunikowania za pomoca Internetu jako koncowa faze re-
wolucji w obrebie generowania, przetwarzania oraz przesylania informacji. Sie¢
internetowa interpretuje si¢ jako forme¢ mediow, ktorych trescig jest informacja,
a istote stanowi komunikacja (GOBAN-KLAS 1999: 13). Przelomowe innowacje
w zakresie sieci cyfrowych maja ogromny wptyw na ksztattowanie si¢ spo-
leczenstwa informacyjnego, ktore Goban-Klas definiuje jako spoleczenstwo
wyposazone w rozwini¢te §rodki przetwarzania informacji i komunikowania,
bedace podstawa tworzenia dochodu narodowego (GOBAN-KLAS 1999: 42).

Rozwdj nowych technologii nie pozostaje bez wptywu na zmiany w spo-
tecznej kulturze komunikowania. Istotng rol¢ pojawiajagcym si¢ nowoczesnym
technologiom w ksztattowaniu komunikacji spolecznej przypisywatl juz w po-
towie XX wieku Marshall McLuhan, uznany autor teorii komunikacyjnych,
uwazany przez wielu medioznawcow za prekursora powstania i rozwoju global-
nej sieci internetowej (McLUHAN 2004: 57). Magdalena Andrzejewska i Anna
Stolinska odnotowuja, ze mozliwos¢ natychmiastowego dostepu do zasobow
informacyjnych oraz rozwigzania wspierajace tworzenie i wspottworzenie tresci
przez uzytkownika pozwalajg uzytkownikom sieci dynamicznie ksztattowac
przestrzen komunikacyjng (ANDRZEJEWSKA, STOLINSKA 2011: 6).

2. Technologie informacyjno-komunikacyjne i nowoczesna edukacja

Innowacyjne trendy technologiczne ksztaltuja réwniez przestrzen w ob-
szarze wspotczesnej edukacji. Do edukacji wkracza rzeczywisto$¢ rozszerzona
(ang. augmented reality), ktora dostarcza nowych narzedzi i mozliwosci two-
rzenia oraz budowania wiedzy. Kreatywno$¢ i innowacyjno$¢ zostaty okreslone
w strategii lizbonskiej jako kluczowe kompetencje spoteczenstwa wiedzy (Ko-
LODZIEICZYK 2014: 13). Umiejetnos¢ odnajdywania, gromadzenia, a nastgpnie
przetwarzania i zastosowania nowej wiedzy w celu rozwigzania problemu stanie
si¢ najwazniejszym elementem procesu ksztalcenia spoteczenstwa epoki cyfro-
wej (GREGORCZYK 2014: 24-26). W nurt ten wpisuje si¢ stanowisko Witolda
Kotodziejczyka, ktory zauwaza, ze model ksztalcenia oparty na paradygmacie
nauczania ustandaryzowanych umiejetnosci zostat wyeksploatowany we wspot-
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czesnym spoteczenstwie wiedzy, w ktorym edukacja staje si¢ ukierunkowana na
umiejetne poszukiwanie zasobu wiedzy i zarzadzanie wiedzg (KOLODZIEICZYK
2014: 13).

Idea $rodowiska edukacyjnego rowniez ulega metamorfozie. W tradycyjnym
rozumieniu model ten zawiera wyodrebniong z otoczenia przestrzen, w ktorej
nastepuje sformalizowany proces edukacyjny realizowany na podstawie para-
dygmatu przekazywania wiedzy pamigciowe] przez nauczyciela i organizacje
dziatalnosci dydaktycznej w system lekcyjno-klasowy. Jednakze edukacja
w tym ujeciu stata si¢, jak okresla Kolodziejezyk, ,.hermetyczng przestrzenia
izolacji od wspotczesnego $wiata”, w ktorym niezbednag umiejgtnoscia nie jest
samo posiadanie wiedzy, lecz zdolno$¢ do krytycznej analizy oraz praktyczne-
go, kreatywnego i innowacyjnego jej zastosowania (KorLopzieiczyk 2014: 15).
Nowy model ksztatcenia uwzgledniajacy spoleczenstwo wiedzy wiacza do prze-
strzeni edukacyjnej nowe $rodki technologii informacyjno-komunikacyjnych,
ktore wspieraja osoby uczgce si¢ w aktywnych procesach nabywania wiedzy.
Idea nowoczesnej edukacji, jak zauwaza Grazyna Gregorczyk, propaguje ksztat-
cenie przebiegajace w dowolnym miegjscu i czasie polegajace na samodzielnym
budowaniu i rozwoju wiedzy przez osob¢ uczaca si¢ (GREGORCZYK 2014: 24).

3. Media spotecznosciowe jako narzedzie edukacyjne

W spoteczenstwie uksztalttowanym przez wspotczesne technologie sie-
ci drugiej generacji edukacja zostaje ukierunkowana na nabywanie nowych
umiejetnosci 1 kompetencji poprzez poszukiwanie i przetwarzanie zasobow
informacyjnych oraz tworzenie nowej wiedzy przy wykorzystaniu nowych tech-
nologii. W dobie ekspansji oprogramowan spoteczno$ciowych, ktdre rozwijaja
model bazujacy na wspottworzeniu i wspotdzieleniu tresci przez uzytkownikow,
wskazane jest przyjrzenie si¢ blizej, jaka rolg moga one odgrywac¢ w procesie
edukacji.

Pod pojeciem mediow spotecznosciowych (ang. social media) zawiera si¢
szeroka grupa kanatéw komunikacji umozliwiajacych prowadzenie interak-
tywnego dialogu posrod nieformalnych spotecznosci ludzi skupionych wokoét
okreslonych zagadnien (DABNER 2012: 69). Wsrdd nich znajduja si¢ liczne
serwisy spoteczno$ciowe, ktore gromadza w jednym miejscu spolecznosci
oraz dziataja w oparciu o nie (przyktadowo Facebook, LinkedIn, Goldenli-
ne). Inng forma internetowych medidow spotecznosciowych umozliwiajacych
dialog 1 interakcje internautéw sg blogi (na przyktad blogger.pl, blogspot.
com, blox.pl) oraz mikroblogi (na przyktad Twitter). Popularnym medium
spoleczno$ciowym stajg si¢ serwisy tresciowe (ang. content communities),
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ktore umozliwiajg internautom wymian¢ tworzonych przez nich plikow wideo
lub audio (na przyklad YouTube, Pinterest, Slideshare). Najstarszym typem
mediow spotecznosciowych sg fora i grupy dyskusyjne tworzone najczesciej
przy portalach informacyjnych oraz na stronach internetowych firm i gazet
(na przyklad gazeta.pl, forumowisko.pl). Innym kanatem komunikacji jest
serwis q&a (ang. questions and answers), ktory opiera si¢ na mechanizmie
pytania i odpowiedzi (na przyktad zapytaj.pl, ask.fm).

Najistotniejszym elementem odrdézniajacym internetowe media spolecz-
no$ciowe od medidow tradycyjnych jest wlaczenie w przestrzen medialna
niezaangazowanych wczesniej podmiotéw, to jest odbiorcow komunikatu.
Paul Levinson okresla serwisy spotecznosciowe mianem nowe nowe media,
wskazujac na oferowanie uzytkownikom mozliwosci wystepowania zar6wno
w charakterze odbiorcy, jak i nadawcy tresci (LEvINsON 2010: 179). Korzystanie
z zasobow informacji znalezionych w Internecie, wymiana informacji pomie-
dzy uzytkownikami danej platformy spotecznosciowej, a takze wspottworzenie
tre$ci nadaje nowy wymiar edukacyjny kanatom spoleczno$ciowym. Serwisy
spotecznos$ciowe moga by¢ wykorzystane do wspierania zardowno formalnego,
jak 1 nieformalnego procesu uczenia si¢, przyczyniajac si¢ do skuteczniejszej
realizacji procesow dydaktycznych (Evans, KAairAM, PIroLLOI 2010: 683).

Raporty instytucji badania opinii spoleczej wskazuja na silng pozycje
mediow spolecznosciowych w Polsce, ktore sa szczegodlnie popularne wsrod
0s6b mlodych. Dane liczbowe z ostatnich lat pokazuja, ze uczniowie i studenci
stanowia najliczniejszg grupe uzytkownikow Internetu i platform spotecznos-
ciowych — 97% uzytkownikéw sieci to osoby w wieku 18-24 lata (CBOS:
2015). Wigkszosé¢ z nich kazdego dnia loguje si¢ w serwisie spotecznosciowym.
W grupie uczniéw i studentow aktywne korzystanie z przynajmniej jednego
z portali spoteczno$ciowych deklaruje 92% osob. Wyniki badania sondazowego
firmy Librus pokazuja, ze wykorzystanie w srodowisku klasowym przez peda-
gogow informacji dostarczonych przez media spolecznos$ciowe istotnie zwicksza
kreatywno$¢ uczniow i zainteresowanie zajeciami, poprawia relacje z uczniami
oraz przyczynia si¢ do poprawy wynikow w nauce (KAaLINOWSKA 2012).

Przedstawione powyzej dane niosa wazne dla wykladowcow informacje
i sktaniajg do poglebionej refleksji nad wykorzystaniem tych narzedzi w pro-
cesie edukacji. Na gruncie polskim zagadnienie, jaka role moga odgrywac
w ksztalceniu serwisy spolecznosciowe, nie posiada jeszcze licznych opraco-
wan. Paliszkiewicz, prezentujac przyktadowe sposoby wykorzystania wybra-
nych platform spolecznosciowych w innowacyjnym ksztalceniu, dowodzi, ze
serwisy spotecznosciowe moga wspiera¢ nowoczesne metody nauczania i pro-
mowac ksztalcenie poprzez poszukiwanie zrodetl informacji i przetwarzanie
nowej wiedzy (PaLiszkiewicz 2016: 914). Z kolei Zbigniew Meger wskazuje
na mozliwos¢ efektywnego wykorzystania mediow spolecznosciowych w ko-
operatywnych procesach uczenia si¢. Badacz zauwaza, ze oprogramowania
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spoleczno$ciowe wspierajg tworzenie wspolnot, ktorych cztonkowie aktywnie
uczestniczg w grupowym poznawaniu zagadnien i rozwigzywaniu problemdow.
Zaangazowanie budowane wokoét tych platform poprzez dzialania zmierzajace
do osiagnigcia zbieznych celow prowadzi do nowych konstrukcji wiedzy, co
sprzyja efektywnej realizacji procesow grupowej edukacji (MEGER 2012: 57-59).

Istotny wktad do dyskusji nad wykorzystaniem mediow spotecznosciowych
przez instytucje edukacyjne maja eksploracje Emanuela Kulczyckiego, ktory
swoimi badaniami objal akademickie uczelnie wyzsze w Polsce. Badacz roz-
patruje zagadnienie na dwoch poziomach celow: wykorzystania przez jednostki
akademickie nowych kanatéw komunikacji w zakresie komunikacji naukowej
oraz zmiany edukacyjne wynikajace z uzywania nowych narzedzi komunikacji
w procesie dydaktycznym. Autor w podsumowaniu wskazuje nie tylko na moz-
liwo$¢, ale 1 konieczno$¢ wykorzystania serwiséw spolecznosciowych, a takze
ich dywersyfikacje w komunikacji naukowej (KuLczycki 2012: 103).

Nie bez znaczenia dla dyskusji o roli kanatéw spolecznosciowych w ksztat-
ceniu akademickim pozostaje publikacja Beaty Stachowiak, w ktorej autorka
przedstawia liczne argumenty przemawiajace za stosowaniem platform spolecz-
no$ciowych przez srodowiska uniwersyteckie. Autorka wskazuje réznorodno$c¢
obszaré6w wykorzystania mediéow spotecznosciowych przez nauczycieli akade-
mickich, jednocze$nie zauwazajac, ze mozliwosci te nie sa w petni doceniane
przez srodowiska naukowe (StacHOWIAK 2013: 58).

4. Badanie ,Critical Medical English”

Jezeli przyjac, ze swiadomy uzytkownik serwiséw spoteczno$ciowych jest
poszukiwaczem informacji, ktorg nastepnie dzieli si¢ z innymi uzytkownikami,
to nasuwa si¢ hipoteza stanowigca, ze zasadnym jest zastosowanie platform
spotecznos$ciowych jako narzedzia edukacyjnego w procesie nauczania jezyka
specjalistycznego na uczelniach wyzszych. W tym celu przeprowadzono bada-
nie, w ktorym wykorzystano popularne wsérod polskich studentéw kanaty spo-
fecznosciowe do nauczania jezyka angielskiego do celow medycznych. Projekt
badawczy nazwano ,,Critical Medical English”.

W badaniu zostaly uwzglednione nast¢pujace serwisy spotecznosciowe:
Facebook, Instagram, blog. Zalozeniami istotnymi dla doboru wymienionych
kanatéw spolecznosciowych byly odpowiednio: popularno$¢ platformy wsrod
studentéw mierzona odsetkiem aktywnie korzystajacych uzytkownikéw (Face-
book), zaangazowanie uzytkownikéw (Instagram) oraz mozliwos¢ korzystania
z platformy przez szerokie grono odbiorcéw z poziomu przegladarki interneto-
wej bez koniecznosci posiadania profilu w serwisie spotecznosciowym (blog).



154 II1. Nowe technologie a dydaktyka jezykéw specjalistycznych

CRITICAL
MEDICAL ENGLISH

Rys. 1. Logo projektu badawczego uzyte w serwisach spotecznosciowych
Zrédto: Opracowanie na podstawie http://criticalmedicalenglish.com.
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Rys. 2. Profile ,,Critical Medical English” w serwisach spoleczno$ciowych
Zrodto: Opracowanie whasne.

4.1. Facebook

Facebook jest serwisem spotecznosciowym, ktory generuje niemal caty ruch
spolecznosciowy w Polsce (catkowita liczba polskich uzytkownikéw Facebooka
przekroczyta 20 mln, a kazdego dnia loguje si¢ do tego serwisu ponad 10 min
0s0b). Facebook jest kanatem popularnie uzywanym do interakcji spotecznych,
to jest nawigzywania i utrzymywania sieci kontaktéw. Literatura przedmiotu
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wskazuje, ze serwis ten ma réwniez walory edukacyjne (Evans, Kairawm, PI-
ROLLOI 2010; KIRSCHNER, KARPINSKY 2010; HEw 2011; BLAk 2012; KUuLczyYCKI
2012; StacHOWIAK 2013; PaLIsSZKIEWICZ 2016). Wyniki badania Katarzyny Blak,
przeprowadzonego wsrdd polskich studentow, dowodza, ze w postrzeganiu stu-
dentow serwisy takie jak Facebook, ktore sg ich naturalnym $rodowiskiem, nie
stanowig wylacznie platformy komunikacyjnej, lecz rowniez stuza jako miejsce
poszukiwania i nabywania dodatkowej wiedzy, a zatem, jak konkluduje autorka,
sa doskonatg przestrzenig do prowadzenia dzialan edukacyjnych (BLAK 2012).

W badaniu ,,Critical Medical English” Facebook jest wykorzystany jako
platforma do prowadzenia dzialan z zakresu nauczania angielskiej terminologii
medycznej. Cel ten jest realizowany poprzez publikowanie tresci zawierajacych
opis teoretyczny, to jest krotkie wprowadzenie zagadnienia oraz przyklady
specjalistycznej terminologii z objasnieniem w jezykach: angielskim i1 pol-
skim, a takze dotgczonymi ilustracjami w postaci obrazéw lub filmow wideo.
Zagadnienia jezykowe pojawiajace si¢ systematycznie na platformie Facebo-
oka to: medyczne terminy specjalistyczne vs. okreslenia potoczne, akronimy
i skroty stosowane w medycynie, zargon medyczny, interpretacja przedrostkow
i przyrostkow w terminologii medycznej, brytyjska vs. amerykanska pisownia
terminéw medycznych. Przyktadowa publikacja na Facebooku zostata przed-
stawiona na rysunku 3. Facebook dostarcza administratorowi profilu dostepu
do danych statystycznych, ktore pozwalajg na analiz¢ odbioru komunikatu
przez uzytkownikow platformy (rys. 4). Dane zawieraja informacje zaréwno
o zasiegu kazdego z publikowanych postow, jak i o zaangazowaniu odbiorcow,
ktore obejmuje polubienie postu, skomentowanie postu, udostepnienie postu na
swoim profilu lub odwotanie do postu na swoim profilu.

Facebook

Critical Medical Enghsh

paralysis
on one half
of the body

Rys. 3. Przyktadowy wpis na profilu Critical Medical English na Facebooku

Zrédto: Opracowanie na podstawie https:/www.facebook.com/criticalmedicalenglish.
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Rys. 4. Zasieg postow i zaangazowanie odbiorcow profilu Critical Medical English
na Facebooku
Zrédlo: Opracowanie whasne.

4.2. Instagram

Instagram jest portalem o znacznie mniejszym zasiegu niz Facebook
(obecnie posiada ponad 3 mln uzytkownikow w Polsce), jednak serwis ten
charakteryzuje si¢ duzym zaangazowaniem odbiorcéw i bardzo aktywnym
uczestnictwem. Uzytkownikom Instagramu oferowana jest mozliwos$¢ publi-
kacji zdje¢, dzielenia si¢ nimi oraz obserwowania zdje¢ zamieszczanych przez
innych uzytkownikoéw. Wsréd waloréow edukacyjnych tego serwisu literatura
wskazuje na mozliwos¢ dzielenia si¢ pomystami, dokumentowania aktywnos$ci
z zaje¢ czy prezentacji projektow (PaLiszkiEwicz 2016: 917).

W ramach projektu ,,Critical Medical English” Instagram zostat wykorzy-
stany do przedstawiania medycznej terminologii w postaci nieskomplikowa-
nych, rysunkowych ilustracji wraz z trescia. Przyciggajacym uwage elementem,
ktory zacheca odbiorce do samodzielnego przywotania terminu medycznego,
sg zdania z terminem medycznym do uzupelnienia, ktoéry jest zilustrowany
na rys. 5. W celu samodzielnego sprawdzenia poprawnosci wskazanego przez
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odbiorce terminu oraz w przypadku nieznajomosci angielskiego odpowiednika
danego wyrazu istnieje mozliwos¢ sprawdzenia odpowiedzi, ktora znajduje si¢
na obrazie (oznaczona symbolem klucza). Innym przykladem zastosowania
Instagramu do wprowadzania medycznej terminologii jest prezentowanie me-
dycznych dowcipdéw rysunkowych (rys. 6). Specjalistyczny termin medyczny
jest objasniony w komentarzu pod obrazem. Objasnienie zawiera definicje
w jezyku angielskim, przykladowe uzycie w zdaniu oraz polski odpowiednik
terminu. Taki sposob prezentacji specjalistycznej terminologii medycznej za-
checa studentow do przyswajania wiedzy w sytuacji swobodnej, na przyktad
podczas korzystania ze $§rodkéw komunikacji miejskiej w drodze na uczelnig.
Ze wzgledu na duze zaangazowanie uzytkownikdéw Instagramu serwis ten jest
platforma sprzyjajaca tworzeniu konkursow, ktére mozna wykorzysta¢ w celach
edukacyjnych. Przeprowadzony w badaniu konkurs dotyczacy najtrudniejszego
medycznego terminu anglojezycznego dla schorzenia, jakiego uzytkownicy
nauczyli si¢ w ostatnim czasie, spotkal si¢ z duzym zainteresowaniem (zain-
teresowanie bylo mierzone liczba kliknie¢ w ikong polubien postu oraz odpo-
wiedziami uzytkownikéw prezentowanych w komentarzach). Serwis umozliwia
odbiorcom wyrazenie opinii pod wypowiedziami innych uzytkownikow w po-
staci komentarza lub polubienia wypowiedzi. Funkcja ta ma istotne walory
edukacyjne, poniewaz uzytkownicy nabywaja wiedze od innych uzytkownikéw
1 wymieniaja si¢ nig.

c@ Medical terms @

A man with a fractured leg
is walking with a L

Liczba polubien: 11

critical_medical_english A patient with a
fractured leg needs walking aids

o 6

Used to
help support a lame or
infirm person in walking.

METRCAL DL

Rys. 5. Przyktadowy post na profilu critical _medical_english na Instagramie
Zrédlo: Opracowanie na podstawie https://www.instagram.com/critical medical english.
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CRATICAL MEDICAL ENGLISH
CRITICAL MEDICAL ENGLISH
CRITICAL MEDICAL ENGLISH

CRITRCAL MEDICAL ENGLISH
CRITICAL MEDICAL ENGLISH Y= critical_medical_english
CRITICAL MEDICAL ENGLISH ]

Liczba polubieri: 16

TT

critical_medical_english W we need

the umbilical cord for when we have

the womb. Its function is to p
and nutrient-rich blood and removing waste
products

= IN POLISH. pepowina

critical_medical_english For sure

see each weekend!

“There was no umbilical cord. These days,
babies are connected by Bluetooth.”

Rys. 6. Przyktadowy medyczny dowcip rysunkowy na profilu critical medical _english na
Instagramie
Zrodto: Opracowanie na podstawie https://www.instagram.com/critical _medical english.

4.3. Blog

Blogi akademickie sa opisywane w literaturze jako narzedzia wspierajace
nowoczesne metody nauczania (CHURCHILL 2009: 181; CHU, CHAN, TIWARI
2012: 994). Jak zauwaza B. Stachowiak, na gruncie polskim blogi akademickie
nie sg liczne. Autorka podkresla jednocze$nie walory edukacyjne blogosfery
akademickiej takie, jak: rozpowszechnianie wiedzy z zakresu okreslonej dzie-
dziny naukowej czy mozliwo$¢ poglebionej i merytorycznej dyskusji z czytel-
nikami (StacHOwiak 2013: 57). Blog moze by¢ réwniez wykorzystany przez
wyktadowce jako strona internetowa, na ktorej zamieszcza materiaty do zajec,
odwotania do dodatkowej literatury lub odnosniki do dodatkowych zrodet
(PaLiszkiEwiIcz 2016: 917). Z. Meger wymienia blogi jako narzedzia majace
znaczacy wpltyw na indywidualne procesy edukacyjne ze wzgledu na szeroki
zakres przedstawianych w blogach tresci (MEGER 2012: 55)

W projekcie ,,Critical Medical English” przyjeto nastgpujace zatozenia dla
bloga: publikowane tresci sg autorskimi wpisami zawierajacymi informacje
z dwoch obszarow: a) §wiat medycyny, b) narzedzia przydatne w nauce me-
dycznego jezyka angielskiego. W pierwszym obszarze celem jest zachgcenie
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odbiorcy do czytania artykutéw dotyczacych biezgcych dokonan w dziedzinie
medycyny oraz do rozwijania umiejetnosci wypowiadania si¢ na okreslone
tematy poprzez prezentowanie swojej opinii w komentarzu pod artykutem.
Stownictwo zastosowane we wpisie, a istotne do prowadzenia dyskusji na
dany temat, jest umieszczone i objasnione pod artykutem (rys. 7). Drugi
z celow blogu polega na praktycznym wsparciu uzytkownikow i wyposazeniu
w narzedzia pomocne w samodzielnym eksplorowaniu angielskiego jezyka
medycznego, takie jak medyczne stowniki internetowe czy aplikacje mobilne.
Mozliwo$¢ komentowania przez odbiorcéw pod wpisem na blogu pozwala na
wymian¢ do$wiadczen migdzy uzytkownikami. Dzielenie si¢ informacjami,
natychmiastowa aktualizacja informacji, mozliwo$¢ prezentowania linkéw do
innych stron to tylko niektére z atutow prowadzenia bloga, ktoére wspieraja
studentow w nauce medycznego jezyka angielskiego.

M ERCAL SCENY BOCRAL METHA AT M CONTACT

ACADEMIC
CHANGES: 5-
YEARMSC IN
PHYSIOTHERAP
Y PROGRAM

Rys. 7. Przyktadowy wpis na blogu internetowym ,,Critical Medical English”
Zrédto: Opracowanie na podstawie http:/criticalmedicalenglish.com.

5. Podsumowanie

Dotychczas prowadzone badania dotyczace waloréw edukacyjnych serwi-
soOw spolecznosciowych wskazuja na duzy potencjatl tych platform. Na pod-
stawie przeprowadzonego badania, w ktérym wykorzystano popularne kanaty
spotecznosciowe (Facebook, Instagram, blog) do nauczania medycznego jezyka
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angielskiego, mozna stwierdzié, iz serwisy te oferuja wiele mozliwosci w proce-

sie ksztatcenia. W szczegdlnos$ci zaakcentowaé nalezy nastgpujace zastosowania

portali spoteczno$ciowych w edukacji:

— promuja wiedze,

— zachecaja do rozwoju i samodzielnego poglebiania wiedzy,

— umozliwiaja rozpowszechnianie wiedzy i pozwalajg na natychmiastowa jej
aktualizacje,

— zwickszaja zaangazowanie studentdow poprzez wyrazanie opinii oraz mozli-
wos¢ wspoltworzenia tresci,

— sprzyjaja budowaniu spolecznosci, ktora ma wspélny cel edukacyjny i wspie-
ra si¢ w procesie zdobywania wiedzy.

Przyjmujac zatozenie, ze nowoczesna edukacja uwzglednia rozwijanie kom-
petencji w zakresie nowych technologii oraz wspiera nabywanie nowych umie-
jetnosci poprzez poszukiwanie i przetwarzanie wiedzy, uzasadnione jest stwier-
dzenie, ze media spotecznos$ciowe sg wartoSciowym narz¢dziem wspierajacym
nowoczesne metody nauczania specjalistycznego jezyka obcego na uczelniach
wyzszych. Innowacyjng warto$cig edukacyjng serwiséw spotecznosciowych jest
ich potencjal wspottworzenia wiedzy, rozprzestrzeniania jej i budowania jej
znaczenia. Dalsze badania sg potrzebne, aby mdc oceni¢ w sposob jakosciowy
wplyw kanalow spotecznosciowych na poprawe wynikow w nauce w obszarze
nauki specjalistycznego jezyka obcego na uczelni wyzszej.
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Can Language for Specific Purposes be alive in social media? From textbook to Facebook

Abstract: Undoubtedly, social media and social networks are powerful in today’s culture.
They have become mainstream communication tools for users worldwide. In Poland, the propor-
tion of active social media users on such platforms as Facebook, Instagram, Twitter, YouTube
and other Web 2.0 technologies continues to accelerate on its upward trajectory. The demo-
graphic characteristics of Polish social networks users show that that usage is highest among
the 19-24 year old age group. Assuming that users approach social media with a meaningful
and conscious mindset and engage socially to interact as well as for the purpose of seeking
and sharing information, or in other words learning and researching, we may hypothesize that
social media can be utilised as platforms for teaching Languages for Specific Purposes (LSP).
Are social media an appropriate tool for teaching a highly specialised language? Is Facebook,
the most popular social platform, the right channel to provide valuable educational content? The
aim of the paper is to research educational possibilities of social media by using selected social
media platforms (Facebook, Instagram, blog) to teach English for Medical Purposes (EMP).

Keywords: social media, education, Facebook, Instagram, English for Medical Purposes
(EMP)
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Monografia Jezyki specjalistyczne. Teoria i praktyka glottodydaktyczna jest
kolejnym tomem w serii: Publikacje Studium Praktycznej Nauki Jezykow
Obcych US z zakresu wspétczesnej problematyki nauczania jezykéw obcych.
Oprécz préb zdefiniowania pojecia ,jezyki specjalistyczne” tom zawiera
rowniez analize wielu obszaréw ksztatcenia jezykowego wymagajacych
znajomosci jezyka specjalistycznego i wiedzy z zakresu danej dziedziny nauki
czy specjalnosci.

Duza wartoscig monografii jest zwrécenie uwagi na role nauczyciela jezyka
specjalistycznego oraz wskazanie znaczenia wiedzy specjalistycznej w procesie
nauczania. [...] W sumie otrzymujemy pozycje posiadajacg duze walory
poznawcze, a takze inspiracje zaréwno do bardziej zaawansowanych badanh
naukowych, jak i projektéw dyplomowych.
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